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PREFACE 


Foreign language teachers are very much aware of the educational and societal 
importance of foreign language proficiency for students in American schools. We are 
as delighted when our students are successful in developing proficiency and continuing 
their foreign language study to an advanced level as we are disappointed and frustrated 
by students who seem to have little aptitude for foreign languages and who never 
progress beyond the most elementary level of language study. 

This resource guide, developed as part of a research project funded by the United 
States Department of Education’s International Research and Studies Program, is 
designed to provide foreign language teachers with suggestions for helping ineffective 
students learn how to become better language learners and for already effective students 
to become superior language learners. 

Our research with high school and college students of French, Russian, and 
Spanish has led us to a new understanding of the somewhat elusive notion of "aptitude" 
as it pertains to foreign language learning. What distinguished effective from ineffective 
language learners in the students we studied was that effective students had a range of 
learning strategies which they used often and which they tailored to the demands of the 
language task. Ineffective students, on the other hand, used strategies in very limited 
and often inappropriate ways. Looking at students’ abilities in terms of strategies rather 
than in terms of aptitude has profound implications for instruction. 

Strategies can be taught and learned, whereas aptitude is generally thought to be 


innate and unchangeable. The complete resource guide provides guidelines and sample 
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lesson plans for teaching learning strategies for different language skills. The writing 
materials were developed with second year high school French students, the listening 
comprehension materials with fourth year high school Spanish students, and the reading 
comprehension materials with first year (intensive) Russian college students. These 
materials were then field tested by high school teachers with different combinations of 
languages and levels of study, as follows: reading materials field tested with third year 
French students and first year Russian students; listening materials with first year 
French students; and writing materials with fourth year Spanish students. The results 
of the field test guided the revision of the resource guides for listening, reading, and 
writing, and also contributed to the devlopment of the resource guide ror speaking. 
Finally, the research team and participating foreign language instructors 
developed guidelines and sample lessons for teaching four essential strategies across 
language skills. The lessons are designed so that they can be used with other languages 
and at other levels than those for which they were originally developed. Sample 
beginning and intermediate leve! student worksheets in French, Spanish, and Russiar. are 


provided with the lesson plans. 


B roun 

Our understanding of the learning and teaching of native and foreign language 
skills has undergone a fundamental change in the last 20 years. Instead of repetitive 
drilling to instill automatic responses, we now stress meaningful communication. We 
understand that language is learned best when used to understand ideas and functions 


that are meaningful to students. 
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This basic understanding characterizes current approaches to foreign language 
instruction and is the focus of current research in second language acquisition. For 
example, communicative approaches provide students with opportunities to actually use 
the foreign language for a variety of functions. The functional/notional syllabus differs 
from the traditional grammatical syllabus because it describes domains of knowledge and 
the type of language needed in different social contexts, rather than the sequence of 
grammatical structures to be practiced (Munby, 1978). A number of current 
approaches, such as Total Physical Response and the Natura! Approach, emphasize the 
importance of developing listening comprehension as the first language skill (Asher, 
1981; Krashen, 1982; Terrell, 1982). In these approaches students begin by focusing on 
the development of a receptive database of the new language that can then be drawn 
upon for developing productive skills. The proficiency-oriented classroom organizes 
instruction around performance criteria that specify goals for different levels of language 
achievement (ACTFL, 1986). These goals include descriptions of language function, 
context of topics, and level of accuracy expected at different stages of the language 
learning process (Omaggio, 1986). The proficiency guidelines describe meaningful use 
of the language in all skill areas, from interactive practice to the use of authentic texts 
for receptive skills. Our understanding of the reading process has been enhanced by 
schema theory, in which reading - whether in a first or second language - is seen now as 
an interactive process between the reader’s prior knowledge and experiences, or 
conceptual schemas, and the text (Byrnes, 1984). Similarly, our understanding of the 


writing process has shifted from a concern only with the product to an awareness of the 
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stages of the writing process and the importance of tapping into the writer’s prior 
knowledge (Carrell & Eisterhold, 1983; Raimes, 1983). 

What all of these approaches to language instruction have in common is a 
recognition that cognition is as fundamental in language learning as it is in other kinds 
of learning. A cognitive approach to foreign language learning is predicated upon the 
assumption that language learners should be mentally active, purposeful, strategic, and 
conscious of their own learning processes. 

The purpose of learning strategy instruction is to help students become aware of 
the power of their own metacognition and to teach them metacognitive, cognitive, and 
socioaffective strategies to help them become better language learners. This resource 
guide provides practical suggestions and sample materials for integrating learning 


strategy instruction into any foreign language course. 


Organization of the Resource Guides 


The four teacher resource guides for learning strategy instruction are titled as 
follows: 

1. Learning Strategy Instruction in the Foreign Language Classroom: Speaking 

2. Learning Strategy Instruction in the Foreign Language Classroom: Listening 

3. Learning Strategy Instruction in the Foreign Language Classroom: Reading 


4, Learning Strategy Instruction in the Foreign Language Classroom: Writing 
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Each resource guide begins with this Preface and also includes the next chapter, 

lf Teaching Learning Strategies. The second chapter in each of the resource guides 
focusing on a particular language skill consists of an overview of our approach to 
understanding and teaching the language skill and general guidelines for strategy 
instruction. Subsequent chapters contain tips, lesson plans, suggested procedures, and 
sample student worksheets for learning strategy instruction in the foreign language 
classroom. The final chapter of the guides presents two lesson plans that take students 
through all four language skills and require them to use a strategic approach to language 
learning. Because the lesson plans are built around materials typically found in language 
textbooks, they should assist teachers in integrating strategy instruction into the materials 
they are currently using. This chapter reflects our belief that, although there are four 
guides, each addressing a different language skill, the best way to teach learning 


strategies to students is to integrate strategy instruction into all four skill areas. 
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CHAPTER ONE. 
TEACHING LEARNING STRATEGIES 


Why Teach or Use Learning Strategies? 

Learning strategies are the purposeful actions and thoughts that we engage in 
when we want to understand, store, and remember new information and skills. The 
defining characteristic of good learners and expert performers in any field is the ability 
to select approriate strategies and deploy them efficiently. This is as true in the foreign 
language class as in any other class. 

We have all noticed the difference between the student who actively associates 
the new vocabulary or language functions of a lesson with what has been learned earlier, 
and the student who handles the material in each new lesson as though it were totally 
unrelated to anything that has gone before. From a learning strategies perspective, we 
would say that the first student is actively using his or her prior knowledge by 
elaborating or associating the new information to it. «.iother familiar example of the 
strategic versus the non-strategic foreign language student can be found in the receptive 
skills area. A student who is reading or listening actively is constantly monitoring his 
or her comprehension (Does this make sense?) and guessing at the meanings of 
unknown words by using context clues. This student is using the learning strategies of 
self-monitoring for comprehension and making inferences. The non-strategic student, 
on the other hand, is a passive reader or listener, and tends to give up and stop 


attending whenever a new word or expression is encountered. 
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7 Effective students use a wider range of kinds of strategies than ineffective 
Students, and they are also more adept at selecting the best Strategy for a particular task. 
Learning strategies are important tools in teaching a foreign language 
because: 
O Students who are mentally active while learning understand and 
remember the material better; 
Oo Proficient strategy users learn faster; 
Oo Students who use learning strategies are more motivated because they 
have control over their own learning; 
O Strategies used in one language learning context can be applied in many 
other language learning contexts; 


o Effective strategies can be taught to non-strategic students, and even 


Strategic students can learn new strategies. 


What Kinds of I ng S ‘es Are There? 

Learning strategies can be classified in various complex ways, but we have found 
a sixaple classification to be the most useful (Chamot & Kiipper, 1989; O’Malley & 
Chamot, 1990). The three types of learning strategies in this classification are the 
following: 

Metacognitive Strategies. Metacognition means thinking about our own thinking 
and learning processes. When we take time to plan how we'll go about a task, we are 
using a variety of metacognitive strategies. | Similarly, when we surface from task 


engagement from time to time to check on our progress, we are also engaged in a 
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metacognitive strategy. And after we have finished a task - whether it’s writing a paper 
or teaching @ lesson - we can sit back and thoughtfully evaluate our own performance. 
This self-evaluation is also a metacognitive strategy. | When we use metacognitive 
Strategies we have powerful tools for regulating our own learning and performance. 

Cognitive Strategies. These are the strategies we use to accomplish a task. For 
example, if we want to remember an informative lecture, we might take notes. If we 
encounter an unfamiliar word while reading, we may look at the surrounding context to 
make an inference about its meaning. If we cannot immediately remember a word or 
phrase we want to say or write, we may substitute a synonym or paraphrase. As 
mentioned above, one cognitive strategy that good learners consistently use is 
elaboration of prior knowledge. When we can tie in something new to an existing 
schema or knowledge framework, we understand it better and retain it longer. So 
cognitive strategies involve working directly with the material we want to learn, often 
transforming it in some way to make it ours. 

Social and Affective Strategies. As the name implies, these are strategies that 
involve interaction with another person and that influence our affective state. For 
example, when we work with a team of teachers to develop a curriculum guide, we are 
uSing the strategy of cooperation because we know that the interaction of ideas and 
expertise will result in a better product. Similarly, we ask questions for clarification 
when we need to understand the requirements of a task or make sure that we have 
understood what another person has said. 

These, then are the three basic types of learning strategies that foreign language 


teachers can teach to their students. Of course, they are just as useful with other 
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subjects, too. The next section provides some examples of how real foreign language 


students have actually used some specific learning strategies. 


e ning? 
In our own research with high school second and foreign language students, we 


found that the following learning strategies characterized good language learners: 


Strategies for Language Learning 


Strategy Student’s Thoughts 
Self-monitoring Am I understanding this? 
of comprehension Does this make sense? 
Elaboration of What do I already know about this? 
Prior Knowledge What does this make me think of? 
Elaboration Between How do the different parts relate 
Parts to each other? 
Inferencing Logically, what could this mean? 


Can I make an intelligent guess? 
What can I predict will come next? 


Planning How can I sequence and organize 
what I want to say/write? 


Substitution What other words or phrases can I use? 
How can I say this another way? 


Self-evaluation How well did I learn this? 
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A complete list of the learning strategies we identified with foreign lenguage 
students appears at the end of this chapter. The Strategies jaught by the teachers who 
developed the strategy lesson plans appearing in Chapters 3, 4, and 5 will be described 


and defined in those chapters. 


Guidelines for I ing S I 

This section summarizes what we have discovered about teaching ‘earning 
Strategies and offers suggestions for an instructional sequence to incorporate strategy 
instruction in any foreign language classroom. 

Strategy instruction should be integrated into regular coursework, not taught as 
a separate class. Students appreciate the value of strategies when they can apply them 
to a real foreign language task immediately. A few minutes devoted to strategy 
instruction and/or practice and feedback in each class provides students with the practice 
they need to begin using the strategies on their own. 

Strategies work best on material that is challenging but not totally beyond the 
Student’s capability. If the material is too easy, students don’t need strategies to 
understand or produce it. Being required to use strategies when you can be successful 
without them seems like a waste of time to students. And if the material is too 
impossibly difficult, the strategies don’t work. Materials selected for strategy practice 
should stretch students, not rehearse what they already know or be totally beyond them. 

The nature of the language task should determine what strategies are taught. 
For example, inferencing is a strategy that is particularly useful for the receptive skills. 


Planning strategies are extremely helpful for productive skills, especially writing. 
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Elaboration of one’s prior knowledge and se." »: sni1oving of performance are important 
strategies for all types of language tasks (and for all types of learning in general). 

Strategies are procedures or skills, and need considerable practice before they 
become automatic. Students need explicit reminders to use strategies and to try the 
Strategies they know on new tasks. For this reason, strategy instruction needs to be 
ongoing throughout the school year. 

All levels of language study can benetit from strategy instruction. Beginning 
level students who learn to use strategies will encounter more success in the foreign 
language, and will have more motivation to continue their language study. Students 
who can benefit most from learning strategy instruction at any level are those who are 
encountering difficulties. Students who have no difficulty in learning a foreign language 
already have developed effective learning strategies. These students are nevertheless 
interested in talking about their strategies and understanding why they are helpful to 
them. 

Most learning tasks require several learning strategies for highly successful 
performance. As you begin to think about your own learning strategies that you use for 
a given task, the temptation is to teach them all to your students immediately. We 
strongly advise you to resist the temptation - we have learned through experience that 
too many strategies all at once merely confuse students and they can’t keep them 
straight. One or two strategies at a time, followed by lots of practice and reminders, 
is a more effective approach. 

Strategies need to be modeled by the teacher so that students can observe how 


an expert uses strategies. Because many strategies are mental rather than observable, 
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the teacher needs to model them by thinking aloud. In other words, the teacher 
describes his or her thought processes while doing the task. We have provided models 
of our own think-alouds in the lesson plans presented in a later chapter. Thinking 
aloud takes some preparation, and we suggest some rehearsal prior to doing it for the 
first time in front of the class. It is also helpful to think aloud as much as possible in 
the target language as a way of modelling thinking in the L2 (rather than translating 


from L1 thoughts to L2 speech). 


Summary of Strategy Instruction Guidelines 
1. Integrate strategy instruction with regular coursework. 


2. Select material that is neither too easy nor too difficult, but 
that represents a stretch. 


3. Teach strategies that are most effective with the language 
skill(s) to be practiced. 


4. Start instruction with a discussion of what it’s like to read 
(write, listen, or speak) in one’s native language. 


3. Teach strategies to beginning level as well as to more 
advanced students. 


6. Don’t try to teach too many strategies at the same time. 
Keep it simple. 


7. Model the strategies for students by thinking aloud about 
your own mental strategies. 


8. Make the instruction expiicit. Mention the strategies by 
name. Give the strategies names in the target language. 


9, Practice strategies throughout the school year. 


Instructional Sequence for Teaching Learning Strategies 


Learning strategy instruction should be integrated into the regular foreign 
language curriculum. During initial instruction in the Strategies, five to ten minutes a 
day can be spent in presenting, modeling, or practicing and discussing the strategies 
being taught. Later, students will need cnly brief reminders to use the strategies on 
class exercises and homework. 

Learning strategy instruction can most effectively be divided into phases. These 
phases lead students through preparation, presentation, practice, evaluation, and 
application. Each phase is taught on one or more days so that students have time to 
understard, practice, and apply the strategies. The instructional sequence that we have 
found effective is the following: 

Preparation - The teacher provides orientation to learning Strategy instruction 
and finds out what strategies students are already using. This phase is useful because 
it gives students a road map of what to expect in strategy instruction, assists the teacher 
in discovering the specific strategies that students use or don’t use, and demonstrates to 
the students that their prior knowledge about strategies (even if they have not used the 
term before) is valuable. Comparisons of both strategy use and approaches to different 
aspects of language in English and in the target language allow students to become more 
metacognitively aware of themselves as language processors and learners. The 
preparation phase is generally conducted in English, unless students’ proficiency level in 
the foreign language is adequate for conducting the discussion in the L2. 

Pres.ntation - In this phase the teacher first names and describes the strategies 


to be taught and provides a reason for their use. This needs to be quite direct. For 
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example, a teacher might say to the class: “Elaboration is a strategy for learning new 
information. When we elaborate, we use our prior knowledge to help us learn 
something new. When we make good elaborations, we learn faster and remember 
longer. That’s why we're going to learn how to use elaboration." Next, the teacher 
models the strategy use. Again, this is quite direct. A teacher might say: "Let me show 
you what I do when I use elaboration. I’m going to think aloud so you can see how I 
use this strategy mentally." The teacher proceeds to model elaboration with a real 
language task, such as reading or writing a paragraph. After the teacher has modelled 
the strategy by thinking aloud, students are asked to analyze the think-aloud by going 
through the task and reflecting on how the teacher used the strategy. During this phase, 
niuch of the discussion will be in English for students at the beginning level, but the 
foreign language can also be used in a number of ways. For example, the strategy 
names can be written on a poster in the L2, and subsequently referred to in that 
language. Also, when the teacher models thinking aloud, much of the think aloud 
should be in the target language. 

Practice - In this phase the teacher has students practice the new strategy with 
a variety of materials. Sample worksheets for initial strategy presentation and 
subsequent practice are provided in this resource guide. This practice can be done 
individually or in small groups. The focus is on practicing the strategy rather than on 
getting correct answers. This initial practice should be followed by continuing practice 
of the strategies with the regular curriculum materials used in the foreign language 
course. 


Evaluation - In this phase students are asked to reflect analytically on their 
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Strategy practice. This debriefing is particularly important for developing students’ 
metacognitive knowledge about their own strategy use. The following types of questions 
can guide the self-evaluation: How did the Strategy work for you (the students)? Was 
it cumbersome? (Practice will make it easier.) Did it replace another strategy that 
you are more familiar with? Which strategy - the familar one or the new one - do you 
think will be most effective in the long run? Why? Students should become aware of 
their needs and long term goals, and should begin to realize that Strategies need lots of 
practice. 

Application - This phase continues throughout the year, as the teacher reminds 
Students to use the strategy on new tasks, to use the strategy in new ways, and to use the 
strategy in different contexts. Whenever an opportunity arises in the classroom to apply 
a familiar strategy, teachers can remind students of the strategy, or elicit from them 
suggestions for appropriate strategies to use for a language task. Eventually, students 
should be able to choose appropriate strategies for language learning tasks without 
teacher prompting. At this point the student has truly become an autonomous language 


learner. 


This sequence of strategy instruction is reflected in the sample lesson plans. 
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The Learning Strategies 
“4 
Below is a list of the learning strategies discussed and taught in the four guides. Definitions 


and descriptions of the strategies are given, strategy by strategy, in the remaining pages of 
this chapter. 


Metacognitive Strategies 


Metacognitive strategies involve thinking about the learning process, planning for 
learning, monitoring the learning task, and evaluating how well one has learned. 


Planning Self-management 
Directed Attention Self-monitoring 
Selective Attention Self-evaluation 


Cognitive Strategies 


Cognitive strategies involve interacting with the material to be learned, manipulating 
the material mentally or physically, or applying a specific technique to a learning task. 


Repetition Elaboration 
Resourcing Summarization 
Grouping Translation 
Note-taking Inferencing 
Substitution 


Social Strategies 


Social strategies are those that require the presence of another person. 


Questioning Cooperation 
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Planning 


Definition: Generating a plan for the parts, sequence, main ideas, or 
language functions to be used in a language task; 
proposing strategies for handling an upcoming task; 
previewing the organizing concept or principle of an 
anticipated learning task. 


Synonyms: Previewing, outlining, brainstorming, advanced 
organization 

Name of strategy in Prepararse 

the L2: Se préparer 

DESCRIPTION 


Planning means getting prepared to act; specifically, getting a mind set to 
function in the L2, including deciding what strategies might best be used for the task. 
The orocess of planning often involves using other strategies as well, such as 
elaboration and inferencing. 


Planning covers the ideas and concepts to be treated, order and organization, 
the mechanics of how to Say it; it can also include setting longer term goals for 
language learning. 

Reading: Previewing what is to be read. Getting an idea of the context. 
Recalling what is known about the topic. Deciding what the purpose for reading will 
be. 


Speaking: Reviewing the topic to be discussed. Recalling what is known in 
the L2 to discuss the topic. Making notes if practical. 


Writing: Making notes about the topic in the L2, including vocabulary. 
Making a preliminary plan. 


Listening: Getting ready to listen, by anticipating content and L2 vocabulary 
(planning, used in combination with elaboration and inferencing). 
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NOTES 


Students aren’t particularly pleased when they have to plan. They tend to 
believe that they do quite well without it! 


This is a very important point, however: As you plan, you become more 
aware of your knowledge and skills -- you reinforce them because you are reviewing 
them -- you explore new ideas and expand your knowledge and skills. 


A plan is valuable only if it is flexible. Your plan is actually meant to lead 
you into new possibilities, to give you new ideas, and to prepare you for what is to 
come. Do not approach planning as if it were a prison! A plan is a starting point. 


Guide How and Where Planning is Taught 
Reading Previewing, page IV-63 
Speaking 
Writing Thinking in the L2 during the planning stage, 
page III-29 
Listening 
2& 
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Directed Attention 


Definition: Deciding in advance to attend in general to a learning 
task and to ignore irrevelant distractors; maintaining 
attention during task execution. 


Synonyms: Paying attention, focusing, concentrating 


Name in L2: Concentrarse, GAFAS, BANDES (see Listening Guide) 
Diriger son attention 


DESCRIPTION 


Directing one’s attention means deciding in advance first to focus attention, then 
to maintain it for the duration of the task. It requires persistence and self-discipline. 


NOTES 


Students need to be specifically told that they cannot do something else (clean 
out notebook, homework, etc.) when the teacher is talking, while listening to a tape, 
during instructions, because the brain does not automatically process input in and about 
the L2. Students cannot allow themselves to be distracted. They must learn that 
attention is a force under learner control. 


Guide How and Where Directed Attention is Taught 
Reading 

Speaking Tip, page III-53 

Writing 

Listening as a pre-listening and during-listening strategy, 

page III-S0 
T-150 } 
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Selective Attention 


Definition: Deciding in advance to attend to specific aspects of 
language input or situational details; attending to specific 
aspects of language input during task execution. 


Synonyms: Scanning, selectively focusing 


Name in L2: Enfocarse 
Concentrer son attention 


DESCRIPTION 


Using this strategy means narrowing the focus of attention to seek out only a 
small part of the content, as opposed to intensive attention to the whole task. 


NOTES 


We cannot pay attention to everything at once. Sometimes it is desirable to select 
an element to focus most of our attention on. This implies identifying and setting 
priorities. 


The teacher prepares the students by using advanced organizers to point out what 
the focus of attention will be. For example, if the point of a lesson is learning a new 
construction, then students should concentrate their attention largely (selectively) upon 
hearing and using that construction. Selective attention can be used for review purposes 
as well, such as "Last week we talked about formal versus informal distinctions. Listen 
to this dialogue. What relationship between the speakers is implied?" 
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Guide How and Where Selective Attention is Taught 


Reading Scanning, page I'V-87 

Speaking Tip, page III-S& 

Writing during revising stage, when using Revising 
Checklist, page III-62 

Listening as a pre-listening and during-listening strategy, 
pages liI-25 and III-43 


Self-management 


Definition: Controlling one’s language performance to maximize 
what is already known; understanding the conditions that 
help one successfully accomplish language tasks and 
arranging for the presence of those conditions. 


Synonyms: Staying within your L2 means; using what you know; 
thinking in the L2 


Name in L2: Manejarse 
Décider de contréler son langage 


DESCRIPTION 

Self-management basically means accepting in advance that you may not going 
to be able to say (or write) exactly what you’d like to, and that you still need to say what 
you can say about the subject. It also means having an awareness of how you learn and 


having the self-discipline to seek out and provide yourself with those conditions that 
promote your learning. 


NOTES 


Learning more language, and learning to use it correctly, is done by building on 
what is already known. When teachers assign an activity to build language use, students 
often think that the point of the activity is to solve the problem, as, for example, making 
a description of a picture. For the foreign language teacher, however, the process of 
using language to arrive at a description is the point. When students can use 
approximate language, gestures, paranhrase, express an idea in incomplete sentences, 
they are creating a foundation or which the teacher can build to give them new 
language. 


When students believe that they must have a complete and accurate utterance to 

participate, they end up not participating at all! Students need to realize that, while they 

- cannot control what the teacher asks them to do or what an L2 speaker will say to them, 

they can manage themselves -- their attention, their approach to language learning, their 
attitudes about their own performance and risk-taking. 
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Guide How and Where Self-management is Taught 


Reading 

Speaking Tip, Work within what you know in the L2, 
page III-61 

Writing Not explicitly mentioned, but a component of 
thinking in the L2, page III-29 

Listening 


Self-monitoring 


Definition: Checking, verifying, or correcting one’s comprehension 
or performance in the course of a language task. 


Synonyms: Monitoring, correcting 


Name in L2: Comprobrarse 
Vérifier son langage 


Monitoring is defined in these guides as a strategy that takes places during task 
execution, as opposed to checking and correcting one’s work after a space of time as 
passed (self-evaluation). 


DESCRIPTION 


Self-monitoring is thinking about what you do as you do it. 


NOTES 


Learning to self-monitor requires time and practice. To be able to hear or see 
one’s own mistakes depends on first knowing what is correct, or, at least, what is not or 
may not be correct, or what doesn’t sound right. It also requires recognizing when there 
is no comprehension, so that something can be done about it. 


Self-monitoring can lead to taking a risk; the learner may decide to tentatively use 
a word or structure about which he is not sure. 


Students do not see that it is their role to check their output. For them, it is the 
teacher’s role to make corrections! You can teach them to listen to themselves and hear 
when they have produced an incorrect utterance. Not all errors may need to be 
corrected, however. Mistakes that impede communication or that are offensive to the 
listener probably should be addressed, while "slip-of-the-tongue" errors (that don’t 
interfere with communication) may go unren.arked. The teacher needs to decide (and 
inform students) as to his or her standards of accuracy, and in which situations (e.g., 
skill-getting versus skill-using) a high level of accuracy is expected. 
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On the flip side of this -- not understanding something that has been said to them 
or something they have read -- students need to learn that self-monitoring is the first 
Step in problem solving. Identifying what is causing the comprehension problem leads 
to deploying any number of strategies (inferencing, questioning, repeating) to clear up 
the difficulty. 


Guide How and Where Self-monitoring is Taught 
Reading 
Speaking of production (accuracy), pages III-13, 111-47, 
and ITI-111 
of comprehension of conversational partner, 
page III-120 


of one's comprehensibility, page ITI-136 


Writing of production (accuracy), during composing stage, Ss are 
instructed to circle uncertainties and return to correct 
these during revising phase, page III-48 


Listening 
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Self-evaluation 


Definition: Checking the outcomes of one’s own language 
performance against an internal measure of 
completeness and accuracy; checking one’s language 
repertoire, strategy use, or ability to perform the task at 


hand. 
Synonyms: Checking back, revising, verifying 
Name in L2: Evaluarse 


Confirmer son langage 


Self-evaluation can be very similar to self-monitoring in its checking back and correcting 
aspects. However, it is defined as a strategy that is used either immediately or some 
longer time after students have stopped listening, speaking, reading, or writing. Aspects 
of the strategy can be applied before a language task as well, such as checking one’s L2 
repertoire to see if certain words or structures are known. 


DESCRIPTION 


For use before a task, self-evaluation implies that the learner has an intuitive 
sense of what he or she knows in the L2 and the self-discipline to make this personal 
assessment as a first step to working within what he or she knows. 


For use after the task, self-evaluation implies that a given task is done in advance, 
so as to have time to return to the completed whole and examine it for ways to improve 
it, to complete it, to verify understanding, to make corrections. It means setting a certai.a 
standard and working to reach that standard. 


NOTES 

Pitfalls for use of self-evaluation: Students do not begin a task sufficiently in 
advance to evaluate and make changes. Students have little or no awareness of the 
actual impact made by effective evaluation and are frequently insecure in the knowledge 


they need for evaluating. Students expect the teacher to do the evaluation since they 
may not distinguish grading froin evaluation. 
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There are questions that students can ask themselves in conjunction with self- 
evaluation: Does this make sense? Can the order be changed to make it more 
effective? Can I add/take out anything? Is the grammar correct? 


Guide How and Where Self-evaluation is Taught 
Reading as verification after reading, page IV-114 
Speaking 

Writing An aspect of thinking in the L2 during 


planning (not explicitly mentioned, but 
working within what you know implies 
making an assessment of what is known), page III-29 


Checking back during revising phase, page III-57 


Listening as verification after listening, page ITI-S8 
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Repetition 


Definition: Repeating a chunk of language (a word or phrase). 
Synonyms: Repeating, rehearsal 
Name in L2:; Repeticién; repetir 
Répéter 
DESCRIPTION 


Repetition can be oral, silent or written. 
Oral repetition is reproducing a chunk of language out loud. 


Silent repetition occurs when the learner is silently practicing in his/her mind, 
trying either to remember, comprehend, visualize or reproduce the language. Silent 
repetition is what we do between looking up an unfamiliar telephone number and dialing 
it -- repeat it over and over in our mind until it is dialed. It is basically a short-term 
memory way of maintaining or remember something until we either forget it or it gets 
pushed into long-term memory. 


Written repetition is copying or practicing orthography, vocabulary or syntax in 
multiple written form. 


NOTES 


It is well-known that repetition is essential to language learning, The language 
teacher’s problem has always been how to provide adequate repetition in a sufficiently 
varied or disguised format and context to maintain student interest. 


Students need to be made aware of how vital repetition is to their learning. 
Understanding the benefits of an activity may help to ameliorate possible boredom or 
at least make it tolerable. One has only to watch students doing calisthentics or 
exercises in preparation for sports to realize that they’re willing and able to do repetitive 
activities when there is a definite goal they want to achieve. Also, students can often 
give suggestions as to creative and fun ways to vary repetition. 


The most important suggestion you can give your students about repetition they 
do on their own is: "Vary the ways in which you repeat. Manipulate the material to be 
learned in as many ways as possible. Say it aloud. Silently. Visualize it. Make up 
sentences. Write it. Study it with a friend." 


EXAMPLES 
"Review" is repetition. 
Silent: Memorizing lines of a dialog/play. 


Listening: Listening to a passage several times. 
Write 5 different sentences using a new word or phrase. 
Revise a passage you have written. . 


‘Oral repetition: "I’m going to and I’m going to take (A) :}!; (C) with me." 
(Each student must repeat all of the preceding ana add one.) 


Reading: Reread a selection several times, each for a different purpose. 
Underline X each time you see it in a given passage. 
Read flashcards. 


Written: Group given 1 copy of a play/script; must make copy for each member 
of the group (pre-xerox setting!) 
Write flashcards. 


er re 


Guide How and Where Repetition is Taught 
Reading 
Speaking Tip, to help in memorizing, page III-65 
Writing 
Listening Tip: silent repetition to assist comprehension, 
page III-71 
{ 
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Resourcing 


Definition: Using available reference sources of information about 
tl 2 target language, such as dictionaries, textbooks, and 
prior work, 


Synonyms: Research(ing) 


Name in L2: Utilizar recursos 
Se renseigner; chercher de l’aide 


DESCRIPTION 


Listening: Paying attention to vocabulary and syntax used by other more 
advanced speakers, to provide structures that the learner can use. (This form of 
resourcing uses people, not books, as sources of information.) 


Reading: Looking at the rest of the body of written material for clues and 
models of correct language usage and meaning. 


Writing: Using reference sources to find the word(s) or structure(s) needed. 


Speaking: Utilizing the questioning strategies to solicit information from other 
speakers (see "Questioning"). This particular use of resourcing can also be considered 
cooperation. 


NOTES 


At some point students will need to go beyond the limits of the L2 they have 
learned; they need to be taught how to do this competently. We have all received 
assignments, whether written or oral, for which students have not utilized any resources, 
but have simply invented cognates or structures and hoped for the best! Or ones in 
which students have used a reference source such as the dictionary, only to take the first 
word or phrase given (usually wrong!) and put it in an incorrect context. 
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In terms of listening/speaking, students must be repeatedly reminded to 
concentrate their attention on how the message is being communicated as well as what 
the message is, to repeat silently (repetition) the word(s) or structure(s) they need, and 
then to transfer the same to their own oral production as soon as possible. 


With regard to reading and writing, students are likely to turn to references such 
as dictionaries. It is therefore important for the teacher not to take for granted that they 
know how to use one properly. At ‘ower levels students should stick to dictionaries 
which include context phrases or sentences in both languages so that they: (1) can be 
certain they have the correct meaning, and (2) can see how everything fits together 
syntactically and imitate it. They need to know how bilingual dictionaries differ from 
monolingual ones, what the various abbreviations mean, how to distinguish between 
definitions of syntactically different usages ui the same word (verb vs. noun), and how 
to cross-check the definitions in the L1 and L2 parts of the dictionary. Constant 
reminders, and pointing out examples of models or information available in the body of 
tests which would have helped them answer questions on the test, are practical ways of 
showing students a productive reason for resourcing within the document itself. 


Students also need to be warned against over use of resourcing. Learning to work 
within what they know in the L2 is an important language skill and helps students avoid 
the frustration of trying to translate utterances beyond their L2 proficiency. Students 
need to develop other strategic responses to L2 situations besides resourcing, such as 
using the strategy of substitution (finding another way to communicate their idea). 


Guide How and Where Resourcing is Taught 
Reading 
Speaking 
Writing Tip: to be used only during revising stage, 
page III-62 
Listening 
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Grouping 


Definition: Ordering, classifying, or labelling material used in a 
language task based upon common attributes; recalling 
information based on grouping previously done. 


Synonyms: Relating, classifying 

Note: Considered a part of the larger strategy 
of elaboration 

Name in L2: Agrupar; Clasificar; Relaccionar 
Classifier 

DESCRI 


Useful as an aid in learning and recalling L2 material. 


Trying to mentally associate related vocabulary in order to recall it for oral or 
written production. Classifying and labelling vocabulary or structures according to any 
related system. 


NOTES 


Grouping based upon semantic relationships has long been the basis for most 
textbook vocabulary -- units of foods, clothes, family vocabulary, etc. In texts, grouping 
is also used for syntactical relationships, such as the formation of adverbs, learning 
prepositions, etc. 


Somewhat more recent is the idea of functional groupings -- how to request, 
refuse, praise, etc. So this is not a new concept to either .cacher or student! 


However, both should understand that there are many ways to group, and students 
- ould be allowed and encouraged to come up with grouping patterns that make sense 
for them, and which help them remember, even if they differ from the ones we are 
accustomed to. 


EXAMPLES 


We tend to teach verbs by conjugation paradigms of each particular tense. Do 
Students see other ways of classifying or remembering that might be more useful to 
them? 


Can students produce a sentence or mnemonic device that will help them 
remember vocabulary? (See GAFAS, a mnemonic device you can teach your students 
to help them remember strategies useful when listening.) 


Guide How and Where Grouping is Taught 
Reading 
Speaking Tip, to assist in memorization and recall 
pages IIT-69 and ITI-73 
Writing 
Listening 
1-39 43 


(<) 


ERIC 


JA Funrtoxt Provided by ERIC 


Note-taking 


Definition: Writing down key words and concepts in abbreviated 
verbal, graphic, or numerical form to assist performance 
or recall of a language task. 


Synonyms: Taking notes, jotting down, circling 


Name in L2: Apuntar, apuntando; Tomar apuntes 
Prendre des notes 


DESCRIPTION 


Listening/Reading: Making any kind of marks on paper to show eithe: that you 
have heard, read, understood or evaluated something in the L2. 


Speaking/Writing: Jotting down ideas, words, phrases, concepts to aid in either 
spoken or written production. The mere act of writing something down is a form of 
repetition and an aid to memory. 


NOTES 


The phrase “note-taking” tends to conjure up the image of writing down facts 
given in either oral or written form, as in a lecture or a reading selection, but it is 
actually much broader. Making a check mark each time a certain work or Structure is 
heard, or writing down numbers heard are forms of note-taking as well. Dictation is an 
extreme example of note-taking. Spot-dictation is a form of note-taking which can be 
used to teach students the key words in a selection. 


Generally speaking, students don’t seem to take notes in FL classes, at least not 
when we want them to! (And conversely, teachers whose memories go back to 
audiolingual days will remember how often nervous students tried to write down material 
they thought they . xiicd1¢ remember -- often with disastrous results -- when what we 
wanted them to ‘+ w: just listen to understand or repeat.) 


As every teacher’s style is different, only you can decide how you feel about 
students with pen/pencil in hand during various phases of classroom instruction. If your 
explanations, for example, differ from those of your textbook, or you amplify the 
semantic or syntactical material, you may want to specifically instruct your students .u 
keep a notebook, take notes on this material and periodically review it. 
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At some point in L2 instruction, when the body of material with which the student 
is dealing is more complex and longer in format (i.e., listening to a short lecture), 
students may need specific instruction and practice on how to take notes in the L2 
without losing the thread of the material they are hearing or reading. 


Keep in mind that note-taking focuses on content, not on form; it can even be 
done in Ll. 


Although explicit lesson plans addressing the strategy of note-taking are not 
included in any of the guides, this strategy can be used well in combination with selective 
attention. For example, you can ask students to make a check mark everytime they hear 
a certain structure in a dialogue. 
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Substitution 


Definition: Selecting alternative approaches, revised plans, or 
different words or phrases to accomplish a language 
task. 

Synonyms: Circumlocution, approximating, paraphrasing 

Name in L2: Substituir; substituci6n; circunlocucién 
Substituer 

DESCRIPTION 


In the productive skills, this strategy is virtually any way one can get an idea 
across when the exact words or structures are unknown. It may mean defining a 
word/phrase which is lacking in the L2 (boss = the person you work for), making a 
question instead of a command (Can you pass me the salt? = Pass me the salt), all the 
way to drawing a picture or acting something out in hopes of having the necessary 
information supplied by other speakers. It may mean changing written production at a 
creative level to conform to the limits imposed by the current knowledge of the L2. 


NOTES 


Of all of the strategies students use in L2, substitution may be both the most 
frequent and, at the same time, the most under-utilized. It is very common for a student 
to "lock in" on the specific word, phrase or construction he wants to say in his own 
language, and then either give up finishing his sentence in the L2 because he doesn’t 
know it or head immediately for a dictionary or other resource to look it up. 


Perhaps one of the hardest tasks a teacher faces is to realize that substitution 
must be taught and to help make substitution a more automatic response t the problem. 
One way a teacher can help students become accustomed to this is to constantly provide 
examples of circumlocutions for them. Instead of translating words or phrases, rephrase 
them in simpler words. Crosswords with definitions given in the L2 provide training for 
substitution. Asking students to describe, either orally or in writing, current or idiomatic 
phrases in English to a speaker of the L2 ("slumber party", "cheerleader", "potluck 
dinner") is an interesting exercise which could easily simulate real experiences; such 
phrases are often not even found in dictionaries, an added bonus, as the student has no 
choice but to substitute/explain. 
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Making clear to lower level students that it is perfectly acceptable to be content 
with an approximate message which is simpler and less precise and which reduces the 
topic to essentials often helps relieve some of their anxiety, while teaching them an 


important skill! 
Making certain that students are not always allowed recourse to reference 


materials, or are given extra points or credit for not using them, is good training for real- 
life situations when one will either be without a dictionary or need immense pockets! 


Guide How and Where Substitution is Taught 
Reading 

Speaking Explicit instruction, page ITI-101 
Writing during composing stage, page III-43 
Listening 


47 
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Elaboration 


Definition: Relating new information to prior knowledge; relating 
different parts of new information to each other; making 
meaningful personal associations to information 
presented. 


Synonyms: Using background knowledge; thinking in the L2; using 
what you know; grouping; imagery; staying within your 
L2 means; transferring; relating; associating 


Name in L2: Relacionar; ampliar; desarrollar; utilizar 
lo que ya se sabe 
Utiliser des connaissances déja acquises; 
Utiliser ce qu’on sait déja 


Elaboration is a very important learning strategy with a multitude of manifestations. In 
these guides, it is referred to and taught in many ways, under many names, each 
capturing a different aspect of the strategy. 


DESCRIPTION 


To elaborate basically means making connections and seeing relationships and 
similarities. These connections and relationships may be strictly linguistic, both within 
the L2 (if I know "alegremente" means "happy" with an "ly", then "facilmente" may mean 
"easy" plus an "ly"), and between L1-L2 (cognates). They may also be between 
experience and language (if this is a phone call, and if it’s at all like most phone calls, 
that first phrase I heard must have been their way of answering the phone). 


We learn and understand new material within the framework of what we already 
know. Connecting new material to what we already know is elaboration. We also use 
what we know to make educated guesses (inferences) about material we do not 
immediately understand. For this reason, elaboration, or using what you already know, 
is an essential component of successful inferencing, as can be seen in the examples given 
in the paragraph above. 


1-35.44, 


NOTES 


Many students are simply afraid to elaborate, particularly for the purpose of 
making inferences. Good language learneis are risk-takers, and to make assumptions 
and look for connections is to take the risk of being wrong. The student who has to ask 
“Does ‘automovil’ mean ‘automobile’?" is too nervous to take a chance on what he 
already knows; he needs a teacher’s assurance that he is right. The student who insists 
he "doesn’t understand" what you’re saying when you smile, point to yourself and say "My 
name is X" within the context of an introductory lesson simply is reluctant to relate what 
he already knows about human behavior and relationships to a new linguistic experience. 


How can we encourage these students to take chances, to make associations and 
to develop the strategy of elaboration and the combination of elaboration to support 
inferencing? Constantly asking about relationships or having other students point them 
out help. Throwing in hints like "It seems like X", or suggesting visual imagery help 
expand the students’ elaboration repertoire. "Game-type" activities such as guessing 
occupations for "What’s My Line?" help. Above all, maybe we shouldn’t tell students 
everything, at least until we’ve given them a chance to figure out some things on their 
own. For them to become risk-takers, we have to let them take risks! 


See examples of various types of elaboration and closely-related strategies 
contained in the "Integrating and Applying Strategies to Your Text" section. As has been 
said, "Elaboration" and "Inferencing" are closely related, and work very well together. 


Guide How and Where Elaboration is Taught 


Reading Cognates, page IV-15 
Using background knowledge, page IV-43 
In combination with predicting, page IV-110 


Speaking Tip: working within what you know in the L2, 
page I-61 
Tip: grouping to improve memorization and 
recall, pages I[I-69 and III-73 


Writing Using what you know in the L2, a component of 
thinking in the L2 during planning, page III-29 


Listening In combination with predicting as a pre-listening strategy, 
page III-29 
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Summarization 


Definition: Making a mental or written summary of language and 
information presented in a task. 


Synonyms: Abstracting 

Name in L2: Resumir; hacer un resumen 
Résumer 

DESCRIPTION 


To summarize is to verbally or in writing reduce an oral or written passage to its 
essentials. 


Summarization can be utilized mentally to re-state the main points of each 
division of an oral or written text (assuming sufficient pause between divisions is given 
when work is oral). 


NOTES 


As in Note-taking, there is a tendency to view this strategy as an upper-level one, 
related to longer reading passages, for example. In reality, however, it is a very basic 
skill which we use daily when we convey the essence of a conversation ("We talked about 
how hard that exam was!"), when we relay a message ("He said he wants to go; he’ll 
call."), in writing book reviews, in news reporting, and so on. 


It is a strategy that can be used from the very beginning levels. Students may be 
asked to sequence a series of pictures with speech balloons depicting people being 
introdued, or to choose or produce a title for a short passage, or select a topic sentence 
to begin a paragraph. At more advanced levels they can be asked to abstract a fairly 
long selection down to its basic concepts, or to listen to a lecture and state its main 
points. 
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Guide How and Where Summarization is Taught 


Listening Tip, during post-listening verification, 
page I!I-67 
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Translation 


Definition: Rendering ideas from one language to another in a 
relatively verbatim manner. 


Synonyms: 


Name in L2: Traducir; traducci6n 
Traduire 


Translation is a strategy that language learners certainly use. It is included in the lesson 
plans contained in these guides, not as a strategy that needs to be explicitly taught to 
students or mentioned as a tip, but rather discussed with the class and discouraged. 
Other strategies such as thinking in the L2 when writing are suggested as more efficient 
and L2-strengthening strategies to be developed. 


NOTES 


Translation supposes a one-to-one correspondence between two languages, and, 
based upon that supposition, is an attempt to substitute an L2 noun for an L1 noun, a 
literal translation for an L2 idiom, or an L2 structure for an L1 structure. 


Although translation wholesale is not, in the long run, the most effective strategy, 
there are moments when a teacher needs to keep it in mind. 


First, unless the learner is in an immersion situation -- and even then -- we are 
only fooling ourselves if we think students can be kept from translating. Also certain 
stock phrases can fairly quickly lose their translation status ("Good morning", "How are 
you?"), in most lower level classroom situations it is impossible to provide so much 
repetition and direct association practice that the majority of the material does not go 
through a translation phase. And even in very common phrases such as "My name is ..", 
we have all heard "Me llamo es" enough to know that there is still translation 
interference well into second language study. If we accept that students will translate 
(after all, we do learn most things based upon what we already know!), then we must 
find ways to minimize the false concept of one-to-one correspondence and utilize the 


strategy to our advantage. 


Second, there are nuances of meaning which, without long-time immersion in a 
second language environment, are very difficult for the learner to catch, and which are 
not easy to convey with total accuracy through visual imagery. One example is the 
problem of the preterit-imperfect contrast in Spanish, where which tense is used often 
depends entirely upon the meaning one wishes to convey rather than inherent conditions 
within the sentence. 


What, then, should the teacher do? 

1) Utilize translation sparingly and briefly when its use will quickly resolve a 
problem that might otherwise remain misleading or confusing to the student. 

2) Be alert for signs of student translation and ready to consistently steer the 
exchanges back into the L2 and to provide other strategies for the student to use (e.g, 
substitution). 

EX: Student produces "Juan realiz6 que eran las dos." 
Teacher: Mira. (Writes on board) 
Juan realiz6 su suefio de hacerse doctor. 


Pepe se dié cuenta de que tenia hambre. 


3) Remind students that eventually they must move away from exclusive reliance 
on LI and try to think and work within the L2 as much as possible. 


Guide How and Where Translation is Mentioned 

Reading 
Speaking 

Writing Avoid translation, think in the L2 during 


planning and composing, use substitution 
during composing, pages III-29 and II1-48 


Listening 
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Inferencing 


Definition: Using available information: to guess the meanings or 
usage of unfamiliar language items; to predict outcomes; 
or to fill in missing information. 


Synonyms: Guessing, predicting, deducing 


Name in L2: Inferir; predecir; deducir; adivinar 
Déduire; inférer; deviner; prédire 


DESCRIPTION 


Inferencing involves making informed guesses or predictions about meaning, 
based upon either situational or linguistic contexts or previous knowledge. One can 
infer, or reason deductively, the weather from a description of what someone is wearing, 
or a relationship from the level or register of language being used; one can predict what 
may follow "Thank you" or "How are you?" based upon one’s knowledge of the world 
(elaboration). 


NOTES 
(See also notes under "Elaboration": these two strategies work closely together.) 


We make inferences all the time in our own language, often subconsciously. We 
infer or deduce based upon everything from the tone of voice and demeanor ("It wasn't 
what he said, but how he said it") to linguistic clues leading to "the butler must have 
done it because ..." 


Inferencing between languages works totally only when the linguistic and/or 
cultural concepts are roughly equal. Since they often are not, the teacher must be aware 
of what can reasonably be expected of students and what kind of help is needed. 


The first type of inferencing is tricky, and requires explanation and/or experience 
within the L2 culture. A smile does not universally imply happiness, nor a rising 
intonation a question. The more obvious of these contrasts will undoubtedly have to be 
taught where appropriate; in a classroom setting they are dependent upon instruction, 
not deduction. 


The second type primarily depends upon a certain sense or development of logic, 
which can be taught and should be practiced -- but which can also involve cultural 
knowledge that needs to be explained. For example, when comfronted with the 
statement that a person went to visit a friend on the other side of town, it may be logical 
in an industrialized culture to infer that the person went in a car. However, this 
inference would probably not be logical in an under-developed country. Knowing 
something about a story personage’s character and actions can help you infer whether 
descriptive vocabulary in subsequent passages might be positive or negative. 


Do the cultural caveats mean that, in a practical sense, inferencing is not a useful 
strategy in a classroom situation? Not at all. Students can be asked to infer information 
that will help them understand new vocabulary from photos or illustrations in printed 
texts, from background noises in audio texts, or to predict what will follow in a particular 
sequence of events. Advance organizers such as questions, true-false, incomplete 
sentences, etc., can help them develop this skill, particularly if these organizers do not 
reproduce the text verbatim. 


Guide How and Where Inferencing is Taught 


Reading as Predicting (in combination with Using Backgrouna 
Knowledge), page [V-107 


Speaking Guessing meanings of unfamiliar items used by one's 
conversational partner, as a step in resolving comprehension 
difficulties, page III-121 


Writing 
Listening as Predicting (in combination with Using Background 
Knowledge), a pre-listening strategy, page III-29 
Guessing meanings of unfamiliar items, as a step in resolving 
comprehension difficulties, page III-69 
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Questioning 


Definition: Asking for explanation, clarification, verification, 
rephrasing, or examples about the material; asking for 
clarification or veiification about the task; posing 
questions to the self. 


Synonyms: Asking questions; appealing for help 


Name in L2: Pedir ayuda 
Poser des questions 


DESCRIPTION 


Listening: Letting someone know that you have not understood what they have 
said. This can be non-linguistic, as in shrugging your shoulders or looking puzzled, to 
saying something ranging from "What?" (see final note) to "I don’t understand" to "Please 
explain ‘incorporated’ to me." 


Speaking: Aside from the use of speech to explain that you have not understood 
a verbal or written text, one can question to ask for help, to elicit unknown forms: 
“What do you call ‘a machine that copies from books”? One can also check to verify 
that the word just used was correct: “Is ‘Xerox machine’ right for a machine that copies 
from books?" 


NOTES 


Two of the standard phrases in most beginning texts are "Please repeat" and 
"Speak more slowly, please”. 


In the first case, there are two possibilities: 


1) The person will repeat exactly what was said, but the learner still doesn’t 
understand; there is obviously a definite limit (probably twice) as to the number of times 
anyone will ask for repetition. 


2) Often people don’t repeat exactly, they rephrase -- which may turn out to help, 
if the changed phrase is somethiug the learner knows -- but it will not explain the 
original answer or help the learner deal with similar answers in the future. The learner 
doesn’t grow in L2 knowledge without learning to clarify words he doesn’t understand 
and adding them to his vocabularly. 


In the second case, what a native considers "slow" usually differs greatly from a 
non-native. Furthermore, often the problem isn’t resolved even if they do slow down, 
either because there are key words which are unfamiliar, or word-linkage prevents the 
hearer from identifying the component parts correctly. 


Therefore, while both phrases are useful, and will work sometimes, it is crucial 
that the student be: 


1) taught to identify what it is that appears to be the comprehension obstacle; 
2) to decide whether resolving it is actually critical or not, and 
3) what kinds of questions can be used to elicit the desired information. 


(It might appear that a word or phrase is causing comrehension problems it would 
automatically be necessary for the learner to deal with it. In reality, many students tend 
to overlook the relative importance to the message of any chuck of language they don’t 
understand. The minute they hear something that seems unfamiliar, they feel they can’t 
understand the basic message.) 


Students should be taught right away the polite ways to say "What?" in the L2 in 
the sense of "What was that again?" Once they learn the interrogative equivalent for 
"What?", they tend to carry over its usage to this meaning, something that can come 
across as being quite rude in the L2. 


Guide How and Where Questioning is Taught 
Reading 
Speaking to resolve listening comprehension difficulties in a 


conversation, page 11i-119 
to ask for needed informecion, page III-129 
to resotve problems of comprehensibility, 
page IIl-135 


Writing 


Listening to resolve listening comprehension difficulties in a 
conversation, page III-76 
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Cooperation 


Definition: Working together with peers to solve a problem, pool 
information, check a learning task, model a language 
activity, or get feedback on oral or written performance. 


Synonyms: Group work, pair work 


Name in L2: Compartir ayuda 
Coopérer; travailler ensemble 


Cooperation is not so much explicitly taught as a strategy in these guides as it is used to 
structure activities, having students work in pairs or small groups to complete a task or 
check each other’s work. 


DESCRIPTION 


Cooperation is usually associated with students working in pairs or small groups. 
Whole class cooperation is also essential, since all class work is solving probiems, pooling 
information, checking learning tasks, modeling activities, and getting feedback on 
performance (plus teacher giving new material). 


NOTES 


Some teachers question the concept of having students work together because of 
their tendency to revert to English and, more importantly, to consider the result as being 
more important than the process. Teachers who regularly have their students work 
together in small groups do so because it gives more opportunity for each student to 
practice, it allows students to share their knowledge and to benefit from each other’s 
strong points (at least in theory), and because it is a non-teacher-centered activity. 


Language learning is risky for young people. Students can cooperate more fully 
when they clearly understand that everyone will have problems, everyone will make 
mistakes, and that the process of working together to use the language and learn from 
mistakes is a valid way to work on learning a foreign language. 


In order to keep students on task when cooperating, we suggest that you limit the 
time students are given to complete the activity. It may also be helpful to assign roles 
to the students in the group, so that each has a well-specified responsibility. Some roles 
can be: Moderator (who keeps the group working and makes sure that everyone 
contributes); Secretary (who writes down all group decisions and compiles the written 
document that the group hands in); Monitor (who supplies needed L2; identifies and 


ond 
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possibly corrects mistakes, perhaps after the task is completed; and who makes a list of 
L2 difficulties the group had); Reporter (who reports the group’s findings to the class); 
and Thinker (everyone in the group, who share responsibility for contributing ideas). 


Guide How and Where Cooperation is Taught 
Reading as pair work Or group work for most reading activities 
Speaking as pair work or small group work for Macro-tasks (see 


Appendix) and selected speaking activities (such as 
the Recall Game, page III-73) 


Writing as a part of Checking Back, used during the revising 
Stages, page III-6S 
Listening as pair work or group work during pre-listening, 
pages III-30 and III-43 
c& 
od 
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CHAPTER TWO 
LEARNING TO COMPREHEND TEXT 


This chapter begins with an overview of the approach to reading comprehension 
that has guided our strategy instruction and then provides some general suggestions for 
ways to teach reading strategies. The next section presents an explanation of the 
ACTFEL proficiency guidelines as applied to reading, and suggestions for selecting 
authentic reading materials for different proficiency levels. The last section consists 
of lesson plans for learning strategy instruction in reading, including sample scripts of the 
teacher’s think alouds and sample student reading worksheets in Russian. Appendices 


include sample student reading worksheets in French and Spanish. 


What Is Reading Comprehension? 

Reading comprehension is an interactive process between the reader and the text. 
Rather than passively absorbing the meaning of a printed text, the good reader actively 
constructs the meaning by using his or her prior knowledge of the content and of text 
organization to infer, predict, and relate evaluate while reading. 

Information gained through reading can be processed in two interrelated ways: 

bottom-up processing, in which the reader decodes through a word by word analysis, 
and top-down processing, in which the reader grasps meaning semantically through 
whole phrases and sentences. A skilled reader uses both processes as needed, reading 
for meaning at a semantic level, with recourse to grammatical and word analysis level 


only when there is a breakdown in comprehension. 


While the process of second language reading is basically the same as in native 
language reading, second language readers have special comprehension barriers to 
overcome. Because of their limited language database, they may not know enough of 
the foreign language to enable them to make accurate guesses about meaning. In 
addition, their prior knowledge may not relate directly to the cultural assumptions 
present in the text, and so may not be useful in assisting comprehension. Foreign 
language students may also have difficulty in recognizing prior knowledge that could be 
useful, simply because that knowledge was acquired in a different language. 

In our research, we found that effective readers searched for meaning by 
constituent groups rather than by individual words. They monitored their 
comprehension, and when they did not understand, they deployed strategies to assist 
them. Strategies most often used to assist comprehension were inferencing, elaborating 
their own prior knowledge and relating different parts of the text to each other, and 
making deductions based on their knowledge of language rules. 

As in listening comprehension, planning assists reading comprehension. Before 
reading, students need to understand their purpose for reading, call forth their prior 
knowledge on the topic, and identify the type of text structure. | When students 
understand the purpose for reading a text, they can then decide whether they should 
read it for the gist or main idea, or whether they need to pay selective attention to 
specific information. When students deliberately call on their prior knowledge through 
the strategy of elaboration, they can often predict much of the information they will 


encounter in the text. Finally, when students identify the structure of the text before 
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reading, they will read with different expectations if the text, for example, is a story than 
if it is a description or a menu. 

During reading, comprehension is assisted when students maintain an awareness 
of whether they are understanding the text. This requires an active mental effort of 
continually asking oneself: "Does this make sense? Do I really need to know this word 
to understand the global meaning?" If the answer is no, the student reads on. If the 
ans ver is yes, the student can use strategies such as inferencing and elaboration to 
make a reasonable guess as to the word’s meaning. 

If the purpose of reading is not only to comprehend but also to retain information 
(and not all reading is for this purpose), then the effective reader can engage in a 
number of strategic activities. These can include note-taking, summarizing, discussing, 
and questioning for clarification. 

The purposes of the reading comprehension strategy instruction in the lesson 
plans that follow are to make students aware of the reading process itself, and to teach 
them the strategies used by good readers. Using these strategies will assist them in 
planning for reading, comprehending during the reading process, and using information 


gained through reading. 


Guidelines for Reading Strategy Instruction 
Students need to understand that reading, like listening, is an active rather than 


a passive process. Teacher should explain that reading is not a one-way process, but 
requires a constant interaction between what is in a person’: nead and what is on the 


page. 
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A second suggestion is for teachers to model the reading process. Students can 
benefit from seeing how the teacher prepares for reading, monitors comprehension 
during reading, uses strategies when comprehension breaks down, and reads for different 
purposes. 

A third suggestion for developing reading comprehension is to provide practice 
in quickly skimming to get the gist, rather than getting bogged down in word by word 
laborious analysis. Students need to be assured that they don’t have to read every 
word, that they can get a global overview of the text and predict what they are likely to 
find, and then confirm or remedy their predictions as they move through the text. 

Finally, in reading as in listening, the interaction between the text material and 
what students do with it is critical. Authentic texts can be used even with beginning 
level students if the task demands are kept simple. The next chapter provides 
suggestions for selecting authentic text and calibrating texts and the tasks that accompany 
them to the proficiency level of students. 

In the lesson plans for reading comprehension strategy instruction that follow, 
we suggest specific activities for incorporating these ideas into your foreign language 


x 


classroom. 


How to Begin 
Don’t be overwhelmed by all the information in this guide. It is not necessary to 
give all tips and teach all strategies at once, or even teach the entire guide in one year. 
Start with yourself. Ask yourself what you most want your stude:1ts to know how 


to do when they read. 


For example: Do you want them to be able to guess words from context 

or to recognize and make use of cognates? Do you want them to use what 

they know about the world and the L2 when they read? Do you want 

them to transfer what they know about reading in the L1 to reading in the 

L2, such as knowing it is not always necessary to understand every word 

and that we usually read for a purpose, adjusting how we read (e.g,, 

globally versus selectively) to accomplish that purpose? 

Identifying what reading skills you most want your students to develop will help 
you identify what strategies you want to teach and what types of discussions about 
reading you want to have with your students. 

Start small. Don’t try to teach too much too soon. Choose one strategy (or 
reading discussion) to concentrate upon. Look for opportunities in class to introduce the 
strategy or remind students of its existence and how it’s used. 

For example: Decide that, this week, you’re going to introduce cognates. 

Use materials in this guide. Also use materials from the textbook you’re 

using in class. Use a few cognates when you talk to students. Ask them 

if they understood these new words. Let your mind focus on this one 

strategy and try to make its uses connect to your normal classroom 

routine. 

Realize that you are learning, too. The teachers involved in creating these 
materials and using them in their classrooms reported that, like using a textbook for the 
first ume, they went through a process of acquainting themselves with the strategy 
instruction and how best to provide it. 

In the beginning, the process was slow and highly conscious. The first time they 
taught the strategies or held the preparatory discussions, they felt uncertainty about how 
they were doing. They felt they had missed opportunities to illuminate the strategies for 


the students. Many ideas occurred to them as to how they might provide the strategy 


instruction the second time. As they familiarized themselves with the strategies, they 
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began to see how better to connect the instruction to their normal class routine and to 
incidents that arose in their classroom. 
In short, allow yourself ample learning time. That’s the advantage of starting 
small, building a piece at a time, introducing a little bit this year, adding some next year. 
But start! Starting is the hardest part. Decide on one tip to give students this 
week and do it. Or hold a preparatory discussion. Or pick one strategy and teach it. 


But start! 
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CHAPTER THREE 
The Building Blocks of a Proficiency-based 


Reading Program 


Authentic Texts 

Recent developments in language teaching stress the use of authentic materials in all 
proficiency-oriented reading programs. An authentic text is one written by a native writer 
for native readers with a real-life communicative purpose (such as to inform, to persuade, 
or to congratulate), unlike materials written to teach the language. Grellet (1981) extends 
the principle of authenticity to include the physical characteristics of text as well. 

Authenticity means that nothing of the original text is changed and also that 

its presentation and layout are retained. A newspaper article, for instance, 

should be presented as it first appeared in the paper: with the same typeface, 

the same space devoted to the headlines, the same accompanying picture. By 

standardizing the presentation of texts in a textbook, one not only reduces 

interest and motivation, but one actually increases the difficulty for the 

students. The picture, the size of the headline, the use of bold-face type, all 

contribute to conveying the message to the reader. (Grellet. 1981, p.8) 

Swaffar (1985) lists a number of persuasive reasons for using authentic texts in 
foreign language reading programs. Among them are: 

1, They encourage readers to attend to the message, while edited tests often require 
reading word-for-word rather than for meaning. 


2. They exist in a wide variety in the real world and can be selected to suit the level, 


interest and background of any learner. 
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3. They introduce context-rich information about the target culture often absent in 
the sterilized reading materials typically included in textbooks. 

4. They provide readers with practice in handling a wide variety of written passages 
with different patterns of rhetorical organization and writing styles. 

5. They facilitate the development of coping strategies by not providing !earners with 
a protective cocoon against the real world of reading which is full of unfamiliar words and 
structures. 

Pedagogical implications: If the goal of a language program is the development of 
reading proficiency, then authentic texts should be utilized from the very beginning of 


instruction, 


Levels of Difficulty 

Since authentic texts represent a wide range of difficulty levels, care must be taken 
to ascertain the difficulty of a text before it is introduced. An experientially derived 
typology used by the U.S. Government Interagency Language Roundtable (ILR) (n.d.) 
divides all texts into five levels. This typology, developed by Child, takes into account both 
the propositional and linguistic complexity of texts. It underlies the reading level 
descriptions in both the ILR and the ACTFL Proficiency Guidelines (1986). While a great 
deal of work needs to be done in this area, the system provides a convenient framework fcr 
making decisions about text difficulty. It is presented below in capsule form. 

Novice Level Tests present information that is bound to a physical setting, e.g., signs 


which are usually posted at locations which help to clarify their meaning. Such texts consist 
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primarily of discrete words and routinized expressions and require practically no knowledge 
of grammar to be understood. Examples include signs, forms, menus, tickets, and schedules. 

Intermediate Level Tests are more complex since they present information that may 
be removed from the physical setting. ‘They consists of a loose collection of simple 
sentences and require some know ledge of basic syntax to be understood. Texts at this level 
include simple notes, directions. uncomplicated items in newspapers (simple weather 
forecasts, sports reports, announcements of community and cultural events, political 
announcements). 

Advanced Level Texts describe and narrate facts without the analysis or perso’. :1 
involvement of the writer. They deal with real-world events, facts and situations in major 
time/aspect frames. Texts at this level include factual news reports in newspapers, 
textbooks, encyclopedias, and the like. 

Superior Level Texts (e.g., newspaper editorials), according to Child (1987), present 
value judgements regarding material which is more abstract than the facts, events, and 
situations typical of Advanced level texts. Superior level texts are propositionally and 
linguistically complex and require readers to respond intellectually to their content. Such 
texts feature hypotheses, argumentation, and supported opinions, and include grammatical 
patterns and vocabulary ordinarily encountered in academic/professional reading. Examples 
include some literary works, general essays, political commentaries, technical descriptions, 
and various official documents. 

Distinguished Level Texts, rarely encountered in daily life (Child 1987), are usually 


written by persons with artistic talent, who -- in addition to conveying information to their 
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readers -- also want to impress them with their literary flair. The language of such texts, 
often innovative and idiosyncratic, places considerable demands on readers and requires 
extensive knowledge of the target-language culture. Texts at this level include sophisticated 
editorials, "think pieces," articles in specialized journals, literary criticism, as well as novels, 
plays, and poems. 

In a competency-based reading curriculum, students should be exposed to authentic 
texts from the very beginning of instruction with an orderly progression of reading material 
from one difficulty level to another. According to Krashen (1982), learners benefit most 
when the input to which they are exposed is "comprehensible," i.e., is at their current level 
of proficiency or slightly higher. Such "optimal" input, or i + Z, as Krashen calls it, should 
be challenging but not out of the learner’s reach. When applied to reading, this principle 
means that readers should not be faced with text that exceeds their current reading 
competence by more than one level. 

Thus, beginning students should be exposed from the start to authentic Novice level 
texts, which can be thematically integrated with units in the basic text. For instance, a unit 
on entertainment can include reading activities involving tickets, newspaper listings of 
cultural and sports events, television schedules, and notices about lectures or exhibits. There 
should be several texts at the same level on each topic; i.e., not one TV schedule, but 
several. 

Once students have learned to understand a variety of Novice level texts, they can 
begin reading Intermediate texts. Topics that were used at the Novice level can be 


"recycled" --used again, but with material at the next higher level. For instance, paragraph- 
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long newspaper announcements about cultural events sould be appropriate at this level. 
Learners should be exposed to a variety of topics at this level, with several similar texts in 
each topical area, in order to build up vocabulary and background knowledge. 

After students have learned to comprehend a variety of passages at the Intermediate 
level, they should be ready for Advanced texts. In the beginning, these can be skimmed for 
general content or scanned for basic information as to the who, when, where, and how. As 
students become more proficient, more detailed comprehension may be required. Since 
there is a very large number of texts at this level, decisions will need to be made as to what 
topical areas may be relevant and interesting for a particular group of students. For 
example, for students with an interest in Soviet politics, a unit on official visits, talks, and 
negotiations may be appropriate. It may take learners quite a long time before they will be 
ready for the next level, although they can learn to read more complex material in their own 
special fields. It is interesting to note that during the nationwide norming of the 
Educational Testing Service Russian Proficiency Test (1986), only 13% of students with 3 
years and 27% of those with 4 years of college Russian demonstrated reading 
comprehension at the Advanced level. 

Once students have become comfortable with a variety of Advanced texts, they can 
be gradually introduced to Superior passages, at first in their own areas of specialization. 
It must be remembered that at the Superior level, readers are expected to be able to read 
for information cr for pleasure, with almost complete comprehension and at normal speed, 
expository prose on practically any subject and a variety of literary texts. Such 


comprehension can be developed only if a great deal of time is spent on reading outside of 
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class. It is instructive that only 3% of students with 3 years of college Russian who 
participated in the nationwide norming of the ETS Russian Proficiency test demonstrated 
reading comprehension at the Superior level. In contrast, 23% of students with 4 years and 
48% of those with 5 or more years of college Russian were reading at the Superior level. 

Pedagogical implications: The difficulty level of authentic texts can be determined 
by using a relatively simple text analysis which takes both linguistic structures and topics into 
account. A proficiency-based curriculum assumes a gradual improvement in reading skills 


through exposure to texts of increasing difficulty without skipping levels. 


Realistic Reading Tasks 

The difficulty of a reading exercise is not a function of the intrinsic difficulty of the 
text alone but is also dependent on the task the reader is required to perform with the text, 
and the degree of comprehension required. Consequently, in addition to the text, the 
difficulty level of the reading activities and the accuracy and completeness of required 
comprehension must also be taken into account. 

By manipulating either the difficulty level of the text or the task the reader is 
required to perforni, we can create ani + J reading environment advocated by Krashen 
(1982). Lowe (1986) recominends "the one in three rule," according to which only one 
component of rearing proficiency (text, task, accuracy) should be changed at a time. Ifa 
passage is above the student’s current level; the !evel of the reading task and the accuracy 
of comprehension required are kept at the student’s current level. For instance, 


Intermediate readers can "stretch" towards the Advanced level by scanning Advanced texts 
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for certain pieces of information without being required to fully understand all details. If, 
however, the passage is at the student’s current reading level, either the difficulty of the 
reading task or the extent of comprehension required may be upgraded to a level above the 
student’s current level. For instance, an Advanced reader may be asked to make a 
comparison of all details contained in two Advanced texts on the same topic. 

With regard to reading activities, Grellet (1981) observes that: "Few reading activities 
are intrinsically good or bad. They only become so when used in relation to a given text. 
Reading comprehension activities should be suited to the texts and to one’s reasons for 
reading them" (p. 9). Thus, a good reading activity is one that matches the real-world 
purpcse of the text, one that can be accomplished by a reader at that level in a reasonable 
amount of time with little or no dictionary lookup, and one which requires a degree of 
comprehension commensurate with the student’s current level of reading proficiency. 

There are many ways in which we read in the real world, and all are suited to the 
purposes for which we read. One reads a menu with a different purpose and different 
strategies than a poem or a think piece. Phillips (1984) identifies the following nonmutually 
exclusive ways of reading: (1) skimming, or quickly running one’s eyes over the text to get 
the gist of it; (2) scanning, or quickly searching for some particular item of information; (3) 
intensive reading, or reading for detailed understanding. These modes combine with each 
other in real-life reading. For instance, one can first skim through a passage to see what it 
is about and to decide whether it is worth reading, then scan it for particular pieces of 
information, or read it intensively for details. Thus, a sports page can be skimmed first 


(called previewing in the lessons detailed in Chapter IV) to settle on a piece of particular 
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interest. The selected piece can then be scanned to find out who, when, and what. A sports 
fan might also read the article intensively, savoring every detail of the account. 

In designing reading activities for a particular text, we should take into account both 
the way in which it might be read in the real world and the difficulty level of the activity. 
For instance, weather forecasts are usually scanned, whereas the front page of a newspaper 
is normally skimmed first. Scanning a sport report for a few facts is easier than determining 
the author’s tone or comparing one account of a game with another. 

The foregoing does not mean that reading instruction should consist exclusively of 
techniques for developing global comprehension, i.e., extensive reading alone. Techniques | 
for intensive reading, (i.e., for detailed analysis of vocabulary, structure, or discourse 
markers) can be used once the text is read extensively. Extensive reading gives learners 
practice in tackling authentic materials, and confidence in their ability to make sense of 
passages, parts of which they do not understand. It helps most learners to get over the 
shock of large numbers of unfamiliar words and constructions. It also helps learners realize 
that they need not understand every element of each text they read, but rather that the 
degree of comprehension should be commensurate with the reading task at hand. 

Pedagogical implications: To the extent possible, reading assignments should be 
realistic and reflective of the real-world purpose for which the text was written. Reading 
activities should be varied and flexible. The difficulty level of the task and the degree of 
understanding necessary for its completion should be taken into account when reading 
activities are being designed. Learners should be given opportunities to practice different 


kinds of reading modes. 
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Reading Strategies 

L2 learners must learn to develop strategies to deal with unfamiliar words and 
structures if they ever hope to make realistic use of their reading skills. Word-by-word 
decoding and translation are neither efficient, nor effective strategies for learners who have 
to learn to read complex literary and expository texts for academic, professional or personal 
purposes in a relatively short period of time. 

Hosenfeld and her colleagues (1981) observed that good L2 readers: (1) concentrate 
on meaning rather than on word identification, (2) read the text as though they expect it to 
make sense, (3) use their knowledge of the world, (4) take chances making inferences but 
evaluate their guesses, (5) use titles and illustrations to make inferences, (6) use preceding 
and following context clues, (9) skip unknown words and make contextual guesses, (10) 
identify grammatical category of words, (11) recognize cognates, (12) analyze unknown 
words and use glossary as a last resort, and (13) skip unnecessary words. Additional "good 
reader" strategies identified by Van Parreren and Schouten-Van Parreren (1981) included: 
(1) recognizing text type, (2) recognizing different types of text structure, and (3) making 
inferences with respect to information that was not explicitly mentioned in the text. 

The important question is whether these "good reader" strategies can be taught. 
Clarke (1979) argued that the reading skills of good L1 readers do not transfer to their 
reading in L2 most probably due to their linguist:: limitations. He compared second 
language reading behavior of adult good and poor native-language readers and found that 
linguistic limitations prevented good L1 readers from transferring their effective reading 


behaviors to the target language, causing them to "short-circuit," i.e., to revert to poor reader 
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Strategies. Clarke suggested that certain reading behaviors which seem most productive 
could be taught. Among "good reading behaviors", he lists (1) concentrating on passage- 
level semantic cues, (2) formulating hypotheses about a text before reading it in order to 
confirm, expand or disconfirm those guesses, (3) developing tolerance for temporary lack 
of precision in understanding, and (4) decreased reliance on low level linguistic cues. A 
subsequent study by Hudson examined Clarke’s "short-circuit" theory and went on to show 
that teaching relevant background knowledge to L2 readers allowed them to override their 
linguistic limitations. 

In studying the reading strategies of successful and nonsuccessful ESL readers of 
varying language backgrounds, Block (1986) observed that strategy use is a stable 
phenomenon that is not related to language background -- native speakers of Chinese used 
the same strategies as native speakers of Spanish. Nor was the use of cognitive strategies 
dependent on the English language proficiency of the readers. Because there was 
considerable individual variation among the nonproficient readers, Block suggests that 
teachers should look closely at their students before deciding what strategies to teach them. 
She thinks that the nonproficient readers in her study had developed some useful strategies 
but were not able to apply them consistently and systematically. The answer, according to 
Block, might be to make poor readers aware of their dormant strategic resources so that 
they may apply th. © more systematically. She suggests learner-centered practices such as 
pairing readers so that they talk to one another about what they do and do not understand 
as they read and share problems, knowledge, and use of strategies. 

To help our students to become independent readers, we need to make them aware 
of the strategic resources available to them, to help them experiment with various strategies 
in order to find out which ones work best for them, and to encourage them to continue 
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using strategies found to be helpful, Learners should be given many opportunities to 
practice different strategies in a context-rich environment within a framework of realistic 
reading tasks. Ultimately, a reading passage is only as good as the activities and tasks that 
learners are required to perform with it. Grellet (1981) and others suggest many reading 
activities for developing "good reader" strategies: / 
1, Ability to anticipate (predict) what the text is going to be about. 

Suggested activities: 


Relate information in the text to prior knowledge about the topic through discussion 
or answering questions. (For many excellent anticipation activities, see Schultz.) 


Write definitions of key concepts and discuss associations among them. 
Generate questions about the text prior to reading it. 


Use titles, visual clues, key words, first line, or first paragraph to predict the content 
of the tex. 


Use one paragraph to predict content of the next one. 
Restore missing words, sentences, or paragraphs. 


Choose sentence or paragraph from among several options as the one which is most 
likely to follow. 


2. Ability to get the gist of a text without getting bogged down in details (to skim). 
Suggested activities: 
Identify genre. 


Place passage in an appropriate category, e.g., weather report, sports summary, 
political announcement. 


Identify the main function of a passage, e.g., warning, explanation, description. 


Select the most appropriate resume of the main idea of a passage. 
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Choose the most appropriate title for a passage. 
Match titles or illustrations with passages, or subtitles with paragraphs. 


Complete unfinished paragraphs or create ending or concluding paragraph to an 
unfinished passage. 


3. Ability to locate specific information in the text (to scan). 
Suggested activities: 
Answer factual questions such as who, when, what, how. 


Fill in charts, diagrams, tables, or forms with facts, figures or other information in the 
text. 


Use facts from a text to do something else, e.g., to locate something on a map or 
chart. 


4. Ability to distinguish between levels of importance of information in a text and to 
recognize its organization. 


Suggested activities: 


Discover the top level structure of the text and use it to organize information 
contained in it. 


Outline chain of events in the text. 

Distinguish between main idea(s) and supporting details. 

Find topic sentence or paragraph and its relation to the rest of the text. 
Restore chronological sequence or order events according to some scheme. 
Restore order of scrambled paragraphs. 

Recognize logical organization symbols, e.g., 

Find instances of rhetorical devices (illusiration, comparison, restatement). 


Outline the text. 
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5. Ability to use lexical/semantic cues to deduce the meaning of unfamiliar words. 
Suggested activities: 
Find lexical equivalents (synonyms, hyponyms, paraphrases), restatements, summaries. 
Recognize words with familiar roots and affixes. 
Recognize cognates. 


Cloze. (For many excellent suggestions on the use of cloze exercises, see Meyer and 
Tetrault, 1986.) 


6. Ability to use syntactic cues to deduce the meaning of words, phrases, or sentences. 
Suggested activities: 


Recognize the main elements (subject, verb, object) and/or expansion elements in 
a sentence (modifiers, spatial and temporal! clauses). 


Recognize different patterns of coordination, subordination, and embedding. 
Cloze. (see Meyer and Tetrault, 1986.) 

7. Ability to recognize cohesive devices in a text to establish coherence of the message 
Suggested activities: 
Identify words tnat are used as a grammatical substitute (anaphora) for preceding 
words or groups of words in a text (e.g. I know it, and he does too) and match them 
to the appropriate referent. 


Recognize function of link elements in the text. 


Identify given and new information as it relates to word order. 
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Reading in L1 
Reading in L2 
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Lesson Plan 
Beginning Level L2 Reading 
Preparation: Reading in the L1 
Purposes: 
- Students activate their prior knowledge about reading. 


- Students analyze reading as a skill. 


- Students develop metacognitive awareness of selves as learners and readers. 


Materials: none 


Instruction: Day 1 


Focus of Instruction 


Whole Class What types of tnaterials do 2-3 minutes 
Discussion I read in my own language? 


Whole Class What do I do when I read 5-7 minutes 
Discussion in my own language? 


Whole Class What is reading? 2-3 minutes 
Discussion 


Teacher Summarize foregoing 1-2 
discussions Tr utes 


Total Time: 10-15 minutes 
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I. Preparation: Reading in L1 


Suggested Procedures 


Remarks/Highlights Time/ Materials 
A. What types of materials do I read 2-3 minutes 
in_my own language? (Whole Class Discussion) 
Have Ss generate a list of the kinds of materials and 
subject matter they read in their own language. Write 
their list on the board. 
Some Types of Materials We Read 
Textbooks Sports page Letters 
Newspapers Journals Magazines 
Spy novels Mysteries Sci Fi 
Trash Biographies Comics 
B. What do I do when I read in my own language? 5 minutes 


(Whole Class Discussion) 


Have Ss discuss how they go about reading in L1. 
Start the discussion with the first type of reading 
material they suggest. Focus on the strategies or 
reading behaviors of Ss. Prompts: 


- What, if anything, do you do to get ready 
to read that type of material (eg., a 
chapter ir. a textbook)? 


- What do you do while you’re reading? 
(e.g., take notes, underline) 


- What do you do if you don’t understand 


what you’re reading? (e.g., reread, ask a 
parent) 
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- Is this the type of material you’d make an 
effort to remember? If so, what do you 
do then? 


: Wuat do you do after you’ve finished 
reading? (e.g. think about it, check 
notes) 

- Do you think you read every word? 

Write some of the student comments on the board under 
“What I do when I read." 
Activity Option Box 
You may wish to begin this discussion using English 
texts. 


Give Ss several types of reading selections (see box 
above). Have Ss read them 


, and 
discuss the reading strategies they used and how 
these varied depending on the type of passage. 


The advantage of using English texts to begin 
Strategy instruction in that Ss discuss reading from 
the basis of what they actually do when they read, 
as opposed to what they think they do. 


Note: USA Today, local newspapers, and news 
magazines are good sources of texts. 


C. What is reading? 2-3 minutes 
(Whole Class Discussion) 


Ask Ss, "Given what you've just said about what and how 
you read, what, then, is reacing?" 
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Some Ideas about Reading 


Reading comprehension requir: interaction 
between what's in the reader's hcuu and the words 
on the page. 


The process of reading differs, depending on our 
purpose for reading. For example: 


We scan the front page of the paper for 
articles that interest us, skipping those that 


don’t. 


We may read th. first paragraph of a 
newspaper article intently, but only skim the 
rest. 


An academic text reading may elicit our 
undivided reading attention and care, 
including note-taking, 


Questions to prompt this discussion: 


Do you think you read word by word, in groups 
of words, or whole sentences? How do ideas 
figure into this? 


Do you think just reading and understanding the 
individual words is enough to get the author’s 
meaning? 


Does the reader need to bring any tools, 
knowledge, skills, etc. to the process of reading? 


Is the author’s message the same for everyone? 
Why or why not? 


Do we read every kind of text in the same way? 
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D. ‘Teact face formanina’disciell 


To summarize the foregoing discussions, focus on the 
key points raised by Ss, such as: 


- what typ2s of materials they read 


- how their reading behaviors change, depending 
upon what they’re reading and why 


- how they view the process of reading. 
Conclude with, "We’ll be talking more about reading in 
the next few days, and this semester I’m going to teach 


you some strategies that will help you read in 
(Russian/Spanish/French)." 


' Iv-9 S ? 


2-3 minutes 


Lesson Plan 
Beginning Level L2 Reading 
Preparation: Reading in the L2 


Purposes: 

: Students read a short passage in the foreign language. 

- Students analyze the reading processes they used to read in the L2. 

- Students compare reading in the L2 to reading in the L1. 

- Students recei « an overview of the reading strategy instruction to be presented 
throughout the semester. 

Materials: Reading Worksheet 1 


Instruction: Day 2 


Focus of Instruction 


Teacher Orient class to reading 1 minute 
instruction 


Students Read a snort L2 passage 2-3 minutes 


Whole Class What's reading like in 5 minutes 
Discussion the L2? 


Teacher Provide overview of 1-2 minutes 
reading strategy instruction 
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II. Preparation: Reading in the L2 


Suggested "rocedures 


he eee 


Remarks/Highlights Time/Materials 
ee 
A. Teacher orients class to reading instruction 1 minute 


Remind Ss of their discussion of reading. Tell them 
you're going to spend a few minutes following up on that 
discussion, beginning with an exercise of reading in the 
foreign language. 


B. 2-2 minutes 


Students read a short passage in the L2 
(Individual seatwork) Reading Worksheet 1 


Distribute Reading Worksheet 1. (See Appendix A for 


sample worksheets in French and Spanish.) 


Have Ss work individually. The task Ss are to 
accomplish is stated on the worksheet. 


Keep the time short, so that Ss have to work quickly and 
with concentration. 
What's reading like in the 12? 5 minutes 


(Whole Class Discussion) 


Have Ss analyze the process of reading in the L2. 
Prompts: 


- What are the answers to the questions? 


- Did you read the questions before you 
looked at the text? 


- If so, did this affect how you read the text (i.e., 
did you look specifically for the answers or did 
you just generally read?)? Did reading the 
questions first help you understand the Russian? 
What problems did you have reading? 
- ‘What did you do when you had that problem? 
83 
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Reading Worksheet 1 
Reading in Russian 
Level: Beginning 


Directions: Below is the banner of a Russian newspaper. Read the banner and answer 
the questions below. 

1, What is the name of the newspaper? 

2, What is the date of publication? 

3. How much does it cost? 


4, When was the newspaper founded? 
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- What couldn’t you understand? What did you 
do? 

You may wish to have students jot down the following: 

: How and where they started in the text. 

- What they did next. 

- How they continued reading. 


These notes can serve as a basis for discussing the 
prompt questions. 


Write student comments on the board, particularly those 
that identify L2 reading problems. Also note what the 
Ss say they did when they encountered the problem. 
Ask Ss to i 


ling in the L1 with Jing in th 
£2. What problems were unique to L2 reading? What 
was Similar? How about solutions? 


D. Teacher gives overview of reading strategy instruction 1-2 minutes 


Tell Ss that throughout the semester, you’re going to be 
teaching them to use certain reading strategies that will 
help them cope with the challenge of reading 
(Russian/Spanish/French). Among these are: 

- inferring meaning by recognizing cognates 

- uSing background knowledge, 

- previewing, 

- scanning, and 

- predicting. 

In the strategy work, they'll be reading L2 materials 


from actual L2 newspapers, menus, and other authentic 
sources. 
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Initial Reading Strategy Instruction: 


Initial Instruction: Recognizing Cognates 


Practice Sessions: Using Cognates 


Initial Instruction: Using Background Knowledge 


Practice Sessions: Using Background Knowledge 


Initial Instruction: Previewing 


Practice Sessions: Previewing 


Initial Instruction: Scanning 


Practice Sessions: Scanning 


Initial Instruction: Predicting 


Practice Sessions: Predicting 


Initial Strategy Instruction: 
Inferencing Using Cognates 


Practice: 
Inferencing Using Cognates 


Practice Worksheets: 
Recognizing Cognates 


Lesson Plan 
Initial Reading Strategy Instruction: 
Inferencing Using Cognates 
Purposes: 
- Ss receive strategy instruction in inferencing using cognates. 
- Ss practice identifying L2 cognates and inferring meaning in an L2 reading selection. 
Materials: Reading Worksheet 2 (Inferencing) 


Instruction: Day 3 


Cognates 


Cognates are words that look or sound similar to English words (or words in 


other languages) and have similar meanings. 


Focus of Instruction 


Teacher Orient class to reading 1 minute 
strategy instruction 


Teacher Provide initial 2 minutes 
instruction in 
inferencing using 
cognates 


Teacher Model use of cognates 2 minutes 


Pairs of Identify cognates in 3 minutes 
students an L2 reading passage 


Whole Class Analyze identification 3 minutes 
Discussion of cognates 


Teacher Summarizes instruction 2 minutes 


III. Initial Reading Strateg; !nstruction: 
Inferencing using Cognates 


Suggested Procedures 
eee 
Remarks/Highlights Time/Materials 
eee 


A. Teacher orients class to reading 1 minute 
. 


Remind Ss of their discussion of reading in the L1 and 
their experience(s) of reading in the L2. Tell ther that 
the reading strategy instruction you promised them is 
about to begin! 


B. Teacher provides initial instruction in 2 minutes 
nf : , : 


Tell Ss that good L2 readers: 


: know they don’t have to understand every word 
they see. 


- know that there are often many words that look 
or sound similar to English words (or words in 
other languages) and have similar meanings. 
These words are called cognates. 


- guess at meanings of words and sentences, and 
look for the overall "gist" of a passage. Educated 


guessing is called inferencing. 
Rationale for Studying 
Cognates and Inferencing 


are generally a foreign language 
reader’s friends. 


Ss, however, need some practice in learning how 
to recognize cognates quickly. 


(continued on the next page) 
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Rationales continued 


This part of the reading strategy instruction will 
give Ss practice in using cognates to infer 
meaning. Your goal is that Ss will be able to 


apply this valuable reading skill quickly and 
automatically when they read L2 materials. 


Before students begin to look for cognates in reading, 
give them a few examples of cognates in Russian. 


CTYAeHT TeaTp 
aapec KOHLUepT 
~porTorpamna nap 


asponoprT TeNe@MoH 
KOMMbIOTep YHUBepCUTeT 
canart MYSbIKG 


& Teacher models use of inferencing. 
using cognates 


Distribute Reading Worksheet 2. Focus siudent 


attention on the text on the front of the worksheet. (See 
Appendix B for a similar worksheet in French and 
Spanish.) 


Using this text, model the strategy of inferencing 
meaning from using cognates. A sample think aloud 
script of how a person might think when using cognates 
is included at the end of this lesson plan. 


When you are finished modellin,; identifying cognates, 
ask Ss if they can identify any other words in the text 
that might be cognates. Add these, as appropriate, to 
the list. 


2-3 minutes 


Aspects to Highlight in Modelling 
Using Cognates 


Read the directions, so as to identify 
clearly what your purpose in reading 
is. 


Look over the text quickly, reading it 
aloud as much as possible, Based 
upon sound or appearance, speculate 
that certain words are probably 
cognates, 


Make a list on the board of the 
cognates you find. 


D. 


3 minutes 


Students identif ‘bl 
L2 reading passage (Pair work) Reading 


Worksheet 2 
Have Ss flip over to the back of the i 
gz. (See Appendix B for worksheets in French and 
Spanish.) 
Have Ss work in pairs, Each pair’s task is to make a list 
of as many possible cognates as they can find in the L2 
reading, 


Keep the time short, so that Ss have to work fast and 
with concentration. 


E. Ss analyze their identification of cognates 3 minutes 


(Whole Class Discussion) 


AS a cisss, go over the lists Ss generated. Prompt Ss to 
analyze their work: . 
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Reading Worksheet 2 
Reading Russian 
Inferencing Using Cognates 


The following list of exchange rates appeared i in the Soviet newspaperssecvus, Read 


the list and see if you can recognize the names of the countries and money 
denominations. 


foc6uun CCCP cooGmaer, tro 
e 18 wan 1988 r. ycotaHosneam 
KyPeas MHOCTPANRAIX BanIOT: 


100 ascrpritceax = wrin 
— § ihe 02 Non. Kon. 


100 anrnHAcKnx 5 eee 
eTrepansrop — 112 bye. 24 vot. 


1000 baa bas 7 a wa’ Et ce 


100 @pr 
oaeen ie 35 py6. 28 ron. 


100 OARORACI ThRenos 
i pyd. 47 vou. 


100 aaTcKMxX K 
sl 9 py6. 20 won. 


10069 BYAAGARCHN By | 
; = Dye. 74 non. 


100 wahaXcKHx soar [ey | 
pve. 25 Kon. 


100 BOpSSRENNS ne dS sow: 


100 zoRa CUA 
ss 59 py6. 45 xon. 


100 Teen To pt hd BN 


100 mseXciax KpON 
POR py6. 11 - 

100 ase wapcKnx 
cite 42 py6. os nn 
1000 wrocnasennx aHHapos 
0 py6. 39 xon. 


1000 ATONCKHX men 
4 py6. 76 ron. 
100 SKIO — 73 py6. 30 Kon. 
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Reading Worksheet 2 
Reading in Russian: 
Recognizing Cognates 


COGNATES are v.c.rds in a foreign language that look like words in our native language 
or some other language we know. Most of the time cognates are a foreign language reader's 
friends, One needs some practice, however, to learn how to recognize them quickly. ifere 
is a chance for you to practice. 

- Work in pairs. 


: Go through the text below and pick out 5 names you recognize. 
Also find 4-5 other words which are cognates. 


- Discuss the clues that helped you to recognize them. 


: Be prepared to share your results with the class. 


Cawmans, "re 
wacrosuee HME 
Magonna — Siynsa 
Bepounxa “nnxone, 
Anrepecno, & xte 
ewme wa gentenes 
KyMerypel cxpalesercs 
nog ncesgonnmeml 


=~. NRABPYWHHA. 
Koxoton. 


Kax .30Byt Magonny? 


JleiicismTe2bmO, MHOFHG KMNMOAKTEPS, NeBUM, APTECTM pez: 
NOWRTSIOT CROMM EMONAM CHCNEWECKEC UCesZONEMA. Bot Ie 
MOKOTOPNG NPRMOPS. 

nceGlemEo : mMA? 

Bpuxarr Bapzo — Kamal ‘Kasans 

Qamc Kynep — Busceut Oypmse 

Mapzex Jistpux — Mapua Marzaxeza hox Jlom 

Toun. Kepruc — Bepmapa Ulsepz 

Boé Iaazan — Posepr Usmmepmaz 

Tpera Lapéo — [pera Tyctadcoz 

Tappa Tyanmm — Opax Baiic 7 

Qureidepr XamuepaumE -~ Apuo.teg lopeesx 

Qatom Jixom — Pexmunaaz [yakt 

Coda slopes — Coda Ulmxoazone 

Tose monc — Tomac Byzsapt 

En Mowran — Hao Jienn 

Mopm Huxdopaz — Proanc Cust 

Pyuro Crapp — Pawapxz Crapesz 

Crasn Yauzep — Craszeng Moppac 
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- How many words did you identify as 
possible cognates? How many did you 
miss? 


- Did you say any of the words aloud to see 
if they sounded 1ike a word you knew in 
English or another language? Or did you 
just go on how they looked? 


- Were there other clues you used to 
identify possible cognates? 


- Do you think any of the cognates you 
identified are "false" cognates? 


- What do you think the "gist" of this 
paragraph is? 


F._ Teacher summarizes strategy instruction 2 minutes 


Summarize the strategy instruction by re-emphasizing 
that: 


- cognates can be a foreign language 
reader’s friend. 


- recognizing cognates can help Ss infer 
meaning in what they read, even when the 
reading material is beyond their current 
proficiency level. 


- you’re giving them practice in recognizing 
cognates so that, in future reading 
assign.nents, they can do this quickly and 
naturally. 
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Text Provided by ERI 


Think Aloud Modeling 
Using Cognates 


Sample Script 


I'm suppose to look at this chart of exchange rates 
and try to figure out the countries and money 
denominations. These words should be cognates. 

Let me see... the first one says aBcTpumcKkux 
wunnheros. Well, | think | recognize the money. It 
says Shillings. The country begins with an a. It could be 
Australia, but | don't think so because there is no /. What 
other country sounds like Australia? Austria. Yes | 
think it is Austria. 

Let me sound out the second one...Benbruwckux 
@PaAHKOB. Again the money is easy to recognize. It's 
francs. BenbrniwcKkux sounds like it could be Belgium, 
but the Russian word has this funny ending on it ckux. 
Weil, that's probably just part of the Russian. | think the 
country is Belgium. Besides | know that the money of 
Belgium is francs. 
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IV. Practice: 
Inferencing using Cognates 


Purposes: 
: Students review instruction in the reading strategy of recognizing cognates. 


- Students practice recognizing cognates and using this information to infer 
meaning in an L2 text. 


- Students analyze their own identification and use of cognates. 


Materials; Reading Worksheets 


Instruction: Teacher determines the number of days of instruction to devote 
to cognate practice. 


The amount of COGNATE practice you give students before you introduce the 
next reading strategy (using background knowledge) is a decision only you can 
make. How well do you think students are recognizing cognates and using them 
to infer meaning in L2 text? 


For the purposes of this guide, the next strategy instruction is arbitrarily 
designated as beginning on Day 6. This assumes that students will practice 


using cognates on two separate occasions before strategy instruction on using 
background knowledge takes place. However, you can give students more 
practice, as you see fit. 


Many practice worksheets are included here to allow for more than two practice 
sessions and to permit you to select from a variety of activities, to suit your 
class. See Appendix C for practice worksheets in French and Spanish. 


A Word of Caution 


The importance of assessing the difficulty level of authentic L2 texts and 
matching these to appropriate tasks for the student and to the strategies to be 


practiced is discussed at the beginning of this chapter. We recommend that 
you read this discussion if you wish to use your own 12 materials to have 
students practice using strategies as they read. 
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JA FuirToxt Provided by ERIC 


me ey 
me) 


Recognizing Cognates: 


Practice Worksheets 
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Reading Worksheet 
Reading Russian 


Practice: Recognizing Cognates 
Level: Beginning 


Here is an opportunity for you to practice recognizing cognates. 


: Work in pairs. 


Go through the list below. Match the Russian names of the states with their English 
equivalents given in the right-hand column by writing the appropriate number in the 


space provided. 


Man 
Hei-Xamnaup 
BepmMouT 
Maccavycetc 
Poa~Ahnena 
KOHH@KTHKYT 
H»w—AopKr 
H»w-Izepcu 
flencut»BaHKAR 
Unanana 
Ananknoac 
BucKOHCHH 
Munnecota 
Afloeva 

Muccy pH 
Cesepoan Jaxota 
Oxnaan Jaxota 
Heépacxa 
Kan3ac 

Aenasap 
Mapunena 
Oxpyr- KoAyM6uR 
Buprrvnna 
Janaahan Buprvnna 
Cesepoan Kaponuna 
Dsnan Kaponnna 
Jzopaxun 
eonopurza 
K@HTYRRH 
Tennecck 
AnaGama 
Muccucuni 
users 

exac 
OX 1aXdMa 
Apran3ac 
MonTana 
Bakomusr 
howe asc 
be~MexcueD 
Apr2cua 


a 

Hegala 

Af 2axo 
BaguHrron 
Operon 
KanHOopHHA 
AJINCKa 
Capanu 
Orano 
Mu“nran 


WONVNTUESWNKOOONTCUSWH 


s ® s e ° . . . s s s s s s s s . s s 


Pe el ed ed ed od od od od 


20. 


Alabama 
Alaska 
Arizona 
Arkansas 
California 
Colorado 
Connecticut 
Delaware 
Dist. of Columbia 
Florida 
Georgia 
Hawaii 

Idaho 
Tllinois 
Indiana 

Iowa 

Kansas 
Kentucky 
Louisiana 
Maine 
Maryland 
Massachusetts 
Michigan 
Minnesota 
Mississippi 
Missouri 
Montana 
Nebraska 
Nevada 

New Hampshire 
New Jersey 
New Mexico 
New York 
North Carolina 
North Dakota 


Pennsylvania 
Rhode Island 
South Carolina 
South Dakota 
Tennessee 
Texas 

Utah 

Vermont 
Virginia 
Washington 
Vest Virginia 
Wisconsin 
Wyoming 
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Reading Worksheet 
Reading Russian 
Practice: Recognizing Cognates 
Level: Beginning 
Here is an opportunity for you to practice recognizing cognates. 

- Work in pairs. 

- Go through the list of places below. See if you can tell what the 
locations are, using cognates. Remember to use your knowledge 
of other languages, as well as English. 

- Pick two places you'd like to go. 


- Discuss the clues that helped you recognize the locations. 


- Be prepared to share your results with the class. 


(1) PECGCTOPAH 
(2) TE AT P 
(33) CTA QHOH 
(4) KA®OETEPHA 
(5) NAPRK 
(6) NOMHKMAHHHKA 
(7) MAF AQHH 
(83) MYUGBE 
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Reading Worksheet 
Reading Russian 
Practice: Recognizing Cognates 
Level: Beginning 


Here is an opportunity for you to practice recognizing cognates. 


- Work in pairs. 


- Go through columns 2 and 3 below and make a list of all the 
cognates you recognize. 


- Discuss the clues that helped you recognize them. 


- Be prepared to share your results with the class. 


[Tepou XXIV Urp 


34 cnopremena sascesann 6 Chyfe ne necnoanny Narpag, Re 
pec unvareseh «fipesgeie NpegcracARem repoes sanenune- 
Wehen Canunnages 


Han, @aunana Crpana Gea cnepra 3cBH 


1. Npncten Orre AP naasanne 6006 
2. A naasanne $«%7 
3, Baagumnp Apremes Ccce Pemnacruna 4165 
4 Aanusawe Crausaw Pymanen rnenacte 3216 
$s fanrpna Guresepres ccce remnacrana 863 @ 1 4 
6. popene fpn@eour-Anodnep CWA araetuna 3 é 
7. Maner Jeane CWA naasanne 3063 
8, Baesepuh Asoc CoP mnectuna 8226 6 
®. Cearaana Geruncnan && ay ta | 27114 
10. Eaena Wywyness cce rumneactuna 62 2 1 4 
1 Wpneveeap Mamete = EWA nace 3'1 9 3 
13. Supene Wange raP e Ganga 403 
is pron ay ain H naasanee 1 : } 3 
16 Revpetn MaAcenep a 2 naaganne 3 8 | 3 
18. Onera Spwarnna ccce natherung §=6.2: 0 0 2 
19. Teel Aeadu CWA ARSENE 2002 
20. Tamaw Aapuen Beur nArasanne 2 4 @2 
2b Mame Aesaun wren Saauasena’ 2983 
23. Muwenah Mypacenna ccc Manes 20062 
24, ite CWA A. BTAGTHNS 20032 
25. Cccp purnacrnna 29302 
26. Kem Cy-Heron Ke cus ayna 200632 
27. og UY] A-araetuna 28032 
28. ¢ Ayranne CWA a 2 8 9 2 
29. Ruyus. Magrunen Genr c nat 2 3 3 2 
ay Guneag Bevenensh cite 0 otmanas® = 3003 
3g: Hawane egos Set wenn creo 2.9.8 3 
32 Ceetata banas hae ctw, nAasanne 2 0 0 2 
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Reading Worksheet 
Reading Russian 
Practice: Recognizing Cognates 
Level: Beginning/Intermediate 


Here is an opportunity for you to practice recognizing cognates. 


‘<) 
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Work in pairs. 


Go through the ad below and underline all the cognates you 
recognize. 


Discuss the clues that helped you recognize them. 


Be prepared to share your results with the class. 


HA SMMHHA OTAbIX — CAMONJIETOMI 
Mpn6anncaores wxonhewee Kanncyne. 


Mnorme peGata omnpesates na aKexypeme ne gocronpe 
MOVETENDHEIM MOCTEM, B IHMHNE NHONEPCKNG Nereps, HO Ty¥> 
puernueckne 6asu. 

K yestyram loneix MOCKBHYGH Cambie cxopoct- 


HEIe SOIAYUHRE NakKepall 


sone — 2 vaca 20 mun, 6 Jeemrpeg — 1 vec 35 mem 
Ceepzgensnial seicoxcexnopecmios aswanainep «ili-62. 
acctasnt peGat s Xe6apcace 2a 7 vec. 45 mm. 8 Kpacnce 
apex — 38 4 vaca 30 mm. 
Ha nomcpopraGensnom camonete aT¥o(S4n ronnie myre- 
wecrsennmee goneray go Kemepesa 3a 4 vaca, 20 Epese- 
ua <= 3a 2 ueca 3S mun, £0 Coun = 3a 2 vaca 15 mun. 


Cnpasnn no trenecbouy 1535-09-22, 
MPYENALWAEM 8 NOJETI 


ADZ2PODAOCOT 
—~=et ee 


fRABHOE ArEHTCTRO 
BOS RYWHRX COOBLIEHKA 


BEST Cary AVAILABLE 
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Reading Worksheet 
Reading Russian 
Practice: Recognizing Cognates 
Level: Beginning 
Here is an opportunity for you to practice recognizing cognates. 
Work in pairs. 


Go through the ads below. Which concert would you choose to 
attend if you were fond of: 


Oo vocal music 

Oo string instruments 
Oo chamber music 

Oo _— piano music 


oO orchestra music 


Discuss the clues you used to recognize cognates and identify the 
appropriate ad. 


KOHUEPTHMA 3AS 
HHCTHTYTA MAIMA 3A 
(1) umenn CHECHHHX (4) KOHCEPBATOPHH 
30 Hon6épA 7 senaépan 
BEYEP UTAAPAHCKOR Kawepuum® opxectTp 
MYSRIKH NOcrOpRGNLepTa 
Assia ABRABEPAMEBA. iupuzep — H. 
Cconpaxo) Tocy apc TBeHHAR neapTer 
AKCSM6Ji® CTAPHHHOR My3NKH umMenW WOCTAKOBUYA 
Ckapsattu, Aswe6HHOHH, 
lepronesu, BuBansan 
BOJbEOR 3All 
(5) Neoteencena 
KANEPHWR JAS HOROpA 
(2) B OMHMNWACKOR JEPEBHE AL AMCeae 
ie ate ae CHM@OHHMECKHA 
@OPTENbHHHAAD MYSHKA OPKECTP CCCP 
Jlaypeat CT ARC RRD eonHi KOHRYPcos Iupuxep ~ E. CBET MANOR. 
MouapTt, Wonen, qeceaci ONHCTRA —~ H. 


KAMEPHHA 3AJI 
(3) B OJIHMDMRCKOB JEPEBHE 
4 oespana 
far AHHH 
ConaTw AAA CRPHNRH H Bocce 
oeCny aceon ge ec 
Paes ate Rt 


ieaeo B re) edly ee 18 
Cnpaspkx no TenegoKy 4437-56-50 
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JA Funrtoxt Provided by ERIC 


Reading Worksheet 
Reading Russian 
Practice: Recognizing Cognates 

: Beginning 


4, 


Here is an opportunity for you to practice recognizing cognates. 
- Work in pairs. 
- Go through the itinerary below and answer the questions. 


: Remember: You don't have to understand every word! Just look 
for the information you need, and take advantage of the cognates 
you can identify. 


L. This program was prepared for a group of visiting Russian 
teachers. Look through it to determine the Following: 


What city Crepublic) is being visited? 
How long is the visit? 
Where is the visiting group from? 


MPOrPAMMA 
Npeé6uBaxHuAR Cpynnw npencaasatenenk pyccKoro aszuKa 
u3 CHA pr. Buabnoce 


24 WWHA, Cy66o0Ta 


8.15 BcoTpewa HA BOK3aNe, PaSMEReHHE B rocTHNHKue 
«fleTyBa». 
[.00-I9.00. floes3ana sp r.Kaynuac. 


25 HRWHA, BOCKpeCceHbe 


[0.00-I9.00 floe3saxa sp PymMmuHEKec. 
26 HOHR, NOHELENSHHK 


I0.00-I10.45 BeTrpexa ¢ npopertopom BunbuwceKoro rocyzapcTBeL— 
Horo yHHBepcuTetTa mpod. M. [pxHroparkTHconm. 


II.00~-I2.30 S3KcCRKypCcHa mo yHHRepcHTeTy. 
[3.00—-14.30 O6ea. 
I5.00-I19.00 S3xcrypcuan no ropoay. 

27 WHR, BSTOPHHR 


CBO6CaHOCe BpeNnn. 


[5.00 OTv@34 B aaponopT. 
[7.45 Bunert. 


2. Look through the program again to find this additional 
information. You will need a map ofr the Soviet Union to 
complete this assignment. 


How ia the group getting to BunpHnc? 
; Where will they stay? 
E Ic What cities will they visit? 109 
ERIC What will they see in BuszpHNnCc? ve 
Iv-41 


8 
ohif 
iia | 34 


O_ 
ERIC 


Initial Instruction: 


Using Background Knowledge 


Practice: 


Using Background Knowledge 


Practice Worksheets: 


Using Background Knowledge 
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Lesson Plan 
Initial Reading Strategy Instruction: 
Using Background Knowledge 


Purposes: 


: Students receive instruction in using background knowledge to scan an L2 
reading passage. 


- Students predict content of an L2 text using their background knowledge. 


: Students check their prediction by scanning an L2 text for specific 
information, using cognates and their background knowledge. 


Materials: Reading Worksheet 5* 


Instruction: Day 6* 


Focus of Instruction 


Orient class to 1 minute 
reading instruction 


Teacher 


Provide initial 2-3 minutes 
instruction in using 
background knowledge 


Teacher 


Part C Teacher Model use of background 2-3 minutes 
knowledge 
Part D Whole Class Use background 5 minutes 


knowledge to predict 
content of L2 text 


Part E Whole Class Analyze L2 text 5 minutes 
using background knowledge 
and cognates 


Summarize 2 minutes 


instruction 


Teacher 
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The designations of "Reading Worksheet 5" and "Day 6" are arbitrary. They 
suppose two days of practice in recognizing and using cognates (Days 4 and 1 
5; Reading Worksheets 3 and 4), 


o| 
ENS 


IV-46 


V. Initial Reading Strategy Instruction: 
Using Background Knowledge 


Suggested Procedures 


Remarks/ Highlights Time/Materials 
A. Teacher orients class to reading 1 minute 
. : 


Remind class of their strategy work in inferencing using 
cognates. Today they're going to get the next 
installment in reading strategies: using background 
knowledge when reading, or remembering to use what 
they already know. 


B, Teacher provides initial instruction in 2-3 minutes 
using background knowledge 


Tell Ss that in approaching any task (and most certainly 
L2 reading), it’s vital to use what you already know. 
You’re going to refer to this strategy/skill as using 
background knowledge. 


Tell Ss that using background knowledge doesn’t mean 
simply remembering names and dates. We know all 
sorts of things and have expectations about them, such 
as: 


: what typically happens in a restaurant, when we 
ride the bus, or go to school 


- what kinds of information tends to appear in ads, 
television guides, or recipes 


- how information tends to be organized in a 
newspaper article, a textbook, or a mystery novel. 


We can use these expectations, called scripts and/or 
Schema (the plural is "schemata"), when we read or get 
ready to read. Accessing this type of background 
knowledge generally aids the reader in predicting and 
interpreting the text. 


ERIC 113 
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Utilizing what is already known can be particularly 
helpful to the L2 reader in negotiating language beyond 
his or her proficiency, 


Activity Option Box 


You may prefer to introduce the notion of "using 
background knowledge" by having students work 
with an English text first. 


For example, have Ss read a newspaper article on 
@ topic which they know a great deal about (e.g., 
sports, entertainment). Then have them read an 
article for which they have little background 
knowledge (e.g., business, real estate). Have them 
compare their degrees of comprehension, 


Students may understand more clearly how they are 
intended to use strategy (and the resource of their 
own memory!) if they begin in a language they 
already know. 


nd ge 


Distribute Reading Worksheet 5. (See Appendix D for 


sample worksheets in French and Spanish.) 


Focus student attention on the text on the front of the 
worksheet. 


Using this text, model how a person might think when 
using background knowledge to assist their reading 


comprehension. (A sample think aloud script is 
provided at the end of this lesson plan.) 


lid 
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2 minutes 
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Reading Worksheet 5 
Reading Russian 


Here is an opportunity for you to practice using your background 
knowledge while reading Russian. 


— Get into groups of two. 

— Look at the ad for a film festival below briefly and then using 
your background knowledge, discuss with your partner what kinds 
of information you think will be contained in the ad. 


— Use your background knowledge of ads and films to identify the 
names of films and any other information that you can in this 
text. 


— Don't forget to take advantage of cognates! 


— Share your results with other groups in the class. 


B xunorearpax: «POCCHA 
eIAPAABEs (Cunud sen), Huenu 
Moccoeera, Menrpanenom Oercxom 
e 17 ao 19 oxraépa 


GECTHBAJIb OHJIbMOB YOATA AHCHER 


B nporpamme: 

MYABTHNANKALHONHMe HAbMb — @*@AHTASHAS, eBEJO- 
CHEJKKA H CEMb FHOMOB»e, «-BSMBHe, +101 JAJIMATIHH.- 
CKHA Ore, «MAJIEHBKHA BHXPbe, «XPABPbLIA noptT- 
HAXKAs, eMPOCTYNOK JOHAIb{Ae, «NOHHTEPs. 

_ Topwectsennoe otKpbitHe & KHHOTeaT ePoccuas 16 oxta6pa 
» 19 Sac. c nemoncrpauneh buasma ePAHTASHADS, 


115 


IvV-49 


Reading Worksheet 5 
Reading Russian: 
Using Background Knowledge 
Level: Beginning/Intermediate 


Look at this text. Look at the picture. What do you think this text is about? 


Dapmensnl -marasan-canon «PAJHOTEXHHKA» 


¢ 13 no 18 cenraGpa 
NPOSOAKT ACKUMM-AeMONCTPAYMN NepconaAbHora KomNolo- 
tepa fIK.01 eAbBOB». 


SS 


Cneumanucts: Aesoscxoro obeequHeHun paccKaxyT O 803- 
MOMHOCTREX KOMMBOTepa, @FO NMPHMEHEHMM, OSHAKOMAT C 
TEXHM4ECKHMM M&PAaMETPSMM USQENMA, CTSETAT Ha BSONPOCw 
nem el p 6 10 ao 19 “ac 

rasun pa6oraer c ; 

Aopac puouewiers sareauis-caneds <«PaguorexHukad: 
Hosoxysneyuen ya., 17/19. 

Tenedox ana cnpasox 233-17-79, 
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Aspects to Highlight in Modelling 
Using Background Knowledge 


- Set a situation where you would realistically be 
reading this text (e.g., you’re looking through a 
Russian newspaper and you see this ad.) 


- Look at the large print first to get a general idea 
of what the ad is for. Recognize a few cognates 
that help you to orient yourself. 


- Use these cognates to activate background 
knowledge. Say aloud what comes to your mind, 


given your knowledge of this topic. 


- Don’t try to understand every word on the page. 


- Look at the text within the framework of what 
you know on the topic. Make sure this helps you to 
comprehend what you’re reading. Say aloud the 
connections you make between what you hold in 
your memory about the topic and the L2 words you 
find on the page. 


D. Ss use background knowledge to 5 minutes 
i Reading Worksheet 5 
(Whole Class Discussion) 


Have students flip over to the back of Reading 
Worksheet 5. (See Appendix D for sample worksheets 
in French and Spanish.) 


Say to Ss, "Look at this. I want you to use your 
background knowledge. You already know a lot about 
this L2 text, without reading a word. Look at the 
format. Look at the physical appearance of the thing. 
Look at the picture. What does this text look like?" 
(Hopefully, Ss will say it looks like an ad, or a computer 
ad.) 
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Have Ss cover the worksheet so they cannot see it. At 
this point, they are not to rely upon the ad, but upon 
what’s already in theif/heads. Have them use their 
background knowledge to predict what kind of things 
they think will appear in a computer ad. Prompts: 


- What do you know about this kind of thing? It’s 
about computers & it’s an ad. 


: What kinds of information do you think will be in 
a computer ad? 


Possible Student Responses 


prices 
the name of the computer 
technical information about the computer 


service available 
location of the store 
telephone number for more information 


Write student comments on the board. 


E. 


5 minutes 


Ss analyze L2 text using background 
knowledge and cognates (Whole Class) 
Have class uncover Reading Worksheet 5 and examine 


the ad for the appearance of the information they 
predicted. 


Remind them that the text is not "controlled" to make 
sure that they find only words they know. This is a real 
L2 computer ad, and they should not be discouraged at 
encountering unfamiliar words. Remind them to look 
for and use cognates. 


1i8 
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Prompts to Guide Student Analysis 


Look at the information you thought the ad 
would include. (Point to the list on the 
board.) Here, you thought you'd see a price. 
Do you see anything in the ad that looks like 
a price? 


Do you see any words that look like cognates 
that can help you find information? 


Is there information missing that surprises 
you? 


Is there information included that’s different 
from what you expected? 


Note: Use specific information in the ad that Ss 
miss to prompt further analysis (i.e., cognates). 


F, Teacher summarizes instruction 2 minutes 


Conclude by re-emphasizing that using background 
knowledge goes beyond remembering dates & names. 


It’s important to realize that events tend to follow 
certain "scripts" and that we organize what we know 
about things (houses, movies, ads, texts) into "schemata" 
that help us to predict and infer, 


Using background knowledge is essential in helping L2 
readers glean information from authentic L2 text, which 
so often is above their current proficiency level. 


Ss will be getting frequent practice in using background 
knowledge and recognizing cognates throughout the year. 


Your goal is for this to become a quick and automatic 
process that aids their L2 reading! 
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Sample Think Aloud Modeling 
Using Background Knowledge 


Let me look at this reading text. It looks like it is set 
up like some kind of advertisement or announcement. I'll 
look at the big print and see if | recognize any of the 
words. Oh good! All these words are cognates. It says a 
Walt Disney Film Festival. I've seen a lot of Walt Disney 
movies so maybe | can figure out some of the titles of 
the movies being shown. Snow White was always one of 
my favornes. | wonder if they'll show that in the Soviet 
Union? 

The first film looks like "Fantasy". What could that 
be? Hmm... ®aH ta 3nu a. Oh, it must be "Fantasia." 
"Bambi" is easy to recognize and so is "101 Dalmatians." 
| wonder what this second film is? «BenocHemka u 
cémMb THOMOB». | don't know a lot of these words. | 
know seven. The first word kind of reminds me of white. 
Maybe it is "Snow White and the Seven Dwarves" That 
would make sense. 

| see numbers and months in the ad. Those are 
probably the dates and times of the films. 

| think it would be kind of funny to see a Walt Disney 
movie in Russian. 
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VI. Practice: 
Using Background Knowledge 
Purposes: 
- Students review instruction in the reading strategy of using background knowledge. 
- Students practice using their background knowledge to predict content of an L2 text. 


- Students practice scanning an L2 text for specific information, using cognates and 
their background knowledge. 


: Students analyze their own use of background knowledge. 


Materials: Practice Worksheets 


Instruction: Teacher determines the number of days of instruction to devote to practice 
of this strategy. 


The amount of practice you give students in using their background knowledge 
to predict the content of an L2 text is a decision only you can make. 


Russian practice worksheets are presented in this section. Practice worksheets 
in French and Spanish are presented in Appendix E. These worksheets permit 
isolated practice of using background knowledge. Subsequent strategy 
sequences ("VII. Previewing", "IX. Scanning", and "XI. Predicting") do require 
students to apply their background knowledge but using background knowledge 
is not the sole focus of these activities. 


All practice sessions are designed to take 5-10 minutes, 


For the purposes of this guide, the next strategy section ("VII. Previewing") is 
arbitrarily designated as beginning on Day 9. This assumes that students will 
practice using their background knowledge "in isolation" on two separate 
occasions (Days 7 and 8). 
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Using Background Knowledge: 


Practice Worksheets 
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Reading Worksheet 
Practice: Using Background Knowledge 
Level: Beginning/Intermediate 


In order to understand the meaning of a text we must use cur BACKGROUND 
KNOWLEDGE. This means using information which is already in our head about the 
subject matter. Thus, efficient reading involves checking information in the text against 
what we already know. 


You will now get a chance to practice using your background knowledge ‘vhile reading 
Russian. Here is what to do. 


Our Expectations 


Don’t read the text yet. 


The text in the box on the reverse side of 
this page is an ad for a pleasure cruise. 
Work in pairs. Your task is to make 
plans to go on a boat trip. — 


First, use your background knowledge to 
make a list about the kinds of 
information you'd expect to see in an ad 
like tnis. 


Second, use the ad to find the 
information you need to make your plans 
for the trip. Don’t forget to take 
advantage of cognates! 


Is there information in the ad that 
surprises you? Is there information 
missing that you expected to see? 


HABHITAUWHA OTKPBHITA! 
MOCKOBCKMA NACCAKMPCKMA NoPT 


NPMrAGWSET COBCPWINTR YEACKSTEARNDIG NOSSARN 
Ha TenAoxogax No kanany HMenN Mocxie 
n Mocxse-pexe. 


Gunera MOmNO spueaseee ne Ang ncesaxu no Mocxee-pexe 8 xaccax ro 
eanaky wens Mockse = 8 xaccax mockoacKoroe 


eseprore jensene. 
Uap aces 116&78-11, 47-40-50, 
Pil taeda: Cpranmsausmt KROAAGKTHEMEX Moesaon C6pauaTece 8 KOM 
OraeA nopre no sapecy: Aenumrpagence weeee, 64. 
sgt Be 4898-74-76 
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Reading Worksheet 
Practice: Using Background Knowledge 
Level: Intermediate 


Here is an opportunity to practice using your background knowledge while reading Russian. 
Here is what to do. 


- Get into groups of two. 
- Look at the picture and decide what the text is going to be about. 


- Read the text silently. Stop when you encounter something tha* doesn’t make sense 
and discuss it with your partner. 


B Coeagnnennux (ratax AMe@PHKH 
oGHapyzeuw paHxee HOHSBeCTHNG 
TPOHSBEACHHR SpHecta Xemnuryoa 
- ANTS KOPOTKHX paccKascoB 4H 
H@SaKOH“YCHHNR poman H 3 

> a Taxxze 
AGHHWE AHMHNEG NKCeMa. 
MY SMHKaHT a, 
POAHNX KROHRYPCOD, USBECTHO BO 
BsceX CTpanax MHpa. OHH XPaHK= 
AuCh B ARHKAX C apxHBOM Xe~- 
MHNry2n B 6H6nUOTeRE na = 
Kenve du. 
SsBy¥aT GOYMMH@HH 
Ta. KopoTrye paccrasn 
Ofny6NHROBAHD B HORGpEe aa 
BeMecTe C NOBOR GHOFpagueR nucan 
TeIA. 


- Share with the other groups the reasons that made you decide what does not belong. 
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Initial Strategy Instruction: 
Previewing 


Practice: 
Previewing 


Practice Worksheets: 
Previewing 
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Lesson Plan 
Initial Reading Strategy Instruction: 


Previewing 
Purposes: 
- Students receive instruction in previewing L2 text to identify its general topic. 
- Students preview L2 texts and identify their general topics. 
- Students practice using cognates anc their background knowledge during previewing. 


Materials: Reading Worksheet 8* 
Instruction: Day 9* 
Focus of Instruction 
Teacher Orient class to 1 minute 
reading instruction 


Teacher Provide initial instruction in 3-4 minutes 
previewing 


Teacher Model use of previewing 2 minutes 


Students Use previewing to classify L2 3-4 minutes 
(Pairs) texts into general topic categories 


Whole Class Analyze use of previewing 3-4 minutes 


Teacher Summarize instruction 2 minutes 


. The designations of "Reading Worksheet 8" and "Day 9" instruction are arbitrary. 
They suppose two days of practice in using background knowledge when reading L2 
texts (Days 7 and 8; Reading Worksheets 6 and 7). 
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VII. Initial Reading Strategy Instruction: 
Previewing 


Suggested Procedures 
eee 


Remarks/Highlights Time/ Materials 
A, Teacher orients class to reading instruction 1 minute 


Remind class of their reading strategy work to date: 
inferencing with cognates, and using background 
knowledge to predict text content. 


Today’s strategy instruciivn will focus upon: previewing 
L2 text to identify its general topic. 


B, Teacher provides initial instruction in 3-4 minutes 
previewing 


Ask Ss if they always read thoroughly every text they 
encounter. For example, ask them to describe how they 
approach the sports page in the newspaper. Do they 
check the headlines and photos before deciding to read 
the article? Write their responses on the board. 


Tell Ss that before we actually read something, we often 
look over it quickly, to identify whether it’s worth 
reading or not, or whether reading it interests us. We 
don’t just read every text we find. 


Points about Previewing 
Previewing is an important reading strategy, 


regardless of the language being read (L1, L2, 
etc.). 


Previewing an 12 text gives the reader quick 


insight into the text’s general topic. Knowing 
generally what something is about prior to 
reading assists comprehension. It also allows the 
reader to decide whether to read on and helps 
the reader avoid getting bogged down in the 
specifics of the text. 


§, 
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Activity Option Box 


You may prefer to begin instruction in this strategy 
by having students practice previewing using an 
English text. 


The advantage of beginning with an English text is 


that Ss can see how the strategy works with a 
language with which they are familiar. 


Then have Ss practice previewing using an L2 text. 


C, Teacher models use of previewing 2 minutes 
Reading Worksheet 8 


Distribute . Focus student 
attention on the one ad on the front of the worksheet. 
(See Appendix F for sample worksheets in French and 
Spanish.) 


Using this ad, model the strategy of previewing. A 
sample think aloud script of how a person might think 
when previewing is included at the end of this lesson 
plan. 


Aspects to Highlight in Your Modelling of 
Previewing 


State clearly that your task (reading 


purpose) is to identify generally the ad’s 
topic. 


Look first at the parts of the ad that 
appear in boldface or larger type. These 
are usually the most important parts of the 
ad - the parts designed to catch your eye. 


Ignore words you don’t know. Don’t get 
bogged down in the specifics of the text. 
Skim, looking for the information to 
satisfy your purpose. 


continued on the next page 
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Modelling Previewing 
(continued) 


Find one word or phrase that tells you the 
ad’s topic. 


As soon as you've made your 
identification, end your think aloud. 


(Note: You may prefer to model this process with an 
English text first. Then re-model the process with an L2 
text.) 


Have the class analyze your think aloud for the 
previewing techniques you exhibited. Prompts: 


- What information did I want to find? 
- How did this reading purpose guide the 
way I looked at the ad? 


- Where did I start looking for the 
information I wanted? 


- Did I try to understand every word? 


- When I found what I wanted to know, 
what did I do? 


D Stud iewing to classify 3-4 minutes 
Reading Worksheet 8 
(Pairwork) 


Have Ss flip over to the back of Reading Worksheet 8. 
Working in pairs, Ss’ task is to look over the collection 
of ads on the worksheet and decide which of the 


following categories the ads belong to: sports, 
education, theater, or music. 


Keep the time short, so that Ss have to work quickly to 
get through all the ads. 
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Reading Worksheet 8 
Reading Russian: 
Previewing 
Level: Beginning/Intermediate 


Advertisement A: 
What’s being advertised? 


(4 VicOMIK 


108104 Mocuns, yn. Ocrymema, 2. 7, mops. 2c 
T. 2090-35-24 c 10 0 22 Yac. no. 6ynnem 


nipeaaraer HaGop wpHdtos « Apapepos Ane BhICOKOKaecTBeHHOA 
Me4aTH PYCCKHX, NATHHCKHX, MPeYECKHX H TOTHYECKHX 6yKB pa3HO— 
ro pasMepa MW KOHMIypaunH, & TAKKE UEP, MATEMATHYECKHX CHM— 
BONOB MH APYTHX SHAKOB H& AASEPHBIX NPHHTepax MepcoHaABHLx 


KOMNbIOTEpOs | 
ABXAEOT afirte = @#$ %& () 
USCDE F Ga bcde A —Vyx 

een a ire, e727. ABB re 


Reading Worksheet 8 
Previewing (page 2) 
Level: Beginning 


These ads were published in a Moscow daily newspaper. Look them over to decide which 
of the following categories they belong to. Indicate the category in the space under each 


ad. 


) sports o theater 
) education oO music 


Teatp-crynua </[PAMATYPI's 


B nememennn AK nmew C. M. 3yesa 

aaie ve: 18, cv. merpo «Besopycexasp) 

13 espana. A, Crasumuxt 

asthe flare Ai, vero roruits 
2 aekersunz) 


iat isucemmeaiuas 
(womexus @ 2 ResicTERAZ) 


Hawano cnerranteg 8 19 qece. 
Baserel spoaasores 


O. Ky umm 


26 desparn 


o IK meesn Syean ¢ 17 20 19 tacos. 


Tipmem sacpsemnd ao 90 aspeaa emenuenso ¢ 17 Z0 2 
ned ae 


EPTROIN 3AN 
? vennenne won YARKOBCKOrG 
fr ne unui comune 
OCya 
nevecnnl 
axagemnuecnns ante e 


= fT, MbBIHBAES. 
Recanee a yn M ott 
Conney = in Siycenr, Monanr 


G UBHTPAAB4bi0 “pail 


Manan Soe OHAT.C ccer. 
XOKKE C MAYOM 


on erat a (Mocz- 


a -_ nas 
ar a Genpans ‘sant AMOQe (Mocx. 


Hawano 2 13:eacos. 
Pigs Me DORBIOTCH 8 ——— cTa- 


4 CTAANON <TOPTIEQCs INR 
7 ua <iimmamos a em, MeTS 
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A Note of Caution 


Students may want to start at the beginning of each 
ad and go slowly, trying to identify every word and 
understand everything, 


Emphasize that previewing means looking for a key 


word or phrase that permits quick identification of 
the general topic. 


“Just look at this one quickly and ask, What is it? 
Oh, it’s theater. How about this next one?" 


3-4 minutes 
(Whole Class Discussion) 


Have pairs report their categorizations and analyze their 
own use of previewing, Prompts: 


- What was your reading purpose? How did 
this affect how you look at these ads? 


- Where did you start looking first for the 
information you wanted? 


- What clues did you use to identify what 
type of ad this was? 


- When you found what you wanted to 
know, what did you do? Did you move on 
to the next ad or did you find yourself 
getting bogged down in trying to 
understand the words in the ad? 


is ‘Teacher summarizes previewing 1-2 minutes 


Conclude by re-emphasizing that previewing is a special 
type of reading. It means skimming the L2 text to 
identify generally what the text is about. 
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Previewing doesn’t require trying to understand every 
word in a text. When Ss preview, they shouldn’t get 
bogged down in the specifics of the text. 


Ask Ss when they might use previewing (e.g., to locate a 
particular type of ad in the newspaper, to find an article 
that interests them). 
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Think Aloud Modeling 
Previewing 


Sample Script 


Okay, first I've got to find out what this ad is about. | 
can figure out most ads by looking at the big print. 
Hopefully I'll know these words. Let me see the biggest 
word is KAH@opmatuk. This sounds like it has 
something to do with information. Hmm what could this 
mean information. Maybe a TV program or new 
newspaper, but |'m not sure. 

| think I'll look at the rest of the ad. The middle part 
looks like it's pretty hard to read. I'll skip that for now 
and look at the bottom. There are all these strange 
letters and numbers. It looks like different types of type 
script. This means the ad is probably about a new kind of 
typewriter or computer. ! don't now if they have 
computers yet in the Soviet Union. 

| think I'll look at the middle section now and see if it 
gives me any more clues. Let me see Npeda...s1a...7aerT. 
| don't understand a lot of these words, but | think I'll 
just skip over them. Oh! Here | see pycekux. Well | 
certainly know this one. So it has to do with languages. 
Maybe I'll recognize some more words. | see another 
word | know MaTMMaTHMYecKMx. Must have something to 
do with math. Well, that's why there's all those numbers 
at the bottom. That reminds me | have a math test 
tomorrow. | should probably be studying for that. 
Anyway let me finish this first. The last word is 
computer. It's the same as in English. As a matter of 
fact couldn't NepcoHaNnbHbix mean personal. Soa 
personal computer. So maybe the ad is about a personal 
computer. Wait a minute right before that is a word that 
looks like printer. It's a laser printer. A laser printer is 
being advertised. 
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VIII. Practice: 
Previewing 


Purposes: 


Students review instruction in the reading strategy of previewing. 
Students practice previewing of L2 texts. 


Students analyze their own use of previewing. 


Materials: Practice Worksheets 


Instruction: Teacher determines the number of days of instruction 


to devote to student practice of previewing. 


The amount of practice you give students in previewing L2 texts for the 
general topic is a decision only you can make. 


Several practice worksheets in Russian are presented in this section. Some 
require students to preview L2 texts and place them in categories (e.g., sports) 
depending on their topic. Others require students to preview one Lz text and 
state its general topic. See Appendix G for practice worksheets in French and 
Spanish. 


All practice sessions are designed to take no more than 5-10 minutes. When 
you have Ss practice previewing, explicitly name the strategy and review its 
purpose and how it is applied when reading, as necessary. Also remind Ss 
that, when previewing, they should make use of cognates and their 
background knowledge. 


For the purposes of this guide, the next strategy section ("IX. Predicting") is 
arbitrarily designated as beginning on Day 13, This assumes that students will 
practice using previewing on three separate occasions (Days 10, 11, and 12). 
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Previewing: 


Practice Worksheets 
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Reading Worksheet 
Reading Russian 
Practice: Previewing 


Here IS an opportunity for you to practice your previewing skills. 
Previewing is a useful skill when you are looking through 
advertisements. Remember, when you preview, you just want to 
identify what the general topic of the text is. 


The ad below was published in the Moscow daily BeuepHan mocked, 
Look it over briefly and decide which of the following categories it 
belongs to: 


theater 
museum 
sports 
concert 


Be prepared to share your clues with the class. 


OBbABNEHHA 


FOCYMAPCTBEHHBIA LIEHTPASIbHEI 
MY3EM MY3bIKASIbBHOM KYSIbTYPbI 


UMeHM M. HW. PannKku 
SKCNOSKMUMA «MYSbIKASIDHBIE HHCTPYMEHTDI 
HAPO MOB MMPA» 

YHUKOSbHbDIe SKCNOHATDI 
Aapec: 125047, Mocksa, yn. Dageesa, 4. 
Npoesa: ct. METPO «MaGAKOBCKaA» UNM 

«HoBocnoboackaa». 
TeneMonb ANA CNPABOK: 2351-10-66, 
97 2-32-37. 
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Reading Worksheet 
Reading Russian 
Practice: Previewing 


— Look at the ad below and decide which strategies you would use 
to figure out the general topic of the text. 


— Using these strategies read the ad and find out what this ad is 
about. 


— Share your results and your use of strategies with other groups. 


ER EREAUSERALEERSTEAESUUREEND £1 CATEESESERED £2 SLLENED 6 POERMETEDLRTEOUESSASOOERTIRD§ FUTIESREISOESEIE NS 
SLICTPO, BKYCHO, YAOSHO! 

Tpect croncosnix sate tana eanona 
oonrsaviaer Bac nocerats DPEXIPHATHA SHICTPOrO OBCIY- 
HB ae pacrronomenme no azpecam: 

7a. AZExD aza Manapora. 45 — KA@ETEPHA 
ancxen npocn., 65 — COCHCOURAA 
wmO6prrta. 14a — COCHCOUTHAA 
ol lost di ys., 34 — KASETEPHA 
@ecrusaxbuasg yx., 28 — KADETEPHA. 
Szecb Br CMOKeTE DOMpPOGoBaTe PasnoodspasHsie Gesanxorojb- 
Able KOXTeAJH, COKH, Moporenoe. 
B opogzaxe HMeIoTCN froprtie COCHCHH, xode, 6yTepOpogsi. 
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Reading Worksheet 
Reading Russian 
Practice: Previewing 
Level: Beginning/Intermediate 


Here is an opportunity for you to practice your previewing skills. Remember, when you 
preview, you just want to identify what the general topic of the text is. 
- Work with a partner. 
- Using the illustration, your Russian, your background 
knowledge and taking advantage of cognates, preview the text 


below. Generally, what’s the text about? 


- Share your ideas with other groups. 


er 


iin 
re uul! 


SRCNPECC-KA®E 


Tee y MOCHBNYEA W rocTe CTOANUD None 
syn uate, NoTepOe TOABKO “TO OTXPRINEce wa Hosen 
nAeUiAAN, © Rowe Ke 8. DAKE oayanTe Wah, Kobe,, HYPE: 

TRHTGAN ™ ) ° : 
moun. Bucrner 7 TYMNQANME HEKAIONSET G4OPeAn, 


@oro fF. WNYHBKHHA. 
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Reading Worksheets 
Reading Russian 
Practice: Previewing 
Level: Beginning/Intermediate 


The ad below was published in the Moscow daily Bexepuaa Mocxsa. 
Look over it briefly and decide which of the following categories it belongs to: 


theater 
sports 
art 
music 


Be prepared to share your clues with the class. 


_ ea 


BCECOIOGHOE .MYSEAROE OSbEIIHERIIE 
rOCYDAPCTBEHHAA 
TPETbAKOBCKAA 
TAJIEPEA 


BbICTABKA 
MUBONUCH XX BEKA 
us coGpenns Gapona 
r. F. TACCER. 
SOPHEMIUCA 
(Weeduaona) 


fipencrasneno 40 noncten xpyrHer- 
neue 


nace = Zo 19 4ac. 
+ Kpumeund 
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Reading Worksheets 
Reading Russian 
Practice: Previewing 
Level: Beginning/Intermediate 


The ad below was published in the Moscow daily Bevepxan Mocrsa. 
Look over it briefly and decide which of the following categories it belongs to: 


ballet 
circus 
opera 
rock concert 
soccer match 


Be prepared to share your clues with the class. 


Cnopruenc-speauujnud xounaexe eHIMAANIOBOs 
C 8 uoaa n0 2 oxtaépa 


LHPKOBOE fMPEXCTABJEHHE 


¢ yuectnem Mropa KHO w segyuyen macrepos 
COBSeTCKOTO UNPKA H SCT PAA. 
B nporpamme: APECCHPORSHHBle MOPCKHE MSN, MEABERH,.cO6AKR 


B Apyrue musoTHbie. 
Havano a 19 vac., m0 cy66otam H Bockpecembam — 212,15 


wac. 
Bivierat nponaiorea 8 Kaccax ChOpTKOMNaekca MB PAMOHHDIX Teat 


pe Tipoeaa re merpo, MpeoSpamenckan niomane>, Aanee ast. 34, 
Ct. « 
$2. 230, Tpoza. 32, 41 n0 oct. «Cnoptxomnzeme <Homaitoso>. 
Tenedomn: 166-25-54; 166-20-09. 
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Reading Worksheet 
Reading Russian 
Practice: Previewing 
Level: Intermediate 


Here is an opportunity for you to practice your previewing skills. Remember, when you 
preview, you just want to identify what the general topic of the text is. 


- Work by yourself. 
- On the flip side of this page are several ads featuring 


educational opportunities. Which ad would you read for 
greater detail if you were interested in.. 


Ad # Ad # 
.. history? ———— ... medicine? hs 
... Chemistry? ———— .. engineering? es 
- Share your results with other students. What clues did you use 


to identify the topics? 
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MEZHUMHCKOE YYHJIMME No. 18 
OBbABARET MPHEM 
HA NOAZFOTOBHTENbHNG@ KYPCH AHL, OKOKHYHBRHX 
3u 10 KnNaCcOB, & TAKX® y4aRHXxcCA 5 u LU KNAaCCcOB. 
J4HAHRE roToBUT: 
M@QHUHHCRHX Ce@CTEP (H& AHEBHOM OTZeNeHHH 
M@AHUHHCKHX CeOCTEP (Ha BeYEPHEM oTZeneHHHD. 
(IpHOM 3aRBNEHHA e@XeDHeBHO ¢ LO Zo 17 “acos, 
KPOM@ BOCKPeCeHDA. 
Aapec yunnuga: 123436, Mocxsa, yn. 4 Pa 23. 
Npoesa: ct. metpo «ifyxHucnan», apr. 240. 
CIpaBKH MO TenegonamM: 1900-52-86, 190-52-90. 


HHCTUTYT UCTOPHK CCCP 
Axagzemuu Hayr CCCP 
OBDABJIRET NPHEM ACNHPAHTYPY 
NO CNeuHaNeHOCTAM: 
HCTOPHA CCCP, C OTPsIBOM OT MPOH3BOLCTBAa KH 6e3 OTPLBAa 
OT NpOH3sBOCACcTBA. 
HUCTOPHOFPaGUAR, C STPNBOM H SEB OTPHNBAa OT NPOHSBCACTBA. 
(pHem JOKYM@HTOB - ZO 3l HWAR. BK3aMeHN ~ C lL CENTREPA 
CnmpaBkKH no aapecy: 117036, Mockxsa, yn. YnprHova, LY, 
OTAEN ACNHPAHTYPW AHCTHTyTAa HCTOPHH CCCP AH CCCP. | 
Tenegou: 126-94-79., 


BCECODSHRA SAOYHMRIA 
AHKEHEPHO<CTPOMTEJBHRA AHCTHTYT 
OBPABIARET MPHEN 8B ACIHPAHTYPY 
no CN@UKAADHOCTAM: 

C OTPHBOM H 6@3 OTPNBA OT MPOHSBOCACTBA — CTPOHTEJbHNE 
KOHCTPYKUHH, CTPOKXTENDHNG MAaTePHa JAW. 

C OTPNBOM OT NPOHSBOCACTBA — TEXHONOTUR MASHHOCTPOCERAR. 

5@3 OTPNBa OT NPOHSBOACTBA ~ PAROHHAR NNAHHPOBKA, ASHA 
SagTHan apxHTeKTypa. 

‘ipHem 3aneneHHR = 20 20 ceHTatpa. BetynuTenpue 2K3aMe 
Hbt C L ORTROpA. JOXyMeHTH HAaNMpaBAATS MO aapecy: LOYBU/, 
Mockpa, Cp. KanuTuHuxoscxan yn., 30, B3NCK, oTZen acnu- 
paHTyptl. . 
3a CnpapxamH OdpamaTecan no wiTenegory 278-25-U0. 


Beyepune HW 3ac4nWe NOATOTOBNTe DHE KypcH 
mpw MOCKOBCKOM XAMAKO-TEXHOJIOPAHYECKOM 
MHCTHTYTE umenn 0.4. MEHIJEJEEBA 
4 y4a@Hxcr LO-x KNaccoB H pasoTabWRyN MOJOZC Xb 

CO Cpe AHHM OCOPpasOBaHHenM. 
CpOk ObYY@HHA Ha Kypcax - 8 mMecaues. 
VKOH4HBEHM KYpCHW BIAaeTCR yAOcTOBepeHHe. 
HayvanoO 3aQHATHR — C Ll OKTROPA. 
Agpec: 12580, Mocxsa, 0-47, MuvecKan ya., 3. 
Tenegou ¢58-85-20. oe 
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Initial Strategy Instruction: 
Scanning 


Practice: 
Scanning 


Practice Worksheets: 
Scanning 
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Lesson Pla 
Initial Reading Strategy Instruction: 
Scanning 
Purposes: 
- Students receive instruction in scanning L2 text for specific information. 


: Students sean L2 texts and identify specific information. 


- Students practice using cognates, background knowledge, and previewing skills 
while scanning L2 text. 


- Students analyze their own use of scanning. 


Materials: Reading Worksheet 12* 


Instruction: Day 13 
Focus of Instruction 
Teacher Orient class to 1 minute 
reading instruction 
Teacher Provide initial 3-4 minutes 
instruction in 
scanning 


Teacher Model use of scanning 2 minutes 


Whole Class Scan L2 text for 3-4 minutes 
specific information 


Whole Class Analyze use of scanning 2-3 minutes 


Teacher Summarize scanning 1 minute 


* The designations of "Reading Worksheet 12" and "Day 13" instruction are arbitrary. They 
suppose three days of practice in previewing L2 texts (Days 10, 11, and 12; Reading 
Worksheets 10 and 11). 
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IX. Initial Reading Strategy Instruction: 
‘Scanning 


Remarks/Highlights Time /Materials 


A, Teacher orients class to reading instruction 1 minute 


Remind class of their strategy work to date: inferencing 
with cognates; using background knowledge to predict 
text content; previewing L2 text to identify its general 
topic. 


Today’s strategy instruction will focus upon: scanning 
L2 text to identify specific information. 


B, Teacher provides initial instruction in scanning 3-4 minutes 


Tell Ss that, to a certain extent, they’ve already been 
practicing scanning. 


Scanning is when you read a text looking for 
specific information. 


In the classroom, students are typically asked to 
read a text and answer a list of questions. They 
can either read the entire text and then answer 
the questions, or they can read the questions and 
then scan the text to find that specific 
information. 


In the real world, we scan texts for apecttic 
information we ourselves want to find. 


For the L2 reader, scanning is a very useful skill, 
because many authentic L2 texts contain language 
bey« :d the reader’s current proficiency level. By 
knowing what information you’re looking for in 
the L2 text and scanning for it specifically, it’s 
often possible to understand a text that would 
otherwise have been inaccessible. 
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When have Ss scanned? 


- Students have scanned when they were 
looking specifically for cognates to help 
themselves understand. 


- When previewing ads and other texts, Ss 
were actually looking for key words to 
help them answer a specific question. 

In the case of previewing, the specific 
question to be answered was: What’s the 
general topic? (Typically, looking to 
identify the general topic is called 


Activity Option Box 


As with the other strategies, you may wish to begin 
instruction in scanning by having Ss scan an 
English text. 


Once they have a clear understanding of how the 
strategy works, you would then have them scan an 
L2 text. 


C, Teacher models scanning 2-3 minutes 
Reading Worksheet 12 


Distribute Reading Worksheet 12. Focus student 
attention on the question to be answered ("Who was this 
transcript issued to?"). (See Appendix H for sample 
worksheets in French and Spanish.) 


Using the text on the worksheet and the question to be 
answered, model the strategy of scanning. (A sample 
think aloud script of how a person might think when 
scanning is presented at the end of this lesson plan.) 
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Reading Worksheet 12 
Scanning for Specific Information 


Level: Beginning 


Below is a university transcript. Examine it to answer the question: 
transcript issued to? 


Who was this 


NPHSOMEHHE K QHINICMY No 645789 
BRINMHCKA 


H3 3a4eTHOR BeERONMOCCTH (663 AHNVIONa HeReAcCTENTeIbHAa) 


PsixHKOB Uspan JexHCOBHY 38 BSPeMA NpeswsanuR Ha OHONOrHYeCKOM 
pakyJbTeTe Je@eHHHrpaacKkoro opfzena Ji@HHHa rocygapeTBeHHOoro 
YHHBEPCHTeTé MM. A.A. KnanoBa ¢c 1¥76 no 1978 roa caan JK3aMeHSI H 
3a4eTH NO CR@AYRERUM AHCUHMNHHAM MO CN@UHANDHOCTH AHP IHACKHH 

A3uK WH NHTepaTyDa. 


Cand Newitt r 


AcTropua 
ACTOPHR 


Rnicc 4. I 
Kficc 4. II 


MONMTHYeCKaAAN JKOHOMHA 4. [ 


IIOMHMTHYOCKAR DKOHOMHA “4. 


Ii 


LuanexTH1eCKHA MaTepHaNH3M 
ACTOPHYECKHH MATePHANHSM 


AcTopuHa 


@uJOCOOHH 


SBeACHHeE B ABNKOSHaHHE 
COBP@M@HHNA PYGCSKHA ABLIK 
AHPAHACKHA ASR 

HeEM@UKHR ASK 


ACTOPHR 


QHPAMHCKOrO ABLNKA 


BeeAeNHe B aHrINARCKYbW OHNONOrHD 
TeOpeTHYeCgar FPAMMATHKA AHI. A3BNKS 
TeopeTuueckanx g0HEeTHKA 

Jlexcurogzorua 


JlaTHHCRH 
AcTopun 
Ceorpagn 
fleaarorn 
llezaroru 
MeToauKa 
AcTOpHA 
ACTOPHSR 
HcTopHa 
ACTOpHAR 
BCKOB H 
UcTOpHR 
AcTopua 


. ACTOPHA 


Joruka 

flewxonor 
TeOpuan xn 
KypcoBan 
KyYpcoBan 
KypcoBan 
KYPCOBaA 
Lneukypc 
LneuKype 
LM@UCeMH 


A ASK. 
AN? JH 
KR AHCI 
na 
4ECRAN SpaenTaka 

npenosepakhn 
PyYCCR. nuTepaTyps AIX sexa I 
pyccn. amuTepatypw AIX sexa II 
pycern. AuTepaTypw AX BeKa H COBETCKOR 
BapySe@XHOH NuTepaTypsy cpelHHXx 
anoxk Bospozzenua 
BapyseHOR nHTepaTypw KVII-AVIII sexos 
BapySeXHOR nHTepaTypw AIX sexa 
BapySexHoR nHTepaTyps AX Beka 


HA 

uTeparTyphl 
pascoTa 
pasota 
pasoTa 
pacoTa 


Hap 


CneucemMHHap 


Now scan the versity transcript to answer these two 


ons: 
is the graduate's najor? 
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e What 


xOpowo 
yaosseTs. 
KOPORs 

y Hoss B. 
y A0BseTs. 
yaosserTs. 
XOpONo 
xopono 
YAOBNeTB. 
XxOpomo 
xopogo 
yAossaers. 
xOpogo 
yAOBNHETSB. 
YAOBNeTB. 
xOPpogO 
xOpogzo 
yaosners. 
xOpogzo 
xOpozo 
xOopomgo 
3a4eT 
xOpogo 
XOPORO 
yROBReETS. 


xopomza 
XOPOmO 
yHosnerTs. 
yAOBNeTB. 
3a4eT 
3a4eT 
yHosneTs. 
xopomo 
XOpo"o 
xOpoZo 
3a4eT 
3a4eT 
3a4eT 
3aueT 


Aspects to Model in Your Scanning 


State clearly the information you want to 
find. This must relate specifically to the 
question. 


Generate one or two L2 words that might 
be included in any answer to the question. 


Look for these words, or synonyms. Look 
first at any parts of the text that are in bold- 
face or larger type. 


Ignore words you don’t know. Don’t get 
bogged down in reading the text. You are 
scanning for specific information. 


Find a word or group of words that address 
the question. 


Once you’ve located the possible answer, 
slow your reading down and examine the 
surrounding text more closely. Decide 
whether or not you've found all the 
information you were looking for. 


(Note: If you began instruction using an English text, 
you may wish to give a think aloud that models scanning 
using that text. Then re-model scanning using an L2 
text.) 


Have the class analyze your think aloud for the 
techniques important to scanning. Prompts: 


- What information was I looking for? 


- How did I identify what I was looking for? 
(I used the questions.) 


- Once I knew specifically what to find, 
what did I stop and think about before I 
started looking? 


- Did I try and understand every word I 
read? What was I looking for? 
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: When I found what I was looking for, 
what did I do? (I read more carefully, to 
make sure.) 


- How is scanning different from 
previewing? (With previewing, you’re 
looking for general information. With 
scanning, you’re looking for specifics.) 


D,  Ssscan L2 text for specific information 3-4 minutes 
(Whole Class) 


At the bottom on Reading Worksheet 12, there are 
more questions to be answered. Direct Ss’ attention to 
these questions, 


As a class, scan for the answer to the first question. 
Have Ss: 


: read the question. 


: generate one or two L2 words that might 
be included in the answer. 


- scan the text, looking for those or similar 
words, as well as any cognates that can 
help them zero in on the answer to the 
question. 


A Word of Caution 


Don't let Ss bog down in slow reading. Resist their 
tendency to want to know what the unfamiliar 
words mean. 


"You're looking for certain information. Do you 
think that word is important to your search?" 


Have Ss answer the list of questions in a similar fashion. 


Have Ss analyze their own use of scanning, using 
prompts similar to when they analyzed your think aloud: 


lyze 
(Whole Class Discussion 


What information were you looking for? 
Was this general or specific information? 


How did you identify what you were 
looking for? 


Once you knew specifically what you had 
to find, did you stop and think about L2 
words you knew before you started 
looking? 


Did you try and understand every word 
you read? 


When you found what you looking for, 
what did you do? Did you slow down and 
read more carefully, to make sure you'd 
found what you were looking for? 


E Teact er 


Conclude by re-emphasizing that scanning is a special 
type of reading. It means looking over the L2 text to 


find specific information. 


Scanning, like previewing, doesn’t require trying to 
understand every word in a text. That’s why it’s a useful 
Strategy for L2 readers, who are constantly encountering 


unfamiliar words. 
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2-3 minutes 


1 minute 


Think Aloud Modeling 
Scanning 


Sample Script 


Okay, I'm supponsed to read this transcript. Let me 
see. | have to answer the question. Who was this 
transcript issued to? So this means I'm looking for 
someone's name. Well that shouldn't be too hard. Russian 
names are always so long. I'll look for a long name. 

Where would a name appear on a transcript? | know un 
my tarnscript it appears near the top. So that's where 
I'll start. The only word |! recognize on the first line is 
Aunnoma. It sounds like diploma, but this is a 
transcript. Maybe in Russian qunnoma means 
transcript. Well in any case it's not a name. There's a 
number. That could be a student ID number. So the name 
should be close by. 

| think I'll read on further because | don't see anything 
resembling a name yet. The list below is probably 
courses and grades. The name wouldn't be in there. 'll 
look at the first sentence here. Yes here it is. It's the 
first words PbikKOB HMBGH MeHNcosBnu. | know this is 
the name because H8aH was in one of our dialogues. 

Let me read the rest of this just to make sure. Well | 
see the name NeHHnH. | don't think the student's name 
would be Lenin. He died a long time ago. What's this? 
There's another name A. A. KAaHosa. | wonder why 
there are two names. Uhm the second name comes after 
the word yHusepcutetT. Maybe it's the name of the 
university just like our university is called 
YHMBEPCHTeT HMeHM AKOPAKA BAWMHTOHG. 
Therefore it must be the first name. Yeah this is H8aH's 
transcript. 
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X. Practice: 
Scanning 


Purposes: 
: Students review instruction in the reading strategy of scanning. 
- Students practice scanning L2 texts for specific information. 


- Students analyze their own use of scanning. 
Materials: Practice Worksheets 


Instruction: Teacher determines the number of days of instruction 
to devote to student practice of scanning. 


The amount of practice you give students in scanning L2 texts for specific 
information is a decision only you can make. 


Several practice worksheets in Russian are presented in this section. See 
Appendix I for practice worksheets in French and Spanish. 


All practice sessions are designed to take no more than 5-10 minutes. Review 
scanning prior to practice, as necessary. Also remind Ss that they can assist 
their scanning by making appropriate use of cognates and their background 
knowledge. 


For the purposes of this guide, the next strategy section ("XI. Predicting") is 
arbitrarily designated as beginning on Day 16. This assumes that students will 
practice using scanning on two separate occasions (Days 14 and 15). 
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Scanning: 


Practice Worksheets 
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Reading Worksheet 
Reading Russian 
Practice: Scanning for Specific Information 
Level: Beginning 


Here is an opportunity for you to practice scanning Russian text for specific information. 
Remember: Just look for the information you need to find. Don’t try to understand every 
word. 


- Work in pairs. 


- Scan the theater listings to find if there is a performance to 
which you could take a child. 


KOHUEPTHBIE SJAMbl ee  CTAMMVOHD! @: 


M. en PaeaTye vr eblipan oan 16 apemsepe 
er ccer, 16ff, Sonera con, 17/1 = malt 3 ge Menaccani 
ete A7/t Yrunan Bxora OOR ca aap eieres : phe Pde pbs 


ara bed cattle 
aaa toni TEATPA. Ca. Te) TRATP ONEFETTS!. 17/7 Aery «an 


rocy, OHM TEATP 


xawe. 10/t aoa ma srbaninn 1771 One AM, TEATP nuenn H, & FOFONA. sate RSeh 2 th 
rreewnss—_________ | soft aster ounad us rwesas ¥ e a Milder 
TEATP umenn Ger, BARTAR ———" mnereys* apruem Macxouuspra. 


ES 
roan a nomett. Taare mene Mee.) TEATP eCORPEMEHHHNS, 16/1 17/1 — 


16/t Aere e Haeanne co scomn, 
TeATP ~ 
AMAR. TEATP mens MOCCORETA, EHTPANENRIR AKAL 
17/1 npempepas “Yenceen Kan “enceen. neh ek dv"en rem pasnoe. 16) ons 


MAMAN TEATPA mmenn Ba, M 10s. 0 a. Somer ee 
nOBCKOTO (yx, Kuesesa, 21). 17/1 co TEATP-CTYAMA KMHOAKTEPA, Sons. 


Sen vREETUA wet 
AAXOSHUKHA. "ian. 
| Soo as af cena f aptreru Mocko 


"| Ronepane San tea ap 


pa © Amn. . | ee ae 16/8 Ceyas na épan. pei 22 amnaps «8 i$ ~ac.. 
ANA, MYIBIRANRHME TATE wel tart Re fleer Map o icpaad aeaet ttn Ht 22 aunapa © 19 wee. 30 wenn. 


, C. CTAHHCRASCKOTO « Ga. H. ne "OS ace Guneru = urreunom 


weaning Jeoayus va. MEPHOIA MyIbIRAA BHA T TEATP. He orea CCCP 

as 16/8 IL caynes, 17/8 He — POHHHA 
USHTPARDHEIG AKAD ee. rr ayaaRanenin TEATP. I andghrstd 
e wom sax. i CKHA ° Paasincuere 

ales dame'e dauennnunt, Manuf enut| noun san. 16/t Geeruen Bacruer. © | snenerian mi Brunia € {gaernan 

t7/t Yuacnme pea ° roc. TEATP erga fox oes ca See = NOPORHWA 

; wm A. C. NYWHH.|sonctTzom NS > 3aPER. 

wArhicerae tea A nie So Faiea, Foes cle ammanee| "7 fooee erm nar 
sapere i ea Rm menus, cron, aepenme Aer Mup aemy recemy. 21 Bente c ae pute, 30 wom. 
171 Ayna @ @oprown i7/ — 4 BARECA 


Secuamar MERPSAESA 
Rapree hopresasuo — swctymennnA 
apruct PCOCP Gepue NANAP YC. 


CEST COPY AVAILABLE 


Reading Worksheet 
Reading Russian 
Practice: Scanning 


Remember that when you scan a text you are looking for specific 
information. However, before you scan a text, you often preview it 
so that you know what the text is generally about. 


1. Preview the three ads for sports events on the following page. 
What kinds of sports events are they? 


A per IED SEER NT GaN CRT a SS SSE CS RS A TS ES ND OS SS 
ED cin CARED CREE CT CRD CT CATED SEALED ES ES RRS CED ES SEA ES CMD SED SES SED RTCA A ch 


2. Pick the sports event that you would most like to see. Then scan 
the ad for the answers to the following questions. 


Where is the event taking place? 
On what dates? 

At what time? 

Where can you get tickets? 


3. Here are some more specific questions. These questions address 
all three ads. Scan the ads for the answers. 


What teams would you be interested in if you wanted to see a 
woman's team playing? 

What teams would you be interested in if you wanted to see a 
Moscow team play? 

What teams would you be interested in if you wanted to see a 
Donetsk team play? 

What other cities have teams participating in these sports 
events? 


15? 
IV-107 
‘<) 


ERIC 


JA Fun'text Provided by ERIC 


__ 9 
ERIC 


YHVBEPCAAbHBIA 
CNOPTUBHbIA SAA 


UCKA 
(Aenwxrpagexwa npocn., 39) 
BACKETBOA 
YEMMUOHAT CCCP 
21 sHsapn 

es 15 vac. UCKA — eAVHAMOD 
( area ) Cran vb) 
CKA = «WAXTEPs 
jae (Myx4MHbl), 
22 sHBapa 
8 17 vac, UCKA — €AMHAMOs 
(Mockea) (KeHUjHHe); 
a 10 vac, UCKA — elAXTEPs 
(Aoneyx) (Myx4Hne), 
Gunerss mponaorcn 8 Kaccax 
CKA, 


Mpoesa: cr. merpo <AnHamop, 
«Asponopr®, tponn, 12, 70, Tpame. 
23 go ocr. <Asposoxsans, 


Tenepon 2193-79-92. 


ABOPELW CNOPTA 
€AVHAMOD 


(ya, Aasouxnna, 32) 
20—25 sneapa 
BOAEWUBOA 
52-4 YEMNUOHAT CCCP 
(Myxunnel. Beicwan Saual 
Yuacrsylot KOMaHAbi: 


Mockoacxan aly mete td 


Vike (Anma-Ara), «AQKOMOTHED 
(Knes), CWUAXTEPs (Aoxeur). 

Havano: 20, 21 sneapa 8 16 vac. 4 
17 vac, 45 man., 22 snsapa 8 17 vac. 
wv 18 vac, 45 mnH., 24 ansapa 8 
16 wac., 25 musapa 8 17 vac. 

Bunerei npogaiorca s xaccax Asop- 
ya cnopra c 10 Ao 20 usc. 


Tenepon 456-9 1-57. 
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Reading Worksheet 
Reading Russian 
Practice: Scanning for Specific Information 
Level: Beginning/Intermediate 


Here is an opportunity for you to practice scanning Russian text for specific information. 
Remember: Just look for the information you need to find. Don’t try to understand every 


word. 

- Work in pairs. 

- Below are several ads featuring educational opportunities. 
Preview these ads to see which you would read for greater 
detail if you were interested in... 

... history? —= ». chemistry? ———— 
.. medicine? ... engineering? == 
: Now scan the ads to answer these questions. 


) Which of the schools advertised offer evening and 
correspondence courses? 


) Your friend is interested in pursuing a graduate 
degree in history. Call to tell him/her what you 
read in the ad with regard to: 


o name of institution o date classes begin 
oO prerequisites o exam dates 
oO program o any other relevant 
o application deadline information 
154 
' [V-109 


o_ 
ERIC 


MEJUUWHCKOE YYAJIMOE No. 18 
OBbHBAHET MPHEM 
Ha NOAZFOTOBHTENDHNE KYPCN AHU, OKOHYHBRHX 
3H 10 KnaccoB, @ Takze yY¥amuxcn & u LU Knaccos. 
J4HAMRE COTOBUT: 
M@QHUHHCKHX CeCTe@P (HA AHEBHOM OTZONGHHH 
M@QHUHHCKHX CeCTeP (Ha BEYOPHEM OTJeNeHHHS. 
(IpHeM 3AaABNEHHA exedgnesHo c 1O wo 17 “acos, 
KPOM@ BOCKpeCceHnbs”. 
Aapec yunnuma: 123436, Mocxpa, yn. eyecare: 23. 
fIpoe3a: cr. mMeTpo «ilyKHHCKaA», asr. 240. 
CNpaBkKH no Tenegouam: 1190-52-86, 190-52-90. 


WVHCTATYT ACTOPHK CCCP 
Axagzemun Hayx CCCP 
OBDABJIAET MPHEM ACMHPAHTYPY 
NO CNe@UKANRHOCTAM: 
HCTOPHA CCCP, C OTPHBOM OT NPOHSBOACTBa H SE3 OTPHBA 
OT NpoKX3B0icTBa. 
HCTOPHOrPaguA, C STPUBOM H 4E3 OCTPHBA OT NPCH3BOACTBA. 
NpwHem AOKYMEHTOB —- JO 3L HORAN. IK3aMeHW — C Ll CEHTARSPAl. 
LMpaBKH no adfpecy: 117036, MocxBa, yr. JnbaHopa, LY, 
OTA@N ACNUPAHTYpPW AHCTHTyYTAa HCTOPHK VLCCF AH CCCP. 
Tenegou: 1266-94-79. 


BCECOWSHAIA SAOYHRA 
AHKXEHEPHO-CTPOUTEJBHMA AHCTHTIYT 
OBDABJISET MPHEM B ACNHPAHTYPY 
NO CHeUHAARHOCTAM: 

C OTPHBOM H 63 OCTPHBa OT NpPOH3BOACTBA —- CTPOHTeNbHLe 

KOHCTPYKUHH, CTPOXT@NDHNG MaTepHanH. 

C OTPHBOM OT NPOKSBOACTBA —- TEXHOJOPHA MAMHHOCTPOECHAHA. 
5@3 OTPHBA OT MPOH3SBOICTBA “~ PAaHOKHHAR NNAHHPOBKAa, AaHQ 
SAOTHAR APXHTEKTYpa. 

iipHem 3agenenuR - 20 20 cenTARépa. ScTynNuTenbHNe 2K3aMe 
Hit Cc L OxTROpR. JOXyMeHTN HaNpaBAATS NO aapecy: LOY8u07, 
Mocxea, Cp. KanuTHuxoscxan ya., 30, B3IMCH, oTzen acnu- 

PaHTYyPL. . 

ja CNpaskamn ospamarecn No titenegory 278-23-U0. 


Bevepune H 3actHNe NOATOTOBHTeJDHe KyYpCcH 
mpw MOCKOBCKOM XMMMKO<TEXHOJOCAYECKOM 
AHCTHTYTE umenn J.A. MEHZEJEEBA 

y4amHxen LO-x Kmaccos H pasoTabsyh MONO2ZExb 
CO CPpeAHHM OSpasoBannenm. 
4 CpOKk ObYYe@HHA Ha Kypcax - 8 MecaAuesB. 
VKONYHBBUM KypCcW BgaeTcR yAocToBepeHHe. 
HawanO 3Q@HATHR —- C lL OKTAOPA. 
Agpec: 12580, Mocxpa, 9-47, Muyccxan yn., 3. 
Tenegou ¢58-85-c0. 
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Reading Worksheet 
Reading Russian 
Practice: Scanning for Specific Information 
Level: Beginning/Intermediate 


Here is an opportunity for you to continue practicing scanning Russian text for specific 
information. On the back of this sheet are 4 ads in Russian. 


You've already seen these ads and classified them as emphasizing history, medicine, 
chemistry, or engineering. You've also scanned them for specific information. 


Now scan the ads to answer these questions: 


6) Your sister is interested in a medical career. What can you tell her about the 
ad with regard to: 


o name of institution o date classes begin 
O prerequisites o where to apply 
O programs 
) Which of the programs advertised have entrance examinations? 


Now use your background knowledge. What do these ads tell you about the Soviet 
educational system which makes it different from the American one? 


Flip this sheet over to see the ads! 
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use e-) 
Ha NOAFOTOBUTEADHNG KYPCHN NAHU, OKCHYHBRHX 

384 10 KAaccos, &@ TaKxe y4amguxca & 4 LU KNacceB. 

I“YHAMRE FOTOBUT: 
ME QAHUMHCRHX CeCTEP (HA AHEBHOM OTZeNeXHHS 
M@AHUHHCRHX CeOCTEP \H@ BEYMOPHEM OTZEN@HHHD. 
(pHeM S@RBNEHHAR @exeguesHo c 1O gO 17 “acos, 

KpOM@e BoCcKpecenndaA. 

Aapec y4Hnnga: 123436, Mocxea, yn. Kypvarosa, 23. 
poesa: ct. meTpo «ilyxuHncnan», apr. yr. 

CApaBKH NO TenegoHam: 190—52-86, 190-52-90. 


MEDHUAKCKOE YYAJADE 
OB +ABIIRET NPHE 


AUHCTUTYT KACTOPHK CCCP 
Axa daemun tgp Aa cccPe 
OBDABJISET MPHEN ACHHPAHTYPY 

nO CN@uUKaNeHOCTAM: 
HCTOPHA CCCP, C OTPHBOM OT NpOH3SBOCLCTBA H Sed OCTPiBAa 
OT NpoxsBoacTBa. 
HCTOPHOrPaQuA, C STPNBOM HK S@3 OCTPLIBa OT NpOoHSBOaCTBa. 
(ipwem JZOKRYM@HTOB —- ZO 3lL HON. SK3BaMeHN - Cc lL CenTRSp Al 
CMpaBRH NO adpecy: 117036, Mocxsa, ya. SnbaHopa, LY, 
OTACN ACNHPAHTYPW AHCTHTYTA HCTOPKHH VLCCF AH CCCP. — 
Tenegou: 126-94-79. 


BCECOWSHMA SAOYHMA 
HHSEHEPHO<CTPOKMTESBHMA HHCTHTYT 
OB DSBIISET MPHEN B ACIHPAHTYPY 
NO CN@UHAADHOCTAM: 

C OTPNBOM H 6@3 OCTPNBA OT NPOCHSBOCACTBA —- CTPOHTeNbHNE 
KOHCTPYKUHH, CTPOMT@ADHNG MATePHa NW. 

C OTPHBOM OT NPOKSBOACTBA —- TEXHOJOFUR MABHHOCTPOERRA. 

S@3 OTPWNBS OT NPOKSBOACTBA “~ PAHOHNAR NAAHHPORBKA, Aaa 
SaQTHAR AaPxXHTeRTYypa. 

IpHeM 3aRBNeHHR —- 20 20 C@HTRUPA. EcTynNHTebHWe 2K3aMe 
Hi! C 1 ORTROPR. DJORYMEHTN HANPABAARTS MO aapecy: LOUY8U7, 
Mocnxea, Up. KasuTunxoscnan yn., 30, B3MCH. oTaZen acnum- 

aHTYpW. . 
sary eneaskatan CSpamarecn no wtTenegouy ¢€78-23-00. 


Bevepune KH 38O4%HO NODTOTOBNTEDHG KyYPCN 
mpw MOCKOBCKOM XAMMKO-TEXHOJOCAYECKOM 
AHCTUTYTE umenn 02.4. MEHZEJEEBA 
y4¥aRHxca LO=-X KRNACCOD H pasoTanRyd MOO2E xb 

CO CpeAHHM O8pas0BaHnnHem. 
CPOK OOY4@HHA Ha Kypcax - 8 mecanues. 
VKOH4YHBEHM KypcHw sigaetcr yzocTosepenHe. 
HayvasO JA@HATHR ~ C L ORTROPA. 
Agpec: 12580, Mocnxpa, 9-47, Muycenanr yr., 3. 
Tenegou <€58-85-20. 
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Reading Worksheet 
Reading Russian 
Practice: Scanning 


The co-op, which advertised in a Soviet newspaper, offers foreign 
language courses in Moscow. 


Scan the ad to find out the following information: 


Who are these services available to? 

What languages could you learn? 

Who might be interested in the courses offered by this co-op? 
Where is the co-op located? 

How could you find out more information about the co-op? 


Koonepatns €AVHIBA-19 


npepnaraer: 


PYCCKUM ASbIK 
eGurypuentam w WKonbHnKem 8—10-x 
nAaccos, 
WHOCTPBHHEIM vr aaa 


TPeMMOTHKe © HOBbIKN § pesroBOpHOR 


ON; 

PYPVE A3bIKU: 

QHFAWACKHA, HeMeyKHA, @panyyscKnA, 
WTOADAHCRHA, WEEACKHA, penrepcxnl, 
RoapcnwA®, apeGcxnA, kuvaickwA, anon 
orna; 

PesrOROPHMA ASK NHTOHCHBHEIM Mé- 
rogom; yrAyGnenme sHekwh eGurypHen- 
Ton M wRoabHnnos G—10-x KAaccOR; AgK- 
CRRO M KOBRIRN MOPOBOAR TEXHHYACKHX 
TORCTOS, KOMMOPYOCKAN ACKCHEG, HOBKH 
BOQeHWR KOMMepYecKNX NneperoBopos w 
MSYYONME ACKEMKN ROMMOPNOCKNX KOHT= 
pPexTos; CnONOMNY@CKNE TEKCTH. 

Mpoesa: cr. metpo «Knescxanp. 

Tenedow 2489-14-92 (c 16 vac. Ao 
19 vac, 30 man,). 
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Reading Worksheet 
Reading Russian 
Practice: Scanning 


Imagine that you are an American student studying in the Moscow. 
Although you want to submerge into the Russian culture, you also 
want to keep abrest of major current events back home. As you are 
previewing the headlines of a Soviet newspaper, the following 
headlione graps your attention: 


Hospi Map Hblo-Hopka 
Scan the article, looking for the answers to the following questions. 
Which political party won the election? 


Who became the new mayor? 
According to the article, why is this mayor especially noteworthy? 


HOBbIA M9P HbIO-HOPKA 
@ HbIO-HOPK. Ha onnof n3 
naomaszelt Hpt0- 


On cran 106-m no cY¥eTy raa- 
BOR HbHO-HOPKCKOTO MYHHUHNGIH- 
Teta H NepBhIM 8B HCTOPHH Bbi- 
GpaHHBIM H&@ STY AOKHOCTL Yep 
HOKOMHM @M@PHKAHUeM. 
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Reading Workbook 
Reading Russian 
Practice: Scanning 


Here is an opportunity to practice scanning. Remember that scanning 
means looking for specific information, so read the questions before 
you look at the article. 

The article below is about a kissing marathon. This article appeared 
in the Moscow daily Be“epHaAA mocksa. Scan the article for the 
answers to the following questions. 


1. Where was the contest held? 


2. How long did the winners kiss for? 


3. What happened to one young couple? 


4. Scan the article for the Russian equivalents of these Enlgish 
words. 


Kiss 
Competition 


Winners 


BCErO 
OAMH NOUENYA ~~ 


Monkypc Ma campiit AONTHA no- 
nesyn cocroancn ma  Tahesane. 
QUJACcCa HeMaNO _MenasOWHX 
WaCTBORATE SB HEM. TouBAYA no- 
Tene AnnAcE... 4 “aca 
pao a yecrere uns bg 
CTASAaHK flap wa 4H 
Syulma,. ne anasuine "panee apyr 
apyra, ne cmornM BaceTansen; 4 
POWHAK NOMeHHTRCA 
Potro Petirep. — TACC. 
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Initial Strategy Instruction: 
Predicting 


Practice: 
Predicting 


Practice Worksheets: 
Predicting 
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Lesson Plan 
Initial Strategy Instruction: 
Predicting 


Purposes: 

- Students receive instruction in predicting content OF an L2 text. 
: Students practice predicting content of an L2 text. 

- Students analyze their own use of predicting. 


- Student practice using cognates and their background knowledge while 


predicting. 
Materials: Reading Worksheets 15 and 16* 
Instruction: Day 16* 


Focus of Instruction 
Teacher Orient class to reading 1 minute 
instruction 


Teacher Provide initial instruction 2-3 mintues 
in predicting 


Teacher Model use of predicting 2 minutes 


Students Predict content of L2 text 3-4 minutes 


(pairs) 


Students Read L2 text & verify accuracy 3-4 minutes 
(pairs) of predictions 


Whole Class Analyze use of prediction 2-3 minutes 


Teacher Summarize predicting 1 minute 


* The designations of "Reading Worksheet 15 and 16" and "Day 16" are arbitrary. They 
suppose two days of practice in scanning L2 texts for specific information (Days 14 and 15, 
Reading Worksheets 13 and 14). 
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XI. Initial Reading Strategy Instruction: 
Predicting 


Suggested Procedures _ 


Remarks/Highlights Time/ Materials 


A, Teacher orients class to reading instruction 1 minute 


Remind class of their strategy work to date. Today 
they’re getting the next installment in reading strategies: 
predicting content. 


B, Teacher provides initial instruction in 2-3 minutes 
predicting 


Tell the class that predicting content of an L2 text 
combines aspects of the strategies they have learned so 
far. Predictions are made based upon using cognates, 
applying one’s background knowledge, and previewing 
for the general topic. 


Points about Predicting 


Being able to predict what information may appear in a 
text, or what is going to come next, is an important part of 
efficient reading. 


Predicting is a versatile strategy - it can be done prior to 
reading and during reading. 


ing, readers can anticipate content by looking 
at the title of the text and any pictures accompanying the 
text (akin reader uses background knowledge to naticipate 
what content he or she will find in the test, perhaps even 
framing questions that the text might be expected to answer. 


During reading, the reader thinks ahead to what’s coming 
next, then reads to verify his or her anticipations. 


Thus, reading is a process of constant anticipation, 
prediction, and verification. The only fun way to read text 
is to "fight with it." Get involved with it! 
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Rationale for Predicting 
When You Read 


Tell Ss: You don’t have to understand every word 
in a text. In order not to take that approach, you 
need to develop a global feeling about what’s in the 
text as you move through it. 


When you read with this global sense of the text, 
you predict and confirm what you thought would be 
there, or you’re surprised. If you’re surprised, then 


you go back in the text and resolve the surprise: 
Why wasn’t the text as you thought it would be? 


If you don’t read in this way, then you're basically 
reading every word in the text - in other words, 
you're following the text, rather than building up an 
idea of what is going on and what will happen next. 


Activity Option Box 


As with the other strategies, you may wish to begin 
instruction in predicting by having Ss work with an 
English text. 


Once Ss have a clear understanding of how 
predicting works, then have them work with an L2 
text. 


C, Teacher models predicting 2 minutes 
Reading Worksheet 15 


Distribute Reading Worksheet 15. (See Appendix J for 


sample worksheets in French and Spanish.) Focus 
student attention on the text and the list of vocabulary 
words. 


Using this worksheet, model how a person might think 
when predicting prior to reading. (A sample think aloud 
script is presented at the end of this lesson plan.) 


ERIC ~ qye123 L6G 
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Reading Worksheet 15 
Reading Russian 
Predicting 


— The text below appeared in the newspaper «KomcomonbcKan 
MNpabad». Before reading the text, read the key words from the 
article below. 


TeENe DoH 
nepesoantn 
ANOHCKAA qupma 
ANOHCKMA ASbIK 
GQHENUACKMH ASbIK 
150 ppas 


— Based upon these words what do you think the article will be 
about? Write your predictions below. 


SS NS TS A A SS TS TS A SS A TN SS TT AES SRD GID womb GentD CIRGS-CONES CAND chi 
LLL AS TS AS AS A AS AS TS A ES TS A SS AG SS SESS 


SS LS A TS SS A TS AS CS SS SS AS SS SS SE TS CD SNS SS ENE * Aye CRED GRRE <EE-THEND 


— Now read the article to see if your predictions are correct. 


TEJIEOOH-NEPEBOUHK 


CNEUKANUCTN ANOHCKOR OXpM «<HEK » 
CKOHCTPYHpoBaNK TeNePoOH, KOTOpLIA 
cnocoGeH nepeBoaHTb c xnoHcCKorO 
A3uNKa WH Ha AHF AHACKHA, KH HA 
HCNAHCKHA, H O6paTHO. STOTT annapaT 
MOZeT nepeBecTH oxono 150 pas Ha 
Bce TPH A3B1Ka. 

©. Fpuroppes. 


«ROMCOMONbCKAR NpaBdanw, 1B—-XII-84. 
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Aspects to Highlight in Modelling 
Predicting 


- Read the vocabulary words aloud. Use cognates 
and your background knowledge, saying aloud 
related ideas. 


- Make a prediction as to the text’s content, based 
upon how the vocabulary words might logically 
connect. 


- Then read the text briefly, finding the vocabulary 
words in their context. State a general meaning 
you glean from the text. 


- Briefly return to your prediction, noting if you 
were correct or not. 


Students predict content of an L2 text 3-4 minutes 
(Pair work) Reading Worksheet 16 


Distribute Reading Worksheet 16. (See Appendix K for 


sample worksheets in French and Spanish.) Have Ss 
work in pairs to: 


- Access their background knowledge in 
regards to the passage’s title. 


- Share their background knowledge with 
the rest of the class. 


- Write three questions they expect to find 
answers to in the . (predicting). 


Limit student time to generate both their background 
knowledge and the three questions. Take a minute to 
have Ss share the questions they generated. These can 
be written on the board. 
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E Students read L2 text and verify accuracy 3-4 minutes 


of predictions (Pair work) 


Have Ss read the L2 text. Did they find the answers to 
their questions? What else did they find out? 


Remind Ss that they should use their own questions to 
scan the text for answers. To reinforce practice in 
scanning, have Ss answer at least one or two additional 
questions about the text that they themselves have 
generated. 


iction 2-3 minutes 
(Whole Class Discussion) 


Have pairs analyze their own use of prediction. 
Prompts: 


- How well did your questions predict the 
content of the paragraph? 


- Did thinking about what you already knew 
on the subject (background knowledge) 
and predicting possible content (making 
the questions) help you understand the 
paragraph when you read it? Why or why 
not? ; 


G, Teacher summarizes predicting 1 minute 


Conclude by re-emphasizing that predicting is an 
important reading skill to develop and use. 


Predicting often begins with using your background 
knowledge and previewing the L2 text in order to 
anticipate the text’s content. 


Predicting can facilitate comprehension of the text, as 
well as involving the reader in an interaction with the 
text that is the hallmark of effective reading. 


Tell Ss that you will be giving them lots of practice in 
predicting, and that the practice will take many forms, 
not just generated questions prior to reading. 
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Reading Worksheet 16 
Reading Russian: 
Predicting 
Level: Intermediate/Advanced 


1, This is an exercise in anticipating the contents of a passage from its title. 
Examine the title and write down what you already know about the two items 
mentioned. 


| Matucc 8B Spmutaxe | 


“TO & YSE 3HAD O MATHCCE: 


4TO & YRE SHAD OB SPMHTARE: 


2. Share what you've written with the rest of the class. Now that you’ve built up 
some background knowledge, what do you expect the text to be about? 
Write down THREE questions you expect to find answers to in the text. 


a. —— 


b. 


Cc. 


3: Now flip the page over and read the text. See if you find the answers to your 
questions. 


173 
re) IV-127 
ERIC 


Reading Worksheet 16 
Predicting 
(page 2) 


Here’s the text. Did you find the answers to your questions? 


Yes No 


What else did you find? 


JEHUHTPAD, 24. (TACC). Bei- 
cTaoxa rpadivecnix padot Axpic 
Matitcca OTKpBLTaCh CefoZHA B fo- 
Cyfapersennom Ypsttane. 3ecn 
| MPegcTasrenb! AESATS SCTAMNOB BbI- 

Aaiomerocn Mpangyscxnora xy2ox- 
HitKa, Cpetst HHX— 4eTBIPe agto- 
moptpeta pasHsix met. fsanwate 
CEMb- PHCYHKOS, SBINO.AHEHHBIX Ka- 
parnizaimom, yremM, nepoM, KitcTEIO, 
QceCTOOOHHE XapakTeotsyioT Mac- 
teoctso Matitcca-pttcosatem:ma. 
Bce moonssezenstn — 3 doxz0s 


os RENKHparcKora MyzeN, 06.1a230- 
a mero QiHM 3 AyUmIKX B MilDe 


coOpantit mposssezennt Oparty3- 
cxoro Mactepa. 


4. Here are a few additional questions. Scan for the answers. 


a, Which genres of Matisse’s work are on exhibit? 
b. Where did the exhibited works come from? 
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Think Aloud Modeling 
Predicting 


Sample Script 


First let me read the questions so I'll know what I'm 
suppose to do with this article. Hmm...Based on these 
words, I'm suppose to guess what the article will be 
about. I'm reading the list of words to see if | know 
them. If | don't know them, they aren't going to help me 
much. | see the word telephone. Well that's an obvious 
cognate. The next word means to translate. There's 
something about a Japanese firm and Japanese language 
and English. The last one here is 150 phrases. 

O.K. so | know all the words here. Now | just have to 
think what the article could be about. Well it has to have 
something to do with translating English and Japanese. 
Since there is mention of a Japanese firm maybe they are 
doing the translating. But what could this have to do 
with a telephone and 150 phrases? Maybe they translate 
over the telephone. I'm not sure. 150 phrases... Maybe 
they can only translate a 150 phrases. 

So | guess now l'il look at the article and see if any of 
my guesses are Correct. It says that a Japanese firm has 
CKOHCTpynpoBasnn a telephone. This word 
CKOHCTpynpoeann is long, but | think it is a cognate of 
the word construct. | see the languages in here; 
Japanese, English, and Spanish. So this telephone can 
translate these languages. 

I'm looking for 150 phrases to see what that means. | 
think | understand. The telephone can translate Only 150 
phrases in all three languages. 

Well | guess my predictions were close. | didn't think 
about a telephone being able to translate the languages, 
but the rest of my guesses were right. 
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X. Practice: 
Predicting 


Purposes: 
- Students review instruction in the reading strategy of predicting. 
- Students practice predicting the content of an L2 text. 


- Students analyze their own use of predicting. 


Materials: Practice Worksheets 


Instruction: Teacher determines the number of days of instruction 
to devote to student practice of predicting. 


The amount of practice you give students in predicting the content of L2 texts 
is a decision only you can make. 


Several practice worksheets in Russian are presented in this section. See 


Appendix L for practice worksheets in French and Spanish. 


All practice sessions are designed to take no more than 5-10 minutes. Review 
predicting, as necessary. Also remind Ss that using their background 
knowledge is an important part of making good predictions. 
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Predicting: 


Practice Worksheets 


177? 
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Reading Worksheet 
Reading Russian 
Practice: Predicting 


1. This is an exercise in anticipating the contents of an ad by 
looki-g at some of the key words in the text. Read the words 
below and then based upon these words predict what you think the 
text will be about. 

AIPOMDNOT 


camonet 
KAHMKYSbI 


eee COE SES COD ER GET TEE GREET A LS CE OE ES A EE TS SS TS SS SS A SS SS 
Ae ES SED GD SEES SEAS SEE SERED ES ED CE SD OES ES SS SS TS CNN QR ES RSD CS SD SS AS ES ES SS NS RAD SN me SRS 


OD ee SE ON SS TS AS A LD SE AS AS A ES SSE GD CS NS Gat Sees SEES SN cops eee SY ema uh Sa 


2. What other types of information do you think you will find in the 
ad? 


eS NS CS SS US CES ONE LLNS TS SS AS ED CS TS AS A SS SD ED Mee cee Sent ee See, 


Pee AEE CD SES SES NS ED TT OS TE A SS TS A a A SS SS A SS Se SS Se 


Read the ad to see if your predictions are correct. 
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HA 3HMHHA OTAbIX — CAMOJIETOMI 
PipuGanmaores WxOnbnae KaKnKy Atl 


Mnorme peGata ornpesaren na 2KEKYPeMa No gZocTonpie 
AOUSTENRRHDIM — 8 IUMHKE NNONOPEKHe Nereps, HO Ty- 
bi 


K yenyram lots MOCKEKYeH Cambie cKxOpocT- 
HbI@ ROSAYUINBIG NakKepall 


flonet na mucromectnom aspoSyce «HMJI-860 = Tauxenr 
ue Hoscen6npex saimer 4 vaca, a Gimceponons « Mee 
sone — 2 vaca 20 mun, 0 Nlewurpen — 1 vec 35 men 

Caepzganened epicoxcexopcerion aswansinep «MJi-62s 
aoctasnt peGar s XaGaposcx 34 7 vac. 45 mun, 8 Kpacno- 
apex <= 3a 4 vaca 30 mm. 

Ha xomcopraGensnom camonets «TY-154_ tonne myte- 
wecraennne gonetat zo Kemaepose 32 4 «ace. go Epesa- 
ua —— 5a 2 waca 35 mun, AO Coun — 3a 2 vaca 15 mun. 


Cnpasnn no treneceny 1355-09-22. 
NPMPNAWAEM 8 NOJETI 


ASPOCDAOCT 
~=sier 


PRABHOE AFEHTCTBO 
BOIAYWHMX COOBLIEHHA 
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Reading Worksheet 
Practice: Predicting 
Level: Intermediate/Advanced 


Here is an interesting title! What do you think the article is going to be 
about? Write down THREE questions to which you think you'll find 
answers in the text. 


YUUTb ASHIK B.. DOES c 


Your questions: a. 
b. 
Cc. 


Now read the article. Did you find the answers to your questions? What 
other information did you find? 


3a spema NOeSAKx 

of faspa fo Mapwoxa MOMHO Shy 

Sl auth aurnuicxnnk. KoneqHo, ecan 
@ @SANTh perynapion. MpnGaxsn- 
Teabmo Tax 3sySNT nocneAzKet 
oGtvavnenne @pakuyscxol menes- 

Bm wogopomnod cayxéal,- coTopas 
peniwaa Npeasoctasnth CSONM Mac- 
Came eile OAKN 8H yCtyt 
SQUSTHA NHOCTPAHHDIM § AIMKOM. 


4 Sex MOMET BO SPEMA NPOAOAMN- 
ME TOSDMON CCSAKN S2HNMATSCA C 
a 28 gpenonasa- 
S tesa 8 cneuuaneno oOcpyr0san- 
B weit CXNMFSQCunhixs KynEK 


Write a notice advertising the service described in the article. Do it in 
English or in Russian. 


Who would you expect te respond to your ad? 


v-is7250 BEST COFY AVAILABLE 


Reading Worksheet 
Practice: Predicting 
Level: Advanced 
Here is an opportunity for you to practice your predicting skills. 


- Work in pairs. 


- This article ¥ cv published inw3nccTua.» ~The title sounds interesting. 
What do you ‘hink the article is going to be about? = Write your prediction 
below. 


Siongzou nnn Basnnon 


Your prediction: 


- Now skim through the passage to see if your prediction was correct. Was it? 


Yes No 


If you were off the mark, what did you find out instead? 


¢@ 
Cad 
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CTAGPUHHAA NPMTUO PaACcCKaSbIBAEeT: 
koraa bor paccepanunca Ha cTpoutenen 
BasBunoHcKon BawHM, OH CAenan Tak, 
UTO FOAM CTANM FOBOPUTb HO Pa3Hbix 
ASIKAX HW MepecTanu NOHMMaTb Apyr 
Apyra. CeroAHa yueHbie-NHHrBnCcTH 
UACTEHDKO HASbIBAeT JIOHAOH BTOPbIM 
BaBunoHoM. Aeso B TOM, “TO, NO 
MHEHMIO cNeuManncTos, B WkoNax Bpu- 
TOHCKOM CTOMMUbI YYCHMKM pasroBa- 
PUBAIOT Ha 147 asbikax. HanBonee 
pacnpocTpscHeHb (i10¢Ne GHrNWACKOrO) 
BeHranbcKHh, UHAUACKMA, KNTOACKHA, 
apabeKun, PpaHuysckuA uv Noptyranb- 
CKMM. YTO M1 FOBOpUTh, NOAOBHAA 
«DASHOASbIKOCTD» cozAaeT Bonbwe 


TPYOHOCTH B NpenodadgsaHmn. 


No a : ( ( 
SQA AG vl 
My TM Pe 


tt 
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Reading Worksheet 
Practice: Predicting 
Level: 4 4vanced 


i. Look at the title of the article and write down what you think the article will 
be about. 


eTOBOPAMIAS: OBESHAHA 


2. Formulate three questions you want to have answered based on what you 
think the article is about. 


a. 
b. 
Cc. 


3. Look quickly through the article and find answers to your questions. 


TPUHOAUOTMNeTHHM FOpHsUIe KOKO 
BOT ye ® TeUeHKe ABeHGQUaTH 
NOT OM@PUKGHCKHEe YuUeHDIe MOMO- 
FOOT M3YUOTS AIK FAYXOHeMbOX. 
QHG pre NoHnmae;r Bonee 500 
3HOKOB MH COMO MOOT MOKO3EBATS 
TaKOe Ke KONMUeCTBO. C MoMOUIbIO 
3HOKOB KOKO yMee@T BLIPGKATS CROM 
Mpoceb6e.. Tax, 8 OAHOM HCTOpMH, 
“PACCKAIGHHOM*» KOKO, YNOMMHANCA 

MOM@HOKMA KOT@HOK, KOTOPDIA, BK- 
Ht a y AuMO, eA Noripasunca. Korad ee 
hi fi’ rg : AN CNPOCHNH, UTO NOAAPHTS er Ha 

Wy di fu aK AeHb PORK AeHMA, OHA NOKa3IaNa 
t (aa (i; lo SHOK-MPHKANG NaNbubl K WeKAM, “TO 

‘ 3HONMT-KOT@HKG, COO6WAeET «HIWHN 
QXHUOPI@MHk M3P393H.» 


4, Could you find answers to al! your questions? 


5. What other information did you find in the article that you didn’t expect? 
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Reading Worksheet 
Practice: Predicting 
Level: Advanced 


This article was published in €Comareczes syhType-? 
Look at the head and subheading below. 


3BY4UT FAKE 
KOMIIbIOTEP 


20 cenraépa & NonecKod crenmue Havanca 
RXV Memaynapeanat 


SUEDE RUIRR MYBEOCL 


Write at least THREE important pieces of information contained in the 
heading and subheading. 


a. 


b. 


Cc 


The article is presented on the flip side of this page. Find answers to these 
questions in the article. 


a. What is the name of the festival? 
b. How does the author expand on the title of the festival to 
describe the setting? 


C. How long is the festival? 
What is included in the program? 
Who are the participants? 
Name at least THREE types of participating orchestras. 


d. What orchestra is representing the Soviet Union? 

e. How many pieces will be performed for the first time? 
Name at least THREE types of modern music to be performed 
for the first time. 
In what connection is the word "computer" used? 

f, What does the press say about the festival? 


Which paragraph of the passage makes the meaning of the title clear? 
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SBYYUT MAKE 
KOMIIbIOTEP 


20 centaGps 8 NONBCcKOR cronnue Hayanes 
XXVill MexayHaponneil checrusans 
COBPeM@HHOH MyY3BIKM. 


~Ocens 8 Sapusase ecerga ume- 
er cace nenosTopHmce Anuo. Te 
CORHOYHA, APRAA, NPAsAnnunan, 
sescpamnsaiewan CBOKMM Kpece 
wank, t@ N@CMypHaRn, € TyManee 
ann petannemn gomgasmn, He 
Cana, NPHMeTSa sot yme Nowe 
30..neY senneren rapextepned 
aan nawgcd ecenn 8 ropoge Naa 
Bueno. Han ef — memayne 
POANeIA ectuaans cospemen- 
non = yamine = oBapwascuan 
ocenns. 


zg Niperpamma mumewnere ge 


crusena ovens naechuenna. B tee 
MONNe Aare Ane caenwe cra 
Aponssenennn nOomnosnTopes 
ND PAINdIZ CTPAN MNPA HENCHe 
ust «6MSBOCTHRIG §«6amysbitannunie 
RONAGKTHSS M RAMOPHRIE OPite- 
etpe. Cpean “nz = lOrcenuse 
ven GpRectp PegZne w TeAeEH- 
Aenna na SboSaanw, Cunmxosut 
csaprer us SennnoGpnrannn, 
Mpesngentexnd opxectp «3 Ane 
xapel, Tpynna anepuere teerpe 
ns fennosepe = apyrne. 


3 © Gonsuwnan yenexzom npowen 
yme RONUePT COBeTEKHZ aptie 
cros. [pynna coanctos spKecte 
pa Genswere rearpa CCCP non 
ynpesnennem A. Jlasepesa, @ 


Termne Conners Henn Siu (co- 
npeno) « Masnun Cenos (aere 
cxnd renee) neneammny, @ Yacte 
seity bo dees Anounenss 
. UWeapuna t 

nunca Ce Crstmnaeere, — 


+ Tpaanunonwnan ane sapures- 
CxuZ ecruseneh crann nepeue 
HENGRNGHMA COUKHENNR CcOBpe 
MenNeizZ KOmnOosMTepes. Ha stot 
pas nx Cyger asenaauate. eBep- 
weeckas ocenee ctnmucetes 
Consume manpostim pesnoot 
pasnem, Ha aseauetn Tex KON 
ueptaz decrusana npossyver 
cn | Opatopnn, pexanem, 
APONSSOACKNS KAMAPNGH MyY3bH 
we. B sapwesexom Gonnuica te 
artpe Gyget nexasana cospemen- 
waa ONnepe, & CO CueND Crone 
nom Koncepearapin Anposeyser 
QNEKTPONHHAR MYBbiIRa ¢ yYNECTS 
Cit. ROMMLIGTEP As. 


s eforetan nancpama, muore 
INAMONNTOCTORD <= STH cnose 
ebinecn® ©@ 2arORCROR Meine 
tenvernennen raseta «Pete Moce 
NOANTER, CTMEYER ERICOKHE YPO~ 
sens ecrnsena eBepwencnas 


ocenna. 
T. BAXHHA. 
GAPWABA. 
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Reading Worksheet 
Practice: Predicting 
Leve:: Advanced 


1. This article was published in egesecrun.» 
Here is the title: 


Vinrepec 


x Cosercxomy 
Corsy 


Based on the title, what do you think the article is going to be about? Write 
your predictions below. 


2 Now skim through the article to check if any of your predictions were correct. 
: Were thev? Yes No__ 


Hbto-Hopk, 11. (TACC). B Coe- 
QAVUHeHHbIX WTaTax pacterT uHTe- 
pec K PYCCKOMY ASbIky HU NHTepa- 
Type, UCTOPMU, NOMMTUKE WU 3KO- 

\HOMMKe CosetcKore Cowsd. 

B “acTHOCc™, B NocnenHnue ro- 

Obi 3QMeETHO yeBennuunocd uncno 


CTYACHTOB, KOTOp '6 cneuNanu- 
SUPYKTCA NO sTumM Npobnemam. 
Tak, MO QaHHbIM AccouMauUUH co- 


BPeEMEeHHbIX ASHIKOB, ¢ 1980 NO 
1983 roo KONUNECTBO YYOWUXCcR 
BYSOB, BO3POCNO HA 26,7 Npo- 
LUCHTA. 


(There are questions on the back of this page, too!) 


3. 


4, 


Arrange the content of the article according to this schema. 


Main Id s ‘ng Detail 


Find the answers to these additional questions in the passage. 


a. Where did get its figures? 


b. What academic subjects are specifically cited? 


c. What does the 26.7% increase cited in the passage refer to? 
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CHAPTER FIVE. 


AN INTEGRATED STRATEGY APPROACH TO LANGUAGE TEACHING 


This chapter presents two lesson plans that take students through all four language skills 
and require them to use a strategic approach to language learning. Because the lesson 
plans are built around materials typically found in language textbooks (dialogues, 
narratives, and cultural points), they should assist teachers in integrating strategy practice 
into the materials they are currently using. 


Initial learning strategy instruction should be quite explicit, as described in the lesson 
plans and tips given in each resource guide. In integrating strategy practice into al} 
aspects of the foreign language curriculum, teachers should periodically remind students 
of the 11ames of the strategies they are using for a language activity, or ask students to 
identify the strategies used. 


This chapter reflects our belief that, although there are four guides, each addressing a 
different language skill, the best way to teach learning strategies to students is to 
integrate strategy instruction into all four skill areas. 


These lesson plans were designed and written by: Marilyn Barrueta, Department Chair 
of Foreign Languages at Yorktown High School, Arlington Public Schools, Virginia. 


1S? 


V-1 


Lesson Plan 1: 
Integrated Strategy Instruction 


To provide students with activities that 
require them to use a variety of strategies 
across all four skill areas 


To provide the teacher with a "blueprint" 
for integrating strategy practice into 
materials typically found in language 
textbooks 


Strategies: Directed attention, selective attention, 
Inferencing, Self-monitoring (problem 
identification), Transfer, Questioning, 
Self-evaluation (verification), Note-taking, 
Elaboration, Cooperation 


Time: Several days of study, incorporating listening, 
reading, writing, and speaking activities 


There are two types of basic material in most language textbooks: dialogue situations or 
narratives. Detailed below are procedures you can use that require students to manipulate 
these basic textbooks materials in strategic ways. 


Procedure Strategy 

(Day 1) 
Play tape once through without reference to Directed Attention 
printed text. Tell Ss in advance to see if they Setting a goal for listening 
can get the main idea/plot, or a general Selective Attention 


understanding of what the tape is about. If 
material is a dialogue, ask them to try to 
determine: 


- the relationship between the speakers 


- relative age of the speakers 
- where the dialogue is taking place 


v3 LSS 


Replay the tape in manageable sections; ask Selective Attention 
Ss to listen for any of the following: 


words and phrases they recognize 

the number of times they hear "x" 
word or structure 

one word/phrase answer to questions 
asked in advance. 


They can indicate this by: raising their hand, Note-taking 

jotting down, or silently counting what they 

recognize. 

Stop the tape and ask students to predict what Predicting (Inferencing) 


will happen or be said next. 


Elicit this type of information from Ss and 
write it on the board or overhead. 


Based upon the above, have Ss generate ideas Inferencing and Summarization 
and expectaticns as to what is happening. 

Now focus on words/phrases that Ss don’t Self-monitoring (problem 
understand. Ask them, if possible, to identification) 


articulate these words/phrases. 


Select several Ss to write what they didn’t Inferencing 
understand on the board. Based upon the 
context of what they do understand and the 
various transcriptions, have the class try to 
come up with meanings of the unknown 


words/phrases. 

B. i : d 

Listening and Reading 

(Day 2) 

Listen to and read material; possibly discuss Review 

what caused any listening problems. Self-evaluation 
Have Ss read the material; have them Inferencing 


indicate new words or structures and, once 
again, guess possible meaning based upon 
context (without reference to what was 
identified under “Initial Contact" above). 
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Have classmates comment on whether these Evaluation 
are reasonable guesses and why. 


C. 
(Day 3) 


Refer to text copy with glosses to ascertain Self-evaluation (verification) 
accuracy of inferences; where wrong, 

determine whether or not the inaccurate 

inference hindered comprehension. 


D. P 
Listening/Reading/Writing (Day 4) 


Dictate all or parts of selection (dictation may Note-taking 
bea “spot-dictation,” with Ss given the printed 

text missing words/phrases likely to be 

misunderstood). Identify any problems in Self-evaluation 
sound-symbol correspondence and stressing 

context. Did Ss write "va a ser" (or "va ser") 

instead of "va a hacer"? 


Give Ss the printed text without punctuation, 


which they must add. 
E. : Listening/ 
Speaking oe 5 to meee days of lesson) 
Question/answer practice, pointing out any Elaboration 
new syntax which will come up in the lesson, 
as well as any previously studied material Transfer 
used in a new context. 
Gradually lead to summarization of material, Summarization 
either orally or in writing. Suggestions: Elaboration/Transfer 
Cooperation 
190 
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- If material is a dialogue, ask Ss to 
recreate a parallel situation in a 
different setting (i.e., a demanding 
husband becomes a bully in the school 
cafeteria or an older brother lording it 
over a younger sibling). 


- Ifa dialogue, retape tape, cutting out 
one speaker. Call upon Ss to respond 
in pause created, 


- Where basic material has abbreviated 
syntax (ads, recipes), have Ss "flesh 
out" material into full sentences or 
paragraphs. 


Lesson Plan 2: 
Integrated Strategy Instruction 


To provide Ss with activities that require 
them to use a variety of strategies across 
all four skill areas 


To provide the teacher with a "blueprint" 
for integrating strategy practice into 
textbook materials that present "cultural 
points" 


Strategies: Directed Attention; Selective Attention; 
Inferencing; Self-monitoring (problem 
identification); Transfer; Questioning; 
Transfer; Self-evaluation (verification); 
Note-taking; Elaboration; Cooperation 


Time: Several days of study, incorporating listening, 
reading, writing, and speaking activities 


Many language textbooks have special sections or small boxed presentations about the L2 
culture. Here is a lesson plan for dealing with these types of materials in ways that require 


students to take a strategic approach. 


The lesson plan is based upon a specific cultural point found in _for 


published by D.C. Heath and Company. However, the types of activities suggested can be 
transferred to most cultural presentations found in language textbooks. The cultural point 


around which this lesson plan is framed is presented on the next page. 


Procedure Strategy 
A. Initial Contact 
If material is on tape, follow steps A and See strategies listed in Lesson Plan 1. 


B under Lesson Plan 1 in this chapter. 


Nota Cultural: Posesiones 


(Spanish for Mastery J, page 424, published by D.C. Heath) 


Un joven hispanico generalmente no es duefio de muchas cosas. Raras veces 
tiene tantas cosas como un joven norteamericano. El joven hisp4nico tiene 
menos ropa. Tal vez tiene un radio. Pero, dun tocadiscos? ... iS6lo si es de 
familia rica! 


La mayorfa de las personas trabajan mucho y ganan poco. Ganan bastante 
menos que una persona con un trabajo similar en los Estados Unidos. Asf es que 
una familia hispanica no siempre puede comprarle a un joven muchas cosas. Y 
cosas como un tncadiscos, una bicicleta o una c4mara son 

articulos de lujo para muchos jévenes hispdnicos. 


duefio = owner 

Raras veces = rarely 
tantas = as many 

Asf es que = that is why 
verdaderamente = really 


lujo = luxury 


Questions (given in the teacher’s annotated edition): 


éEs més 0 menos rico el joven hispdnico que el joven norteamericano? 
éTiene mas 0 menos cosas? 

éTrabaja mucho la gente en los pafses hispdnicos? 

éGana mucho? 

éTiene bicicleta y camara todos los j6venes hispanicos? 

éPor qué no? 
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B. Work with the written text 


Once written material has been 
introduced: 


- Have Ss read selection silently. 
- Have Ss read selection aloud. 
- Teacher dictates from selection. Note-taking 
- Question and answer, for oral practice 
and for comprehension 
(Note: Questions given in teacher's 
edition are limited and lead to 


overgeneralization.) 
C. Analyze the main theme 
Ask Ss: "What is the central thought or Summarizing 
theme of this selection?" (Ss probably Self-monitoring 


think lack of possessions.) Also ask: 
Does everyone agree with this premise? 


Draw Ss’ attention to the line beginning 

“Una familia hispdnica..." This gives the 

key point, which is that money control is 

not in the hands of Hispanic youth. Ask Inferencing 

Ss: Why do American teenagers have so Selective Attention 
much? (Many have jobs, which is not 

generally acceptable in Hispanic 

countries for middle/upper-class youth. 

Ask Ss; Why not? Hold a short 

discussion of values. 


D. Work with selection linguistically 


Ask Ss to make selected substitutions of Substitution 
words of the same category (can be 
antonyms or synonyms or not). For 


example: 
- Un joven norteamericano ... 
- Un joven hispdnico nunea es... 
Are the resulting statements true or not? Monitoring 
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uA aiate: 
oy 


Have Ss restate/rewrite the selection in elaboration 
the first person, making changes 

appropriate to their situation; these may 

be very limited, according to the ability 

or creativity uf the student. Note that 

the cultural iocus would be reversed. 


- "Yo (no) soy duefio(a) de muchas 
cosas..." 


At some point in this section you may 
wish to discuss the syntax of "La mayorfa 
de las personas trabajan..." What is the 
subject which determines the verb? Is 
"trabajan" correct or not? 


E. Combine linguistic with cultural 

inf 
Ask Ss to demonstrate in dialogue form Elaboration 
that they have understood the cultural Cooperation 
point involved by preparing the following Transfer 


dialogue situations: 


- An American teenager wants a new 
stereo. Family says can’t afford. What 
is he/she likely to propose (getting a 
job) and what types of arguments or 
discussions are likely? 


- An Hispanic teenager wants a new 
Stereo. Family says can’t afford. What 
would the discussion be like if he/she 
proposed working for the money? 


- An American teenager is on an 
overseas exchange program in a Latin 
country. The host teenager wants a 
camera like his America guest’s, but tells 
his guest that his family can’t buy one. 
What would the Amer:can likely 
propose, and how would the Latin reply? 
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F. Culminsting wri vit 


Have different students contribute one 
sentence each to a class composition 
Summarizing what they have learned. 


Have individual students write a final 
paragraph comparing and contrasting the 
cultural information learned. 


Cooperation 
Summarizing 


Elaboration 
Summarizing 
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Reading Worksheet 1 
Reading in French 


Directions: Read the short passage in French below to "get the 


gist"of its message. 


at the bottom of the page. 


Then answer the questions 


LE GRAND LIVRE 

DE LACLISINE 
AMERICAINE 

par Constance Borde et Sheila 
Malovany-Chevallier. 

Herme. 158 F. 


Deux Ameéricaines. arrivées 
en France il y a une ving- 
taine d'années. ont eu envie 
de faire le point sur la cur- 
sine de leur pays. Bien deéci- 
dées a mettre en evidence 
toutes les richesses culi- 
naires résultant du fameux 
« melting pot ». elles ont 
enquéte. déniché et essaye 
des dizaines de recettes. 
pour nous livrer les plus 
representatives de chaque 


a. a journal 
b. a book 

c. a newspaper 
dad. a play 


l 


ethme, dans ce livre a la fors 
classique dans sa presenta- 
tion et original par les 
ingredients utilisées — tous 
trouvables en France. Les 
unites de mesure usuelles 


What new item is being announced in this article? 


américaines sont toutes tra- 
duites: ainsi apprenons- 
nous que la « tablespcon » 
equivaut a une cuilleree u 
soupe. Dans une marge 
confortable. quelques notes 
Nous suggérent un accom- 
Ppagnement ou racontent la 
petite histoire des produits 
Vierge. elle nous invite a 
noter nos propres remar- 
ques. Les titres des recettes 
sont donnes en anglais et en 
francais: cela evitera les 
surprises au cours des 
futurs voyages au pays de 
'Oncle Sam. Plus qu'une 
Cuisine. Cest un srai patch- 
work culinaire qui nous est 
ici proposé. & JD 


What is the topic of the article? 


a. the melting pot 

b. flags 

c. American recipes 

d. two Americans who live in France 
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Reading Worksheet 1 
Reading in Spanish 


Directions: Below is the banner of a Spanish newspaper. 
Read the banner and answer the questions. 

1. What is the name of the newspaper? 

2 What is the date of the publication? 


When was the newspaper founded? 


4, How much does it cost? 

) 

bundadte 
4. f 

cl me net” 

dy Nhaves 

ale P77 

ISSN USK7-UTN * P.O, Bos 43284. Washington, DC. 20010 e207 baton th? Marea de buen 


19S 


(<) 


ERIC 


JA Funrtoxt Provided by ERIC 


Appendix B 
Reading Worksheet 2 
in French and Spanish: 
Recognizing Cognates 
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Reading Worksheet 2 
Reading in French 
Practice; Recognizing Cognates 


Here is an opportunity for you to practice recognizing cognates. 


- Work in pairs. 

- Write the English name for as many of the countries listed below as possible. 

- Discuss with your partner the clues that helped you to recognize each country’s name. 
- Be prepared to discuss with the class any difficulties you encountered. 


Belgique 
Pays-Bas 
Groenland 
Allemagne 
Tchécoslovaquie 
Pologne 
Italie 
Angleterre 
Espagne 
Maroc 
Algérie 
Egypte 
Turquie 


Colombie 
Argentine 

Brésil 

Chine 

Inde 

Japon 

Cambodge 

Suéde 

Mexique 
Nouvelle Zélande 


Suisse 
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- Work in pairs, 


- Toy mough the text below and pick out words that 


look like words you know. 


Discuss the clues that helped you to recognize then. 
Be prepared to share your results with the class, 


- Finally, which of the following do you think best 
describes the topic of the article? 


(a) a magnificent Property has been restored for 


public use 


(6) a department store is having a cultural event 


(c) the musicians played exceptional music during 


the concert 


eee 


Dens de vambreuses antes, le 
Conse General des Hauts-de-Seme 
sestaltaché a coustitner au sud du 
dipartement wie reserre naturelle 
de hats ede pares d une uiportance 
ef d une qualité excephonnelles 

Dans ceticra de verdure. fe domaine 
de fla Vallée aux Loups renferme 
Fermitave gichahita Chateaubriand 
de ISO” @ IST” et que fréquenterent 
Vine Récanner, des eerivais. des 
penitres CL des MUO TICNS 

Tamhee depuis quelques ainices 
hans tat relahf aubly cette maison 
rea renaitre ct Lissue de taranx de 
restautation de vrande envenure 
entrepris ef finaicds par le Conseil 
Geucral Celte restduration menee 


EEST COPY AVAILABLE 


dans une scrupuleuse frdelté per. 
mettra au puble de redécourvir le 
magnifique pare & Tanglarse. les 
arbres plantés par Chateaubriand 
fat-meme et surtout la célebre may: 
sa OFNEL de san portique et de sex 
cdtidtides de marhre hlane. Musée 
Inhhothegue. cen: 
“re de documenta: 
heat sur dfasterre 
du romantisme. 
pale danmatan 
cultarelle. artisty 
queethitterane la 
Velhic-aun-Laups 
a travers les ages 
ha Penouer avec 
sant dastoire. une 
histoire riche rate. partie mté 
grante du patrimame frangars 


ees acs 


Reading Worksheet 2 
Reading Spanish: 
Recognizing Cognates 


COGNATES are words in a foreign language that look like words in our native 
language or some other language we know. Most of the time cognates are a foreign 
language reader’s friends. One needs some practice, however, to learn how to 
recognize them quickly. Here is a chance for you to practice. 

- Work in pairs, 


- Go through the text below and underline words you 
think are cognates. 


- Discuss the <lues that elped you to recognize them. 
- What type of person would answer an ad like this? 


- Be prepared to share your results with the class. 


Jano y Médico de Ojos 
« Examenes dela vieta + Lentes de contacto 


+ Cataratas « implantes de lentes intracculares * Diabetes 
* Glaucoma ° Tratamiento ce rayos laser 
"SERVICIO DE EMERGENCIA LAS 24 HORAS 
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Reading Worksheet 2 
Reading Spanish: 
Recognizing Cognates 


COGNATES are words in a foreign language that look like words in our native 
language or some other language we know. Most of the time cognates are a foreign 
language reader’s friends. One needs some practice, however, to learn how to 
recognize them quickly. Here is a chance for you to practice. 

- Work in pairs. 


- Go through the text below and underline words you 
think are cognates. 


- Discuss the clues that helped you to recognize them. 
- What type of person would answer an ad like this? 


- Be prepared to share your results with the class. 


| Cane de Fetequafia 
basica y revelado en 


blanco y negro. Unica 
oportunidad para 
foté6grafos de habla 
hispana, principiantes; 


cupos limitados. 
Valor $ 150 
387-3586 
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Appendix C 
Recognizing Cognates: 
Practice Worksheets 


in French and Spanish 
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Reading Worksheet 
Reading French 
Practice: Recognizing Cognates 


Here is an opportunity for you to practice recognizing cognates. 
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Work in pairs. 

Go through the list of occupations below. 
Remember to use your knowledge of other languages, as 
well as English. 

Pick two jobs you would not like to do. 


Discuss the clues that helped you recognize the 
occupations. 


Be prepared to share your results with the class. 


SECRETAIRE 
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Reading Worksheet 
V French 


Practice: Recognizing Cognates 


Here is an opportunity for you to practice recognizing cognates. 
- Work in pairs. 


- Go through the list of places below. See if you can 
tell what the locations are, using cognates. 
Remember to use your knowledge of other languages, as 
well as English. 


- Pick two places you don't often visit. 


~ Discuss the clues that helped you recognize the 
locations. 


- Be prepared to share your results with the class. 
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- Go through the ad below and underline all the cognates you 
recognize. 


- Discuss the clues that helped you recognize them. 
- Be prepared to share your results with the class. 
- Tell what the object in question is used for. 


Or 


Jusqu'a présent le Holster était exclusivement utilisé pour porter une arme. 
Désormais nous vous proposons un usage plus pacifique : le HOLSTER 
PORTEFEUILLE®. En toute discrétion il protégera vos papiers et arge.1t. 
Réglable en 4 positions pour un confort maxi., absolument invisible sous 

une veste ou un blouson. A partir de 190 F. 
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Reading Worksheet 
Reading Spanish 
Practice: Cognates 


Here’s an opportunity for you to practice recognizing and using cognates to help 
yourself understand what you read in Spanish. 


Look at the banner of a newspaper below. Underline the words you think are 
cognates. What topics do you think this section of the newspaper will address? 


ot “| Depo 
eccion 
Los taverites troinfaran p r es 
ve en da altima retiadon ce : 
DOMINGO. 6 le ayer to de [gas Campeonate de 
Quito bcuador fasquetbod provi ial 
Cc ‘ 
( 
eeu 
C-9 
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Reading Worksheet 
Reading Spanish 
Practice: Recognizing Cognates 


Here’s an opportunity for you to practice recognizing cognates. Remember, 
sometimes you can identify cognates by their sound! 


: Work in pairs. 


: Go through the headlines below. Which one is about... 


a recent military action by the USA 


musical brothers on a trip 


drug traffickers 


a new gallery 


- Be prepared to discuss the clues you used with 


the class. 


Smithsonian Abrira 


~ Galeria Experimental 
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Estados Unidos invade Panama 
pero se les escapa Noriega 


Narcotraficantes ofrecen 30 millones por matar a Bush. 


Hermancs 

Salvadorenos 23() 
viajan a Europa 

con orquesta baa 


e sd ® 
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Reading Worksheet 
Reading Spanish: 
Recognizing Cognates 


COGNATES are words in a foreign language that look like words in our native 
language or some other language we know. Most of the time cognates are a foreign 
language reader’s friends. One needs some practice, however, to learn how to 
recognize them quickly. Here is a chance for you to practice, 


- Work in pairs. 


- Go through the text below and underline words you 
think are cognates. 


- Discuss the clues that helped you to recognize them. 
- What type of person would answer an ad like this? 


- Be prepared to share your results with the class. 


andromeda 


CENTRO HISPANO 
DE SALUD MENTAL 


Si usted o alguien que conoce 
tiene problemas emocionales, de 
hogar, alcohol o drogas, lame a 


LA VOZ AMIGA 


Telefono de Emergencia 
en espanol 


667-6766 


1823 18th St N.W. 
Washington D.C. 20009 


ell 
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Reading Worksheet Wi 
Reading Spanish: 
Recognizing Cognates 


COGNATES are words in a foreign language that look like words in our native 
language or some other language we know. Most of the time cognates are a foreign 
language reader’s friends. One needs some practice, however, to learn how to 
recognize them quickly. Here is a chance for you to practice. 


- Work in pairs. 


- Go through the text below and underline words you 
think are cognates. 


- Discuss the clues that helped you to recognize them. 
- What type of person would answer an ad like this? 


- Be prepared to share your results with the class. 


SILVER SPRING 
Consultorio quiropractico 
Dr. Alan D. Cornfield 
9211 Colesville Rd. 

Silver Spring, MD. 
gHeridas automovilisticas? Dolores de 

iCompansacién de trabajo? 
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Reading Worksheet 
Reading Spanish 
Practice: Recognizing Cognates 


Here’s an opportunity for you to practice recognizing cognates. Work with a partner. 
Below is the table of contents from a woman’s magazine called Buenhogar. 
Underline the words you think are cognates. Do these help you to understand what 


this issue of Buenhogar contains? 


EOnNTIANIBO NO. 22 / Sei. 22 


"MANTENGALO ,CONTENTO! 24 HORAS AL DIA 
CUANDO UN NINO PREGUNTA 12. & 
QUE ES “BUENO” Y QUE ES “MALO” Pa 


:MADRE DESPUES DELOS 35. ~PORQUENO? 2S. 
MANUAL DE FIESTAS: _ 


a a ne tee ee 


——— ORECTORA ————. 
— wrratucd ‘PERSONALIDADES 


eS cei ino 


macrona og anta LA REINA ISABEL... cA PUNTO DE ABDICAR? 22 
MARGARITA CARRKLO  iANE WYMAN: LA HISTORIA DE LA MUJER iiss 


!QUE NO LLEGO A PRIMERA DAMA ee ere 6-4 


Pe HOENTE 
ARMANOO DE ARMAS 
vernmoor: (RELLEZA Y MODBA |  _. 
MARTIN OE ARMAS | F | 36 
carers omras {WA FORMA DE SU CUERPO WADELATAL 8, 
CARLOS E GONZALEZ | SUETERES PARA FIESTAS ag 


OIREGTOR GENERAL DE VENTAS TeEXTURAS YY COLORES! 
oN ihe pa R eee 


oe provectoe CommeATOR ieteiiece ates a be ef et 
= SAOS Boeaeton LIALGO NUEVO PARA Mi TERRAZA! cee ee we, 


moaxcuvo (DECORACION = 


G stave GONZALEE Lana 
. IPARA UN DIA CUALQUIERA : 4, 
Se ae imeem |CON AIRE DE CAMPO ; eeeeetceetes, 4 ee 
vee 20 22 ‘906 Supceson terngrey Geers eaeD 
cormennesncroeeves COCINA 
nrinaeTAL DUONG Ok NW 2m Be pPREPARESE jPARA DICIEMBRE! seat es 
‘HOY... |NOS REUNIMOS! be ius denen 
‘SECCION ESPECIAL eee ee aa 
LiGRAN HOROSCOPO 1986; 


“UNA ESPINA EN EL CORAZON" por Kate O'Hara _ 136 


a 
sijle 
z>3f 
ny 
Wie 
FL 
fi 


| 
| 
| 


t 
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adi 
ih 
fi 
iH 
af 
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Appendix D 
Reading Worksheet 5 
in French and Spanish: 


Using Background Knowledge 
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Reading Worksheet 5 
Reading French 
Practice: Using Background Knowledge 


Here is an opportunity to practice using your background knowledge while reading French. 


- Work in pairs. 


- Use your background knowledge of films to identify the names of American 
films in this text. 


- Share your results with other groups in the class. 


- Canal + 


: Les nouveaux films 
de la semaine 


~ ** Montpamasse 19 

, Oe Jacques Becker (1957, 1h 44), 

- Ven, 21h 15; lun., 9 heures. 

; House 

De Stephen Miner (1986, 1h 29). . 

Sam., 23 heures : mar., 1h 5. 

* Peter et Elliott le dragon : 

De Don Chaffey (1977, 142). . 

Dim., 18 heures ; mer., 10h 35. 

* Retour vers le futur 

De Robert Zemeckis (1985, © 

1h 52). Dim.. 20h 30; mer.. 

23 h 20. . 

Twist again & Moscou : 

De Jean-Marie Poiré (1986, 1 h 30). 

- Mar. 20h 30; mer,, 9 heures. 

: ° Frances 

: De Graeme Clifford (1983, 2h 14). : 

. Mer., 21 heures. : 

" * Amsterdam Kill 
De Robert Clouse (1977, 1h 27). 
Jeu., 20 h 30. 


_ 
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Reading Worksheet 
Reading French: 
Using Background Knowledge 


A. Look at this text. Look at the picture. What do you think 
this text is about? 


B. Now look at the bottom of the page. Based on what you know 
about this type of text, what do you think this form is? 


C. Read through the text of the form. Are there any clues to 
confirm or disprove your guess? 


Le nouveau Target 40 Plus de Tandon va a 11,5 


(c’est celui qui vient de vous doubler) 


11.5 & I’indice Norton, il vaut mieux 
avoir le Target 40 Flus avec soi que cantre 
soi. Parce qu’en informatique les limitations 
de vitesse ne sont pas permises, le nou- 
veau Target 40 Plus de Tandon est doté de 
performances exceptionnelles. Son élec- 
tronique est entiérement nouvelle; basée 
sur le microprocesseur Intel 80286, fonc- 
ionnant sans ‘“Wait-State” & 10,7 MHz, 
elle autorise un indice Norton de 11.5 
fgisant du Target 40 Plus I’un des cc mpa- 
tibles AT les plus rapides. 

Le Mapper, une exclusivité Tandon, sait 


s2_eaeneZ ese eeneraas 
MEERA Pesos 
BWursenaevsssersem 
m—TITITIrTilLiii yy) 
ED OS RR ESS 


utiliser le méga octet de mémoire centrale 
livré en standard selon la norme L.|.M. 
(Lotus Intel Microsoft**). Le disque dur de 
40 Mo dispose d’un temps moyen d’accés 
inféneur & 40 ms. 

Le Target 40 Plus est doté en standard 
d'un moniteur ‘Paper White’! | est livré 
avec MS-DOS 3.2°", l'intégrateur a fené- 
tre Window et supportera le systéme 
OS2**? Alors un bon <onseil, renseignez- 
vous 4 toute vitesse! 

Tieesnece nae tee ARO HT ea diene 33 


Ta ttm Tee SSOP Jey MOQ MOV Net “@ oe Te eye 
TMD SLT See lL 5s sat tes tar.es Jeoctees we Nbr isco 


Bon & découper: Pour -ecevor gratutemen’ -ove Jocumentaton sur = “argat 40 Plus. senvcvez ce ccupor 3 
3 g 


Tangon Computer S A oy *éle@pnonez 2. -'! 4766 700 


Nom . Soc-e ; Tandon 

216 andon 
."e 7 Code Postar : : 7 Compu ter S. A 
“eu. : FORUM STAND F631) 0165. boulevard de Valmy. 92706 Colombes 
entra 


I 
i 
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Reading Worksheet 5 
Reading Spanish: 
Using Background Knowledge 


Look at the text in the box. What do you think this text is about? Where would you 
normally see this text? How do you know? 


ADVERTENCIA DEL CIRUJANO GENERAL: El 
Humo del Cigarrillo Contiene Mondxido de Carbono. 


eli 
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Reading Worksheet 5 
Mi Reading Spanish: 
Using Background Knowledge 


Look at this text. Look at the picture. What do you think this text is about? List 3 things 
you know about this topic. 


Barry solo reconoce adiccién 
al alcohol y tranquilizantes 


El alcalde de Washington. 
Marion Barry, reconocio su 
adiccion al alcohol y a los 
tranquilizantes durante la 
primera conferencia de pren- 
sa convocada después que en 
enero pasado fuera detenido 
y acusado de posesion ilicita 
de cocaina. 


Barry aseguro que no 
dimitira de su puesto de 
alcalde de la capital mien- 
tras se mantengan contra él 
los cargos de posesién de 
cocaina y perjurio. 


Pasa a la pagina 6 
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Appendix E 
Using Background Knowledge: 


Practice Worksheets 


in French and Spanish 
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Reading Worksheet 
French 
Practice: Using Your Background Knowledge 


Here is a chance to practice using your background knowledge. 


First, list the kinds of information you would expect to find on a 
bill of this kind. 


Next, study the document to see if this information is included. 
Was there anything missing? Was there anything that surprised you? 
Finally, use all of the information to tell what happened. 


FUR RENAULT 
33 CH ELYSEES PARIS 


GAR NO GATE = NACONS «TABLE 89 GAIT 
16 t0/ii7/89 «4795 3? { 
2 EXPRESS 12.40 
$,TOTL 12.49 

16H26 7 TOTAL 12.41 

SERVICE {5% COMPRIS 
MERCI A BLIENTOT 
3 220 
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Reading French 
Practice: Using Background Knowledge 


Reading Worksheet 


Here is an opportunity for you to practice using your background 


knowledge. 


- First, use your background knowledge to identify what's shown 


below. 


- Second, use your background knowledge to make a list of what 
type of information is usually found in items like chese. 


- Study the items more closely. 


surprises you? Is there information missing? 


Ab TBBNCRARKBE 
LE 13.07/99 A 1542 
fo Lg 1 1244 7571s 
NO VENDEUR: [0390 9 
38273 ROGERIOMLIA RB /1 “" 
1b Rade os 
9 RIVE SABRHE 30 6th - 
; 1 TOTAL = -122,40 
37.135454431004 
AMERICAN EXFRESS = 122,40 
1 TOTAL 122.40 
MERLT ET 4 BIENTC. 
fx 1 e F 


(<) 


ERIC 


AHTBBNGHORHEE 
LE 19/#BL De pto8 
mo 10g P59 AS 
RIVE GAUCHE ‘ 
NOY 05: 
sens seep <2 ade 
ie Mar x 1g = tee 
38015 SENTEURS att 020 
380003 HOMMES i 9.15 
NET 
39013 DENTIFRICES 1 1,01 
i especeg’OTAL sdf Ad 
MONNAIE RENDUE 33,35 
AL 76,15 
e t € 
8 ON 
MAR 
cu é 
MERCI ETA RIENTOT 994 
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Is there information that 


AU BON MARCHE 


752 1S 

RIVE GAUCHE 
NO VENDEUR: 0153 
38015 SENTEURS i 5.00 
38015 SENTEURS 1 0 

1 Ole 
0 ESFECES / 7,50 
1 TOTAL 95 
MERIT &T, OT 
B ON 
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Reading Worksheet 
Reading Spanish: 
Using Background Knowledge 


On the back of this sheet is the banner of a newspaper. Don’t look yet! 


First, make a list of the kinds of informaiiui you’d expect to find at the top of a 
newspaper, 


Now look at the banner. Does it match your expectations? 
What other information is there? What isn’t there that you thought would be? 


E-7 


el pregonere 


Vol. Xl) No. 51 Diclembre 21, 1989 No es solo un un periédico, es un sei os un servicio a la comunidad Washington, D.C. 25¢ 


n24 
223 
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Reading Worksheet 
Reading Spanish: 
Using Background Knowledge 


On the back of this sheet is the coupon you'd use to request a subscription to El 


Pregonero, a Spanish newspaper in the Washington, D.C. area. Don’t look yet! 


First, make a list of the kinds of information you’d expect to find on a subscription 
request and the kinds of information you’d be asked to provide. 


Now look at the subscription request form. Does it match your expectations? 


‘<) 
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CUPON DE SUBSCRIPCION 
;St! Deseo recibir @ pregenere en mi hogar. 
' 
| 


Zz 


ombre 
Direccién | 
Ciudaa Estado Zona 
Parroquia 
() 1 ano $10.00 () 2 ands $18.00 


| 
()3 ands $25.00 (+) Estudiantes y jubilados $6.00 ! 
| Deseo regalar una subscripcion a: ! 

| 


| Nombre 

! Direccion 
; Cuidad Estado Zona 

F 

! 
Hs OX 90567 () Envié factura | 
Washington, D.C. 20090-0567 ( ) Incluyo cheque / 


ecb 
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Reading Worksheet 
Reading Spanish 
Practice: Using Background Knowledge 


Here’s an opportunity for you to practice using your background knowledge when you 
read Spanish. Below is a help-wanted ad for a driver (chofer). Look over the ad. 
Using cognates and your background knowledge of ads such as this, what are the 
requirements for the job? 


i% 


pz 


INDUSTRIAL DE 
GASEOSAS CIA. LTDA. 
COCA-COLA 


Necesita contratar choferes de trailer, que 
reunan los siguientes requisitos: 


Licencia de manejo de primera catego- 

ria 

- Conocimientos de vehiculos Mercedes 
Benz 2632 y Ford L-9000 

- Experiencia minina de 5 anos, en carre- 
tera y en este tipo de vehiculos 

Edad de 30 a 35 anos 


Presentarse portando curriculum vitae que 
acredite experiencia. 


Entrevistas unicamente dia lunes 7 de agosto 
de 09h00 a 12h00 y de 15h00 a 18n00. 


Direccién: Av. Isaac Albéniz 202 y El Morlan. 


(<) 
: f 
ERIC E-11 ee 


o_ 
ERIC 


Appendix F 
Reading Worksheet 8 
in French and Spanish: 


Previewing 


This item was found on a bulletin board. What service is being 


spe Be prepared to share your clues ard difficulties with the 
class. 


DACTYLO 


LICENCIEE ES LETTRES EFFECTUE TOUS TRAVAUX 
DE DACTYLOGRAPHIE EN FRANCAIS ET EN ANGLAIS 
SUR MACHINE ELECTRONIQUE A MARGUERITES. 
CORRIGE FAUTE D'ORTHOGRAPHE. 

POSSIBILITE DE CHANGENENT DE CARACTERES. 


TRAVAIL TRES SERIEUX - DELAIS RESPECTES. 


PRIX Franca LA PAGE. 


= 4336.35.40 


228 
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Reading French 
Practice: Previewing 


Here'S an opportunity for you to practice your previewing skills. 
This is an article giving factual information about a certain 


subject. Preview the text to identify what the subject is. 
forget to take advantage of cognates! 


Don't 


B VOUS NAVEZ PAS UN SOU.. 


Un projet qui vous tient 4 coeur, une dépense imprévue qui vous jette dans l'embarras... 
bref, vous avez un besoin urgent d'argent. Sans panique, prenez alors le temps d’étudier 
la solution la mieux adaptée a votre cas. 


1. Veus voulez 
financer vos 
études ou celles 
de vos enfants 


Toutes les grandes banques pro- 
posent maintenant des préts 
« Special étudiant ». Renseignez- 
vous ef comparez car les condi- 
tions sont trés différentes d'une 
banque a l'autre Les éléves des 
grandes écoles demeurent les 
plus favorisés. 

« A noter : des préts d'honneur 
sont accordés par les universi- 
tés. Mais leurs conditions avan- 
tageuses (taux d'intérét nul) les 
rendent trés demandés et.. 
rares ! 


O- 
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2. Veus avez un 
besoin urgent 
d‘argent liquide 

Le Mont de Piété — qui préfére 
aujourd'hui se nommer Crédit 
Municipal — reste une bonne 
solution, a tenter. 

Contre un gage que vous laissez 
en dépét (bijou, valeur, meuble...) 
il vous Sera remis une somme en 
liquide. Dans le meilleur des cas, 
vous pouvez obtenir jusqu’a 
40 % de la valeur de votre gage. 


3. Le crédit & la 
consomme#tion 
La régle d'or: comparez ! 


Sachez distinguer trois types de 
crédits : 

ele prét pour achat 4 
tempérament: c'est en 
général la solution que vous pro- 
posent les grandes surfaces, les 
magasins de meubles, etc. Ces 
commergants sont liés a des 
Organismes de financement 
(CREG, SOFINCO, SAVAC, 
CETELEM...). Leurs taux d'inté- 
réts viennent de baisser nota: 
blement en passant de 25 a 
17/18 %. 

ele prét affecté: i) est 
consenti par votre banque dans 
un but trés précis : achat d'une 
voiture, de gros appareils élec- 
troménagers.. 
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ele prét personnel: 
accordé par les banques et les 
établissements de crédil. Le 
consommateur qui en bénéficie 
n‘a aucune justification a fournir 
sur l'usage qu'il en fait. 


4. Les novveaux 
services des 
bangques 


Le crédit permanent a domicile 
par Minitel ou sur simple 
demande auprés de votre ban. 
que, vOus pouvez obtenir des 
facilités de trésorerie. Une nou- 
velle idée en plein essor : Liber- 
tel duC.C F., Noravance du cré- 
dit du Nord. 


Reading Worksheet 8 
Reading Spanish: 
Previewing 


What's being advertised? 


CLINICA DENTAL DEL DR. 
JOSEPH £. BAPTISTE 
Le ofrece la mds avanzada tecnologia de 
BLANOQUEAMIENTO DE DSENTES MANCHADOS. 
iNo espere mas y brinde su mejor sonrisa! 
¢ Limpieza ultrasénica *Reparaciones inmediatas 
¢ Tratamiento de raices * Coronas y puentes de 
« Reparaciones inmediatas porcelana 
« Dentaduras parciales y totales » Radiografias 
¢ Emergencias las 24 horas del dia 


Como siempre contames con la mejor tecnologia para Carle e! cuidado 
ental que usted se merece 
Estamos en el centro de la comunidad latina Washington 
jAdams Morgan! 


SS 


pas use cognates and your background knowledge to list three things this clinic can 
o for you. 


1. 
Pa 
O 


eal 
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Reading Worksheet 8 
Reading Spanish 
Practice: Previewing 


Here’s an opportunity for yon to practice your previewing skills. Remember, when you 
preview, you just want to identify what the general topic of the text is. 
Scenario: 


You're looking for a job. You open the paper to this page and see these ads. Which 
ad would you read for more detail if you were interested in... 


Ad # 


.. @ job as a secretary? 


». a job at a travel agency? 


Se 


.. @ job as a programming analyst? 
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Appendix G 


Previewing: 


Practice Worksheets 


in French and Spanish 


G-1 233 


Here is an opportunity for you to practice your previewing skills. 
Remember, when you preview, you just want to identify what the 
general topic of the text is. 


- Work by yourself. 


- On the flip side of this page are several ads featuring 
educational opportunities. Which ad would you read for greater 
detail if you were interested in... 


.». economy and social sciences? »+. Mathematics? 
eee para-medical fields? eee electronics? 


- Share your results with other students. What clues did you use 
to identify the topics? 


G-3 
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8 coca dete 522 Cb Neg, 
. Menus, Strnin 
: Pas ogi 
Zz. a Infirmigp 
a Epothéranie 
92-femme 


q" 
Préparation Paramédicate 0 Free 
—=—=—_" 


Les Passeports pour l'Enselgnement Supérieur 


* SCIENCES-PO 1* et 2° années * ENA 
®HEC - ESSEC ~ ESCP ~ ESCAE 1' et 2¢ années 
¢ DROIT = SCIENCES ECO = GESTION (DEUG) 

© CFPA 


EN AP 
@ ANNEE COMPLETE OCTOBRE A JUIN 


Expertise Comptable: 
BIS ~ DPECF ~- DECF- DESCF 
© SESSIONS SEMESTRIELLES, COURS DU 


Taux de réusaite confirmés 
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Below is a section from Le Monus, usually considered the best daily 
for news in French. Preview the ‘items to identify the focus of this 


section. 


Naissances 
~ Met M= FOURT BEN SASSI, 
ot Camille 
soat tris heureux de faire part de la 
aaissance de 


Augusta, 
be 21 juillet 1989, 
HAA Kaatrseren 
Saint-Herblain. 
Ne SeintHerbini, 
= Marine et Flerten TROUILLER 
sont beureux de faire part dele ona: 


sance de leur petit frére, 
Jena Bapticta, 


"ph AGrenoble, le 21 juillet 1989, 


De la part de 
Philippe ot Christine TROUILLER, 
Seam 
ML ot M@= Hearl ARTRU, 
R 
43000 Le Puy. 
38500 Veirca. 
38700 La Tronche. 
— La famille Ajlani, 
Se ce Mow. 
lemme 
Et Leby ey Rida, Ghada, 
oot la douleur de faire part Gu déote de 
M. Naselb AJLANI, 


survens je 31 1989, a l'age de 
lane gia cae - 


0 Ceormaia au cimetiave de 
Thiais (Paria). 


IC 


Text Provided by ERIC 


— 


2. 


oe Le Monde @ Vendredi 4 aodt 1989 15 


Le Carnet du onde 


= Saint-Denis. Longwy. Le Thoureil 
(Maino-et-Loire). 


M. Mt Me Jeu Das, 


Maar Peal Naeionae, 


mua 
arn Vir aouuet 
Louis, 


M. Paul Ma 
Et toute la famille, 


ont la douleur de faire part du décis de 
Mm Leas 
DURIEUX, 
ian deme 


Sree le Jn ante 1989, & 
Martin (M martha Monte) 


de seortnante dof Eolen o 


Frere Oh 30,8 Tiglise Se 
a 
Dagobert, & Loagwy-Haut. 


a 


L'inbumation se fora an cimetitre de 
Saist-Cybranst (Dordogne). 


Ni flours ai couroames, des offrandes 
pour mesees et recherche médicale, 


22, avemue de le Gere, 
$4350 Moat-Seint-Martia. 


leurs enfi 
oat la couleur de faire part du décts de 


R LETULLE, 
Tabs Garh ieee 


surveas 2 Saint-Briac-sur-Mer, le 
26 juillet 1989. 


Les cat ou Jiew dans le p'us 
Pr ocd ory lamas e 


La Salinetta, 
35800 Saim-Brieo-cur-Mer. 


oat 7 Gouleur de faire part du décés de 
M. Paw SOLAL, 
croix de gusrre 1939-1945, 
surveaa le 31 juillet 1989, a Vage de 
soixante-dix-huit ans, 
Les obsdques ont eu lieu le 2 act 
dans |'intimité familiale. . 
Cet avis tient Lieu de faire-pert. 


M. Dries TAK TAK. 
hae ont connu avoir 


Puissemt coux 
une peasée pour 
Le préeent avis tient liew de faire: 
part. 
te des Fi Armées-Royales, 
, avenue ‘orces- 
Casablanca, 


———— ES) 


SSS 
Remerciements 
be 


remercient trés sincérement toutes les 
personnes wee ont manifesté leur sympa- 


Francois PIGEAUD. 


Anniversaires 
~ En souvenir de 


Cliande-Plerre BLANCHE, 


le 5 5 300! | 1989, ONCE Solaalag ce 
Val en l’église de 


(Al Maritimes), . 
16 anniversaire de eon décés le ere 


LL 
= Le 4 scbt 1979, disparnissait 
Fraageie pe hy aa 
de "Boole nov iseochrrpn supérieure, 
professeur A l'université de Strasbourg. 


Une pensée est demandée a 
Vont connu et aim. = 
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Reading Worksheet 


Practice: Previewing 


Here's an opportunity for you to use several of your reading 
strategies to preview the French below. Use your background 
knowledge, the pictures, and cognates to find a book you might like 
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pendant six ou sept millénaires a la fin de la 
derniére glaciation. quelques quinze mille 
ans avant notre ére. Les Magdaléniens 
avaient hénté du feu et sils nont pas 
“inventé"” lagriculture. ils ont développé 
les techniques de chasse et perfectionné les 
outils rudimentaires. [ls nous ont surtout 
laissé les traces d'un admirable art rupestre 
et des objets a la décoration minutieuse. 
Lascaux. avec lenchevétrement des 
immenses taureaux, - longs de quatre a cing 
métres - et de la multitude des autres ani- 
maux. chevaux. bisons. cerff - on en 


to read. 
LASCAUX ET SON TEMPS LE GRAND LIVRE DES OROITS 
Véronique Ageorges et Henri OE ENFANT 
de Saint-Blanquat Serres. 
Dans la collection Les jours de IHistoire Préface du Professeur 
voici racontée la civilisation magdalénienne Schwartzenberg, 
Qu sest étendue dans |'Europe occidentale Deux siécics aprés la Revolution qu: procia- 


ma les Droits de I'Homme qu‘en est des 
Droits de ‘Enfant? En douze dossiers et de 
nombreuses photographies en couleurs et 
illustrations. ce livre fait le point sur la ques: 
tion. Pourquoi ce livre? Parce que plus de 
deux milliards d'étres n'ont pas arternt | Age 
adulte et qu'ils subissent le monde alors 
quiils le renouvelient. Parce que des mii: 
lions ont la faim au ventre. connaissent la 
pare la misére et le malheur. Parce que 

injustice est trop facile envers les faibles. 
Parce quon doit leur transmettre le savoir 
Parce que ca suffit de dire - “sos sage et 


dénomore mille cing cents -. demeure enco- wi Po 

Ci teal Urine Ieee Gene Tate wo Puen one Drie afin de le te respecte et en 
jen documenté avec de nombreuses 

illustrations Valérie Tract conquénr de nouveaux. 


CASTERMAN, 78 F 


CITOYEN LIBERTE 
Pierre Forni, Jean-Claude Camano 
et Lucien Rollin 


Que svest-il passé a Ivry durant ces 
fameuses années révolutionnaires? En 
1789 aprés un hiver ngoureux. au Chateau 
on féte avec insouciance l'arrivée du prin: 
temps. tandis qu’au-deld des murs du parc. 
dans la campagne. les paysans rédigent fié 
Vreusement leurs Cahiers de Doléances. 
Jean-Jacques Perrault. jeune journaliste 


Dans la collection Patte a pate consecrée a 
la vie des arumaux. voici Le guépard. 
Utilisé par l'homme depuis l'Antiquité pour 
Vaider a chasser, le guépard a disparu 
d'Asie et est devenu rare en Afnque. 
Avec cent kilométres 2 l'heure. c'est le 
champion du monde de vitesse de tous les 
mammiféres. Comme la panthére. le 
jaguar. le serval et !'oceiot. il fait partie de la 
famille des félins tachetés dont les four- 
rures adaptées a une nécessité de camoufla: 
ge pour mieux chasser. ont causé la perte. 
par leur valeur marchande. Bien illustré et 
documenté, cet ouvrage instructif répond 


MESSIDOR, 120 F 


0'OU VIENNENT LES PIERRES? 
DES ANIMAUX 
DE BONNE COMPAGNIE 


Deux nouveaux titres dans la collection 
Découverte Benjamin. la premitre encyclo 
pédie de poche pour enfants. Aprés avoir 
présenté tout ce qu'il faut savoir du Cheva/ 
dans un précédent ouvrage. voici les 
sAnmaux de compagnie qu'il ne faut pas 
confordre avec les ammaux domestiques. 
Sont de bonne compagmue. le chien et le chat 


bien aux enfants cuneux de nature. b neo = u 
acquis aux idées nouvelles est le témoin wen sur. mais aussi les petits rongeurs. 
attentif de ces deux mondes. Vu du coté des MILAN, 38 F oiseaux et reptiles. Puis aprés Des Fleurs 
petites gens de la commune. un itinéraire en a ’ par milliers deja paru. voici Dou wennent 
bande dessinée a travers la Révolution les prerres Chacun des livres de cette col- 
Francaise. LA VIE DES BORDS DE MER lection est composé avec la collaboration de 
CASTERMAN, 60 F LE TEMPS DES DINOSAURES scientifiques et de conseillers pédago 

‘] 


Voici venu le temps des dinssaures. Ow je 
dis bien, venu. car personnelement je ne les 
ai jamais Crus si vrass. tout droits sortis du 
livre, avec des carapaces ir mondes et mer: 
veilleuses et des yeux qu vous trouent la 
page. Cela se passe en un pays unique oll les 
photos semblent étre en vuiume. ou il suffit 
d'un courant diair et loiseau s‘envol. la 
vague vous submerge. le coquillage vient 
rouler sous vos doigts. Cela se passe aux 
Yeux de la découverte . Cest une collection 
qu tient le pan des Encvclopédistes d'il va 
deux siécles : apprendre au plus grand 
nombre un savoir menacé de se perdre en le 
fixant par V‘image. Lart photographique 
Sallie 4 cel de la composition de la page. 
ou les textes succincts et rigoureux vien- 
nent Se glisser comme par magie. Les deux 
derniers titres parus sont Le temps des 
dinosaureset La vie des bords de mer. Pour 
réver les yeux grands ouverts. 
GALLIMARD, 85 F r-heque volume 


(Dn de lancement tou au 31 aout 1980) 


giques 
GALLIMARD JEUNESSE, 32 F 


a 
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Reading Worksheet 
Reading Spanish 
Practice: Previewing 
Here’s an opportunity for you to practice previewing. Work in pairs. 
Go through the ads below. Which ad would you respond to if you needed: 
treatment for accidental injury counseling 
acupuncture a physical 


Be ready to talk about the clues you used to decide. Remember, make use of cognates and 
your background knowledge! 


A. 


(<) 
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Clinica de Medicina y Acupuntura 7 a 
2 Eye St, RW. Sate €319 Comtie Place, Suite 
rl aeaad pega fae Chan vA 228 DOCTOR H. BAHAR, M.D. 


(Fed) 32-4041 Diplomado por la American Board de Medicina 


Interna 
MEDICINA GENERAL E INTERNA 
Canhk Tren Su médico personal 
¢. la MP. Bethesda Medical Bidg. 11500 Old Georgetown 
8218 Wisconsin Ave, 405 Rd. Lower Level 
sage seer mn paves n i Universdedes de Medicina Bethesda, MD. 20614 Rockville, MD, 20852 
Nanjing y Shanghai, en China. (301) 654-1280 (301) 468-1212 


Mneatia on inv Werieos mde etitlocse de Aovpunnur Citas Lunes a Sabado Servicio 

Tretarnientas: Dolores en general, insommo, IMpoltenas. Telefonseo de 24 bare (IOL) 251 8197 
indigestén, alergias, Gepresiones, habit de fumar, rejuvene- 
camienio de la cara... usando solamente aguas desecha ties 


CROSSROADS PROFESSIONAL 
COUNSELING CENTER - PC. 


Psiquiatra familiar. 
»Ansiedad’ *—S* Depresién «= + Adiccidn 
° Crisis nerviosa ¢ Hospitalizacién 
¢ Madicamentos ¢ Consejeria - 


TERAPA SsCNIVUAL «ss GRUPO FAMMLUAR 


CMPrasad,M.D.PHD | 
611 South Catin Spring A. (703) 


Suite 401 578-0907 


" Arlington, Va, 22204 


Ae Ta AE SP oe i) 
Ne" LAP WEE PE PAT ARS Ae! 


, 
Poke ik 


Leu ters Citte J Pectrsetiede 


Tratamiento de Dolor 


Reading Worksheet 
Reading Spanish: 
Previewing 


Here’s an opportunity for you to practice your previewing skills. Remember, when 
you preview, you just want to identify the general topic of the ad. 


Below are 4 ads. Look them over briefly and decide which you would call if you 
needed: 


a lawyer _____ a palm-reader 


a photographer a carpenter 


Be prepared to share your clues with the class. 


A. b. 


OFICINA DE LEYES 
FOTOGRAFIA Y VIDEO 


Para recordar los mejores momentos Edwar d W. Lentz 
bodas, bautizos, cumpleanos, fiestas. ABOGADO-PRACTICA 

Fotos para inmigracion y pasaporte GENERAL 

OK servicio a domicilio. ——.. 
4 


Agee *Divorcios  ¢Inmigracién 
243-009 1 pate eTransacciones de Bienes Rafces 
Fax: 525-2903 , eAccidentes de transito 


B00 N ravior St. (793) 248-3333 


Arlington, Va. 22203 


SENORA MARIA D. 
Consejera adivinadora espintual 
Le ayudard a resolver todos los problemas de ta vida. 


Avuda en problemas de AMOR, NEGOCIO ¥ COASTEUCCIOS ES CENEEAL 
ENFERMEDADES. tiene dificultades en su heer . 
quiere atraer a sv ser quendo. Consulteme Res re PA *Remodelaciones Pintura 
& Lee las cartas Tarot y lamano 42. ine! *Plaster «Techos «rlcme-.a 
] i las espirituale i j re r) ic] e tare ¢ 
Se Limpias espirituales — \—~ | By: Electricidad + Calefacc.en 
* Carpinteria en general 


920-3415 \e ! 
3400 25th cruza con la Shriniington. Arinzien Va CONSULTA GRAZ'S 
tie | 438-8155 439-5813 


Consunats solamente en espane. 


BST COPY AVAWABLE 9 un 230 


Reading Worksheet 
Reading Spanish: 
Previewing 


Below are 4 ads. Look them over briefly and decide to which category each one 


belongs. 
car ad travel ad 


a doctor's ad clothes ad 


Be prepared to share vour clues with the class, 


" OY 


i Especialistas Diplomados earecracee I | 


“ira atenderle como usted se merce | 


MEDICINA Y GASTROENTEROLOGIA 
J. Benjamin Untiveros | 


"Medicina. estémago. higado. intestnos * 


Ahora en nuesiras dos localidades para su conveniencla 
| 9404 Od Georgetown Rd, 8903 Shady Grove Court 
Bethesda, MD. 20814 Gaithersburg, MD. 20877 

4? cundras del Achway. is 495) 


Alendamos sabecos cn Bethesda, 
830-7776" _330-4400 


V@B & 
UNCA OPORTUMIDAD 


Si usted nunca ha tenido carro y 
tampoco ha tenido crédito ahora, 
-—---.— - NISSAN le ofrece la oportunidad’! 
MONICA THOMAS ! 
(301) 770-6100 de poder tener su carro propio 
LLAMA A MONICA THOMAS 
Tambien ahora venta especial de carros nuevos de 


demostraciones solo por unica vez 


ERIC G-13 


VIAJES FIESTA 


La Agencia de todos los Hispanos 


VIAJE A EL SALVADOR 


IDA Y VUELTA $550 
IDA $302 


x 


~N 


~ 


(202) 737-6002 
ee ea ENOS- 
LOS SABADOS 


1522 K Street. N.W. #100 
Wasiington. DC. 22005 | 


para Damas y Caballeros 
30 afios de Experiencia fj 
Alquiler y Venta de Tuxedos ff 
Precios Bajos 


5541 Nicholson Lane | 
Rockville MD 20852 ff 


‘\. Abiertos de Lunes a Sébado fl 


10:00 a.m. a 8:00 p.m. 


881-1590 | 


‘<) 
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Reading Worksheet 
Reading Spanish: 
Previewing 


Here's an opportunity for you to practice your previewing skills. Remember, wh 
you preview, you just want to identify what the gener mmeie of the article is. “ 


Below are the beginnings of 4 newspaper articles. Look them over briefl 
decide which you would read in more detail if you were: es 
religious buying a house 


__. concerned about buying a diamond 


Be prepared to share your clues with the class. 


the environment ring 


Un problema 
que se acumula 


Le excesive 
acumulacién de basura 
es uno de los proble- 
mas més dificiles que 
enfrentsa la sociedad 
moderne. Que se esté 
haciendo el respecto? 


Ver reportaje espe- 
cla! en Iss péginas cen: 
trales. 
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BEST COPY AVAILABLE 


Diamantes 


30 % a 40% descuento 


No hay una manera més eiccvente de expreser 
@us sentimientes, que con diamantes. Un bello 


2COMPRANDO 
CASA? . 


er 


INGEWIERO INSPECTOR 


EXAMINARA ESTAS AREAS: 
© CALEFACCION 


© CSPECHIOUE Es EL CONTRATO DE 
COMPRA QUE DESEA UNA 
DE CASA 


ROGER M. VELEZ. PE. 
INGEMIERO LICENCLADO 
42-0065 


REFLEXIONES | tectuns: 


DOMINICALES 


Porc lens fleur Comal. 4 es: 


Exodo 17.3:7 
Timoteo 5,1:2.5-8 
San Juan 4,5-42 


Dios vive con nosotros 


nos la pregunts que aparece en la 
lectura del Libro del Exodo <Esté 

el Setior en medio de nosotros. 0 no? 
La respuesta de los Israelitas en el 


D- nte la Cuaresma debemos hacer- 


desierto es clara No solamente Dios es. 
existe. sino que también vive con noso- 


tros 


D. 


G-15 


Pascua. y nuestra futura resurreccion 
cuando Cristo vuelve a juzgar a vivos 5 
muertos. 

El sacramento del Bautismo. e! agua del 
costado de (Cristo que nos une a su 
resurreccion. a Su cuerpo que es la Igle- 
sia. nos asegura la fuerza vital. la gracia. 
el don necesarto para tener y entrar a la 
vida eterna. 
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Appendix H 


Reading Worksheet 12 


in French and Spanish 


242 


H-1 


oe 
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Reading Worksheet 12 
Reading French 


You and your friend have purchased a train ticket from Paris to 
pra You need to find the following information from the 
icket: 


- Will you be travelling by day or by night? 
- What time does the train leave? 


Povge etre coahatole 


coer Cisne: chovet etree ce ceptapecs ote 


1.7 Pen OF? BF 


~ 70165 00020 8 00636499 _ 


lors de baeces au train 


épart Dep 99 83% PARIS AUSTERLITZ 
6 


rrivée Arniv O7.00 TOULOUSE MATABTAU 


Train af “5 . 
Ox! Places Oly 64. 
ReferenceS _ * 


Date LE 26.07.89 eee ei sece 
Valid of KCEART TRAIN EN FERTODE BLE tHE | : 
a eS a ‘ : ‘,*  !) Presratfons 


: Particufarieés — / Accomodation 
87 LQG@OOS7 1 | Remarks! a: a - = 
O24 O08 |T2 SUF. FAMILLE ILIT T2 


042875 
FARIS NORM 
1 Q1 07 . "39 . 


MTL LIIITTITL IT 


Now scan the ticket for this information: 


- When will you arrive? 

- What is the train number? 

= What are the numbers of your reserved seats? 

- There are several train stations in Paris. Which one will 
you leave from? 

- Before taking your places in the train, you must do something 
with the ticket. What and how will you do it? 


Ye Coa 


& 


F3e36*# 488 900 Hi 


Reading Worksheet !2 
Reading Spanish: 
Scanning 


You want to put a classified ad in El] Pregonero. Below is the form you’d use. 
Scan the form to answer the following questions. 
T, What’s the minimum cost of a classified? 
How many words do you get for that amount? 


How much is each additional word? 


2 

3 

4. Should you abbreviate words? 
5 


Besides your classified ad, what other information does 
the form request from you? 


RECORTE Y ENVIE ESTE 
CUPON DE CLASIFICADOS 


TODO AVISO DEBE SER ACOMPANADO DE 
UN CHEQUE O GIRO POSTAL (Money Order). 


El minimo es $4.00 por 16 palabras icio 

4.0 por edicion. 
Cada palabra adicional vale .25 centavos. Por favor 
escriba en imprenta, bien claro. No aceptamos 
abreviaturas. 


ENVIELO A: 

EL PREGONERO 
Departamento de Clasificados 
Post Office Box 4464 
Washington, D.C. 20017 


Nombre 
———$—— 


Direccién 


o.. 
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Appendix I 
Scanning: 


Practice Worksheets 


in French and Spanish 


edo 


[-] 


Scan this page to find two or three exotic restaurants to suggest. 


DES RESTAURANTS OUVERTS LE DIMANCHE 
ey <HAMMERO anAsseNE 


indborngs & ‘ 
9, rue Nicoles- Flame! (4% Shousr. SEF Form GBF core OOF 


LESAMBASSADES "2 
Posies 


' LES MINISTERES «2.612237 
130, bd Maleshertes - 47.66.56.5.) ~ Calsine wredition. 


20, rue du Rac (7% 
sesteca benune (ke 


AMBASSADE D'AUVERGHE 
22, r. du Grenier-St-Larere 
42.72.31.22 - Gpdc. régionales 


AU | DERRICK. CATALAN 
ee couples 


120 2h met. - See plete. Sen eceu 


ESCARGOT 
ne Omer - TL. of 
rue Mentorgesll (1% - tra 


CAFE TERMINUS “3% 
veranda b pares eiheguas 


RUC UNIVERS must tence 
42.60.31.57. Déj., diner - Sengp. jog. 1h 
Hadires toute T année 


cadre haruew: - 
72, bd St-Germain - 43.54.26.07 


MEXICO CAFE (OnaMee 
Benc d' en 


LA SPAGHETTERIA 
hiver 141. av. Metshetl (16% . 45.00.46.89 
Terrasse fleurie en été 99 fecons de dégqueter les spaghetti 


Here's an opportunity for you to practice your scanning skills. 
You're going out to dinner with a friend who says he's tired of 
traditional foods and even of seafood. 
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This is a brochure from the museum in Paris that houses a collection 
of Impressionist art. You'll be in Paris Sunday, Monday, ard 
Tuesday. Your schedule is full, except for mornings until 11:00 a.m. 
Scan to answer the following questions: 


1. When can you visit this museum? 
2. Can you take a guided tour? 


a= 
| Musée Informations générales 


Musée d'Orsay répondeur 
62, rue de Lille informations 


3 
d rsay 75007 Paris générales : 4549 1111 
tél. 45404816 


e ae a ee eee 
etit Entrée principale : 1, rue de Bellechasse. 
Entrée des Grandes expositions du M'O: 
° piece Henry-de-Montherlant(surle quai). 
de ntrée du restaurant aprés la fermeture 
sul du Musée : 62 bis, rue de Lille. 
Transports 


~ RER ligne C 
Station Musée d'Orsay. 
~ Bus : 84, 24, 68, 69 quai Anatole France 
73, rue de Solférino. 
84, 83, 63, 94 boulevard Saint-Germain. 
68, 69, rue du Bac. 
- Métro Solférino : ligne 12. 
~ Taxis : rue de Solférino, quai Anatole France. 
- Parcs de stationnement : Deligny, 
Montalembert, Concorde, Invalides. 


Heures d’ouverture 


- le mardi, mercredi, vendredi et samedi 
de 10h00 a 18h00 
~ le dimanche 
de 9h00a 18h00 
- le jeudi - 
de 10h00 a 21h 45. 
~ Entre le 20 juin et le 20 septembre, 
le Musée ouvre a 9 heures. 
~ Fermé le Jundi. 


~ Attention: 
la vente des billets se termine a 17h15 
le jeudi 21h00). 
a fermeture des sal'es débute 
4 17h 30 (le jeudi 21h 15). 


Visites 


Visites guidées du Musée 
tous les jours 4 11h00 et 13h 00 et le jeudi 
4 (9h00. 


oe q@uvre a voir’: 
sentation d'une ceuvre tous les jours 
yi2h 30, 247 


Rendez-vous au comptoir d'accueil des 
«toupes 15 minutes avant le départ. 


IMPRIMEAIE NATIONALE - VISUEL DESIGN 


Septembre 1967 


J 
O- 
af J 


» - 


(<) 
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You are traveling in France and you need to send a telegram home. 


Someone gives you this brochure. 


Scan the text to see if it has useful information for you. 


Mode d’emploi du 
NOUVEAU TELEGRAMME 


Toutes les communications pour accéder par téléphone. 
par Minttel, par telex & ce Service sont gratuutes. 


Le prix vous est indiqué en fin de communication par Minitel 


ou télex... 


A larrivée, le télégramme est transmis au destinataire par 


Par Minitel: Faites le 3656 

Par téléphone: Faites le 3655 

Par télex: Faites le 214 814 

A partir de n'‘importe quelle cabine 
publique avec une Carte Télécom. 
Par télécopie: Renseignez-vous au 
3655 

Pour toute demande d'intormation. 
appelez le 3655 

Dictez (au téléphone) ou tapez (sur 
le clavier): 

1. Vos propres coordonnees: nom. 
adresse. numéro de télephone. 

2. Le nom, l’adresse. le numéro de 
téléphone. du télex ou de telécopie 
du destinataire. 

3. Le texte du télégramme. 


les movens de télécommunications indiqués. En cas de 


non-réponse. l'appel est renouvelé et si cette nouvelle tentative 
s'avere infructueuse, le télegramme est remis par les moyens 


de la Poste. 


Dans tous les cas. le destinataire recoit une confirmation 


écrite immeédiatement expédiée. 


Vous pouvez demander une copie du télégramme au moment 


du dépdét ou dans le délai d'un an apres son emission. 
Pas dabonnement au service). 


2458 


(TELECOM |[@ 


~ 


| DACTSMP CF sabia 


[-7 


Traveling in Europe you pick up a magazine on a train and open to 
this page that you think are job offerings. 


- What clues can make you think that these are job offerings? 
- What country is it from? 


- Do you think these jobs would be interesting to someone with a 
college education? 


- Do you have questions on anything you see? 
Be prepared to share your answers and clues with the class. 
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Fas encore ainvés | Vateriavs) 


Cherchone: Eetreprise cherche 
@ peintres chit “aicl 
en batiment | mancsuvre 
Smicceceaccr | | Meee 
cage e319 aie edi iin stase ALL TEMPOFixe SA. 


ea besoin pour différentes entre- ing - civil EPF JETS 
2 CHAUFFEURS PL |" ern sms man 


SAISISSEZ VOTRE CHANCE |! 
Nous vous offrons des missions 


ne attrectives et bien remunérées. 
é 7. nto chantier, eto.’ Si vous étes DESSINATEUR 
expérimentés J 
Seleses eC Pr possibilitée de formation et 1 Nous:cherchons aussi un 
croun sone taidavsa Stimation d'un Scuipement in 1 CHAUFFEUR-LIVREUR pos- 
732 18 3. - permis depuis au minimum 


La RADIO SUTSSE ROMANDE 2.2 RR tae 
cherche pour COULEUR 3 


un(e) secrétaire ” A 
gui wer charts) du enerdtanet del inteilles sa 


contacts externas, téléphones, courrier, _ ede 
dactylographie de documents internes, transports frapides 
fanaa 6 Jou de Overs ichoers, Cveress 
téches de promation. 


CAROUGE, %, route des Jeunes 
Téléphone 022/42 67 30 Fax 022/42 67 33 


chauffeur-livreur 
(vohieute lager). 


Horaire: de 1830 @ 330 du matin, 
6 jours par semaine (excepté vendredi et dimanche). 


Travail de grande confience, conviendralt aussi 4 petron-chauffeur. 
Salaire en rapport. 

Place bre de suite ou é convenir. 

Pour tous renseignements: C. Duvernsy, @ . 42 £7 30. a 


ENC BESTCOPYAVALAME =, 250 


Uew de travail: Leusanne. 
Oates d'entrée: \er septembre 1988 ou 
4 convenir, 


Délei d’ineoription : 18 aodt 1989. 
condidet/ natonelit® suicse 
eaasoneatals Jlapndtypee ae prdine ner 


Here's an opportunity for you to practice scanning for specific 
information. 


- Look at the items below. Preview quickly to get a general idea 
of what the items are. 


- Now look more closely at the items and answer the following 
questions. 


1. In each case, how was payment made? 
Item A. 
Item B. 
Item C. 


2. Which one had change returned? 


ARTBBN HARKHE 


ae CT. 1 0244 759400 
POTTS 
| ae q LE 13/47 H58 
NO VENDEUR: 10530 oN 
38273 ROGER IML a RI; O83 a0 er 1004 I 7591006 
ib Rel fh = a 7 
3 RIVE GAP RHE 30,80 RIVE GAUCHE . 
Sees y .t 5 a 
1 é vs sewreusee™ "td 
ey a 80 5 A] ; 
ougsasaagiogg AO S750F X 1g = a) HON WARCHE 
ICAN EXPRESS ” 39015 SENTEURS anc ¢ 
renee Ae 291108 HOMMES 1 3,5 LE 13/ rR rtHHOL 
7 5 : NET . 
ce 38013 DENTIFRICES 1 16,00 WO 1006 W571 
: eocte POTAL RIVE GAUCHE 
; a a bale NO VENDEUR: 0153 _ 
MERET ET A RIENTO? — 38nit5 SENTEURS 1 & (tl 
26,15 38015 SENTEURS 1 50 
ras : 
1 TOTAL 
Q ESPECES 9.50 
nenct EYP RENTOT 1 TOTAL 95H 


' a 201 MERCI aT 
ERIC BEST COPY AVAILABLE BE " 


You're spending the month of July in Paris. You've been invited to 
‘ a 
concert at l'orangerie de Sceaux. Your host doesn't care much for 


jazz and you don't enjoy classical music. Scan to determine 
concert would be a good compromise. — 


LUNATICS UNA LES 
Sous le Haut Patronage de M- Charles PASQUA. () 
President du Conseil General des Hauts-de-Seine 
fe | ! 


de l'orangerie 
de Sceaux 


Saison Musicale d'Ete de Sceaux 
Musee de I Ile de France 


JUILLET 
¢ samedi 22 - 17 h 30 o dimanche 23 - 47h 30 eo samedi 20-178 30 o dimanche 30 - 17h 30 
Miguel-Angel Estrella, Martial Solal, Quatuor Simon Harmonia Nova, 
Una Ramos Michel Portal Duo Mozart K. 421, direction Didier Bouture 
Narciso Omar Espinosa. piano, Clarinette, saxophone Beethoven n° II, Ravel soliste Alain Marion, fluce 
Jose-Luis Castineira Jazz Mozart . div. K. 157. 
de Dios concerto pour flite K 313 
Musiques d Argentine symphonie n° 29K 201 
Debussy . Epigraphes antiques 
Landowski concerto pout Mure 
AOUT 
eo samedi 5 - 17h 90 o dimanche 13-178 90 eo samedi 19 - 17h 30 o samed! 26-17 8 38 
Quatuor Parisii Daniel Wayenberg, piano Yvan Chiffoleau et Tokio Akademiker 
Mozart K 156. Chopin . 3 scher20, barcarolle, Olivier Gardon Ensemble 
Beethoven n° 16, Debussy fantaisre, Noccurne en mi Min.. violoncelle et prano Mozart div. K 146, 
dimanche 2° scherzo Bach sonate n° 3. Mendelssohn symphonie n° 9 
. 6 oon Liszt : sonate Beethoven sonate n° 3, Rossini sonate n° |, 
Nadine et Leslie Wright Brahms sonate "2 Roussel sinfonietca 
plano a quatre Mains o mardi 18 - 174 30 dimanche 20 - 17h 30 Saint-Georges symphonie 
Schubert’ grande sonate opus 30. Harmonia Nova, concertante 
fuga opus post |52, direction Didier Bouture, Solistes de Salzburg o dimanche 27- 17h 30 
ronda opus 107 soliste Jacques Rouvier, Mozart quinterre K. 516 
fantaisie opus 106. piano grande sestetco Catherine Collard, piano 
variations opus 35 Mozart div K. 157, concertante K 464 fetid ane ut . i 
samedi 12 - concerto pour piano K 415 Brahms sextuor opus 46 ranck prelude. choral et fugue 
. 12-17h 0 test Manni pour Schumann . Carnaval opus 9 
Nell et Ivar Gotkovsky cordes i 
volon et prano Tchaikowsks - sérénade pour 2 e) 2 
Beethoven. sonatesn® Lopus!2.! —— cordes 
OE ie ME OMe 6 OK ; I- 13 
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You are going to visit in Amiens for three days. You have a maximm 
of 75 francs per night for a hotel. Which ones could you choose? Is 
any information given which could help you to choose? 


Amiens 


| HOTELS 


OFFICE DE TOURISME Re 
SYNDICAT D'INITIATIVE: rapa - 
Rue Jean Catelas 1 hy rar 


Tél. 22 91 79 28 17, place au Feurte 
Te 22.91 6 §7:2291 46 17 (FAX) 
Télex POSTILLON 140 754 


'S LAPAIX ## 1202200 
6. rue de la République 
Te 22913921 


'7 HOTEL LE NORMANDIE « # 120 a 280 


1 bes, rue Lamartne 
Te 2291 7499 


% AMBASSADEUR * + 140.2200 
(Brassene-Bar} 

8. place Alphonse Fiquet 

Tél 2291 6406 


4 LE SPATIAL te 95.2150 


Ms 15. rue Alexandre Fatton 
Ta 229193 23 
ert 87 L'ALSACE LORRAINE #* 100 a 290 
“A 18. rue de la Morhére 
o 


ee 
'0 LES TOURISTES « 10110 


rapude) 
22 bas. place Notre-Dame 
@ _wemee 
85 CENTRAL ANZAC * 90 a 210 


17. rue Alexandre Fatton 
Ta 22913408 


5? PUVIS DE CHAVANNES « 92170 
6. rue du Puvis de Chavannes 
Te 2291 8296 


18 HOTEL BAR DE LA PREFECTURE « 70.4115 
64. rue de la Répubbque 
Te 2291 3287 


'9 LA RENAISSANCE 70a 100 
Fi 8 bes, rue Andre 
Tel 2291 7023 


% ALAVILLE DE MACON ¢ 60.4127 
Fi 3.bd des Faderés ° 
Tal 229202 50 


4 HOTEL VICTOR HUGO 85a 160 

Fj 2. rue del Oratore 
Tal 22915791 
t heure fhgurant dans la colonne des fermetures est i heure lmite 
chents pour le diner 
Certains de ces Etabiissements assurent la penyon et la t 2 pens 
t Office de Tounsme diffuse sur demande une iste des testaurary 
qroupes 


‘<) 
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Reading Worksheet 
Reading Spanish: 
Scanning 


Look at the ad below briefly (preview it, in other words) and decide which of the 
following categories it belongs to: 


sports? 
music? 
travel? 
education? 


Now scan the ad to answer the questions below. Remember, just look for the 
information you need to find. Don’t try to understand every word. 


1. Who are the two teams playing on Friday night? 
2. Are they the same teams that are playing on Saturday? 
3 Where does this take place? 

a 4. How much do tickets cost? 


5, If you only had Saturday free to attend, what time 


should you be there? 


FUTBOL 
INTERNACIONAL 


Entre los equipos de: ALIANZA - AGUILA 
- WASHINGTON DIPLOMATS 


Viernes 7:30 p.m. 


Alianza vs. Washington Diplomats | 
Sabado 12:30 ) | 
C. D. Aguila vs. Washington Diplomats 
Domingo gran final entre: ! 
Alianza vs. ©. D. Aguila 
Eastern High School 


254 (A una cuadra del Estadio Robert F. Kennedy) 
Entradas: $12.00 


— De venta en el Faro de la Columbia Rd. y en las 
I-17 _ taquillas del estadio 


a, r 
. 


Reading Worksheet 
Reading Spanish 
Practice: Scanning 


Here’s an opportunity for you to practice scanning for specific information. 
- Look at the ad below. Preview it quickly to get a general idea of what the 
ad is about. 
- Now look more closely at the ad and answer the following questions. 
1. You and your family only have 25 days of vacation. What 
countries does this offer let you visit? 
2. How much will a ticket for your adult family members cost? 


3. How much will a ticket for your baby brother cost? 


4, Can you visit Inglaterra on this package? 


5. What is the only day you can leave? 


6. Where should you call for more information? 


i 


FAMILIAR 


Viagge a burapa con toda 
su familar apa wec Mere ha 
une Oporfanadhne 


ay 


f 


5 
F 


Quito - -Quto O@vetasy enone 
@'C% maven 
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Reading Worksheet 
Reading Spanish 
Practice: Scanning 


Here’s an opportunity for you to practice scanning, using the table of contents of the 
woman’s magazine Buenhogar, shown on the reverse side of this page. 


Remember, when you scan, you look for the specific information you need. Scan for 
the answers to these questions: 


1. Who is the director (or editor) of the magazine? 

Zs There are articles on two famous ladies. Who? 

3. What novel does the magazine present this month? 
4, If you wanted to read about being a mother after the 


age of 35, what page would you look on? 


5. On what page would you find your horoscope? 


6. Who is the magazine’s art director? 


o_ 
ERIC 
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=" BUENHOGIE 


CONTENIDO =e No. 22 / Oct. 22 


ARTEI<ULOS 
MANTENGALO |CONTENTO! 24 HORAS AL DIA 141 
CUANDO UN NINO PREGUNTA | 
QUE ES “BUENO” Y QUE ES “MALO” 20 
MADRE DESPUES DE LOS 35... POR QUE NO? 26 
MANUAL DE FIESTAS: 
oinecrona LUN ALMUERZO DE SENORAS... |MUY DE HOY! _ 68 
maTaeanco | PERSONALIDADES | 
pinectona pe ante |LA REINA ISABEL... zA PUNTO DE ABDICAR? 22 | 
MARGARITA CARRILLO | JANE WYMAN: LA HISTORIA DE LA MUJER 
ARMANDOMESIDENTE. | QUE NO LLEGO A PRIMERA DAMA 
MARTINDE AAMAS |. a cea 
oueaicre anand LA FORMA D RPO jLA DELATA 
CARLOS E. GONZALEZ | SUETERES PARA FIESTAS 
DIRECTOR GENERAL DE VENTAS | TEXTURAS. .. ;Y COLORES! 


GUIDO M. ALVAREZ % £ 
PPE 


DE PROVEGTOS ESPECIALES TERRAZA\ 
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Reading Worksheet 
Reading Spanish: 
Scanning 


First, preview the ads on the back side of this skeet and decide which you would 
read for more detail if you were interested in .. 

a sale on towels? 

a restaurant serving Peruvian food? 

sending money to another city? 


taking a trip to South America? 


Now scan the ads to answer these questions: 

1. How many places in the USA can you send money to? 
How much are the towels discounted? 

When can you hear the music at the restaurant? 

Can you eat "conejo" there? 


How much is a ticket to Bogota? 


aS Ff SS Y 


What hours is the agency open? 


Be prepared to discuss the clues you used when previewing and when scanning. 
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VIAJES CARMEN 

j TRAVEL 

ZELSALVADOR 520 “LIMA 449 Y 
“EL SALVADOR(IDA) 306 -LIMA(IDA) 3202 RESTAURANT & BAR 
‘QUITOO GUAY. 495 -GUATEMALA 449 7 
*CARACAS 299 -BOGOTA 690 Ar TRO ome 
*ASUNCION 699 «MANAGUA 599 premiere 
“SANTIAGO 680 -LA PAZ 799 Pefias CRIOLLAS y MUSICA TROPICAL 
“BUENOS AIRES 699 “MONTEVIDEO 795 LOS VIEANES SA8A008 ¥ DOMINGOS 

EUROPA Y EL CARIBE 


Abierto lunes a sdbado, de 9 a.m. a 8 p.m. 
Precios especiales - 


Tambien enviamos délarcs a Centro y Sur América. 
(Encomiendas a El Salvador, Peri y Ecuador) 


1520 U ST. NW, Washington, DC ines #8366180 
viene ¥ £39100 @ 241-9537 
VISITING Y NOTLRNA Lk 
SEFBRBNCIA 


(202) 797-8753 © 797-8754 


WESTER, 
MGR | 
LA FORMA MAS 
FACIL Y SEGURA 
PARA ENVIAR DINERO 
RAPIDAMENTE 


Mande dinero desde donde 
Ud. esté a 11,000 sitivs en U.S.A, 


LA MANERA MAS RAPIDA 


20% a 35% descuento 
Todas ise tostles de bafio 


Eecogn cu color faveriio entre nuestro eurtide y 
ahorre on las toalas de baflo, mancs y més. 
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Reading Worksheet 
Reading Spanish: 
Scanning 


Here’s an opportunity for you to practice using your background knowledge before 
scanning a Spanish text for specific information, 


On the back side of this sheet is a news item about an upcoming Guatemalan party. 
Don’t look yet! 


First make a list of the kinds of information you’d expect this article to give the 
reader. Work with a partner. 


Now flip the sheet over and scan the article to see if the information you expected 
is there. Remember: Just look for the information you want to find. Don’t try to , 
understand every word. 
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Gran Fiesta 
Guatemalteca 


Latinoamericano. El aconiecloento social tendré lugar en el 
Nigth Club Columbus, ubicado en el 5417 W Cedar Line, Bethes- 
da,MD. Se servirdn platillos ti » como Tamales, Revolcado 
con Arroz, Tacos y Tostadas.La Fiesta estaré animada por el 
Conjunto Los Profesionales. La entrada seré de $15 y estén 
invitados todos los Chapines y latinoaemericanos. 
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Reading Worksheet 
Reading Spanish: 
Scanning 


Tuis is an opportunity for you to practice previewing and scanning. 


First, look briefly at the article on the 
right. What category does it belong to? 


sports story? 
music lessons? 
computer class? 
help wanted? 


Second, scan the article to find the answers 
to these questions. 


1. Who’s offering the classes? 
2. What subjects are offered? 


3. The classes are on which day 
of the week? 


4. What date do the classes start? 
What time do they meet? 
(Use the chart below to answer.) 


Ist session 2nd session 


5. What number should you call for 


more information? 
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Clases gratis de 
computacion 


on el objeto de ampliar las 
oportunidades de empleo de 
las minorfas. la biblioteca 
Comuni:aria de Kensington Park ubi- 
cada en el 4201 Knowles Ave. em el 
condado de Montgomery, est4 anun- 
ciando sus clases gratuitas de compu- 
tadoras Lotus 1-2-3, Spreadsheet. 
Las clases serén dictadas en 
inglés por voluntarios expertos, du- 
rante 4 miércoles consecutivos. 
La primera sesi6n se dictaré el 
10, 17, 24 y 31 de enero de 1990 de 
6:00 p.m, a9:00 p.m. Las inscripciones 
para estos cursos se pueden hacer en 
persona o por teléfono el 18 de di- 
ciembre de 9:00 a.m. 29:00 p.m. y el 
19 de diciembre de 1:00 p.m. a 9:00 
p.m. 
La seguida sesion se dictaréel 7, 
14. 21 y 31 de marzo de 6:30 p.m. a 
9:00 p.m. Las inscripciones seran el 
27 de febrero de 9:00 a.m. 29:00 p.m. 
y el 28 de febrero de 1:00 p.m. a 9:0 
p.m. 
Los interesados deben ser inscri- 
tos para participar en un sorteo. El 50 
por ciento de las plazas serén otor- 
gadas @ personas pertenecientes a 
gtupos minoritarios. 
Para obtener més informacién 
en castellano se puede llamar a Mar- 
lene Weiss al teléfono 565-7342. 
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Reading Worksheet (5 
French 


Reading 


Practice: Predicting 


Here is an opportunity for you to practice your prediction skills. 
The article below gives the reader factual information about certain 


items. 


~ First, what items is the article giving information about? 


- Second, use your background knowledge to make a list of the kind 


of information you'd expect to see in an article like this. 


- Now go through the article to see if you find the information 


you predicted. 


predict? 


BTIREZ LA BONNE CARTE 


Pratiques, de plus en plus indispensables, les cartes bancaires connaissent depuis quelques 
années un essor considérable. On dénombre aujourd'hui 12 millions de porteurs en France. 


Voici la grande famille des cartes bancaires. 


Les cartes 
badges 


Un bon point, elles sont gratui- 
tes. Mais leur utilisation reste 
des plus limitée. Elles n‘autori- 
sent des retraits que dans les 
guichets de la banque émetirice. 
(Exoress, Ecureuil, Cesar, Eclair, 
etc.) 


La carte 
nationale 


Depuis le printemps dernier, 
interbancarité oblige, son 
systeéme a 6té revu et corrigé. 
Les deux grands réseaux, la 
Carte virte (Crédit agricole et 
Crédit mutuel) et la Carte bleue 
(B.N P., Société générale...) se 
sont alliées pour créer la 
fameuse «CB», la Carte ban- 
caire. Elle donne accés a 


l'ensemble des distributeurs 
automatiques et Surtout permet 
le reglement de vos achats chez 
plus de 7 500 commergants. Son 
prix : 75 francs si vous optez pour 
le paiement immédiat (signer, 
c'est payer) et 95 francs si vous 
préférez le débit différé (entre 4 
et 5 semaines). 


Les cartes de 

commereants 

Une forme déguisée de crédit. 
Emises par des établissements 
non bancaires (grands magasins, 
vente par correspondance...) 
elles sont le plus souvent gratui- 
tes. Objectif : fidéliser une clien- 


au dos de sa carte. 
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QUE FAIRE EN CAS DE PERTE OU DE VOL? 
* Téléphoner & votre agence bancalre ov 4 l’un des deux 
90 ov 43.23.46.46 si vous étes 
& Paris, (16) 54.42.12.12. si vous Ates en Province. Indi- 
ro de votre carte, l'heure et 


numéros suivant: 42.77.11. 


latement le numé 
cp pe auxquels vous constatez la disparition. 

* Confirmer par écrit votre déclaration. Une simple lettre 
suffit. Seuvenez-vous que le porteur est tenu pour respon- 
sa la garde de sa carte. Il devra payer une franchise 
de 600 frances 4 sa banque sila déclaration de 

été faite le jour méme ou s'il a inscrit son code confidentiel 


Do you also find information you didn't 


téle (Fnac, Carrefour, Au- 
chan, etc ). 


Les cartes de 
prestige 

Ces cartes «haut de gamme» 
cumulent différents services : le 
retrait d'espéces mais aussi la 
rése.vation dans les hotels, la 
location de voitures. Elles vous 
font bénéficier d’assurances 
supplémentaires (en cas de 
décés ou d'accident). Elles cou: 
tent cher (au moins 200 Irancs) 
el exigent un revenu annuel 
minimum (90000 francs mini- 
mum). (Carte Premier, American 
Express, etc.) 


perte n’a pas 


(Suite page 36) 


Reading Worksheet t& 
Reading Spanish: 
Predicting 


Here’s the title and drawing that accompany an article. 


Regresa la Guerra contra los Fantasmas 


Predict what the article is about. 
My prediction: 


Now skim the article (on the reverse side of this page) to see if your prediction was 
right. Was it? 


Yes No 


265 


J-5 


(*) 


ERIC 


<) 


ERIC 


CINE 


Regresa la Guerra contra los Fantasmas 


Zap, Con un sonido 
breve y aniquilador, fas poten- 
tes armas de los herovs 
cazadores climinan a los ame- 


tes de lo invisible. El drama 
continua...las emocionesalcan- 
zan una cima aparcentemente 
insuperable en ta pelicula 
“Ghostbusters Il". 

El Dr. Peter Venkham 
(Bil. Murray), Ray Stantz (Dan 
Aykroyd), Winston Zed 
demore (Emic Hudson), y Egon 
Spengler (Harold Ramts) 
feunen sus conocimicntos para 
fescatara un nfo que mistcno- 
samente empieza adesplazarse 
en su cochecito hacta ef trafico 
de las calles urbanas 

Los productores eyecu- 
tivos de “Ghostbusters 11” son 
Bernie Bnilstetn, joe Mevjuck, 
y Michael C. Cross, Sheldon 
Kahn es al productor/cuitar 
awiado. El productor asociado 
wee 8 ean Michael 


grafia 
“Todos tuvimos que trabapir 
juntos por unos ciintas 
ahus..", recucrda Reiman, 
hactendo alusiina la tamiliade 
actores que culaburaron en la 
primera versiin de “Ghost- 
busters”. Cantinua diciendy, 
*. Ja idea de hacer una secucla 
parvcia divertids’. Sugun Dan 
Aykroyd, el nuevo tilme se basa 
en cl compourtamiento y los 
valores hunwnus mas que la 
prnwra pelicula. Esto ha im ur- 
ndo gran acogida por parte del 
publico. 
En cl aspecto del esce- 
Narto (la historia se desphaga 
en la gran) cosmoupolis 
Ncoyurquina) para ta pelicula, 
Bo Welch, director de este dte- 
Partamento, envuntro un ret 
-- § 


F; » 
Oe 29 a der vemes a los prncpeies ectores de ton Cazes Fantasmas 
af bebe Oca. la acta Segourney Weavers a ioe Cazadores Bal Murray 
Marcie Rares. Oan Aptroyd y Ernue Hudson (a pekcula se Gata prveen 
tando en joa onst del area 


tempos Pasddoy sirvierun — buprartising le Neve tania ns 

come findo para las amis ul purlosesenamosde uit brea! 

Iramaicmosdenuystrosheruvs way f crereseune oan 
Mn ty 


wae 
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Appendix K 
Reading Worksheet 16 
in French and Spanish: 


Predicting 
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Reading Worksheet 16 
Reading French: Predicting 


1. This is a news item from a daily newspaper. Use the title, the subtitle, and 
the photo to make a prediction about the text. Write your prediction below. 


Pa Share what you've written with a partner. Now that you’ve predicted what 
you think the text will be about, write THREE questions you expect to find 
answers to in the text. 


a. 
b. 
C. 


NV: 


i 


\ 


CF Now flip the page over and read the text. Is your prediction correct? Scan for the 
answers to your questions. 
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Reading Worksheet 16 
Predicting 


(page 2) 


RENNES (AP) — Un an aprés la 
traversée@ ces Etats Unis d'Est 


environs se sont lancés sur 
les 3000km séparant la capi- 
tale bretonne de Moscou. 


Pour gagner la capitale de l'Union so- 
viétique, les patineurs ont choisi de 
passer par Paris, puis la Belgique, les 
Pays-Bas, le Danemark, la Suéde, la 
Finlande. 

Ce voyage, qui devrait durer 40 jours 
environ (avec une moyenne de 80km 
par jour), coutera 270000 FF. Collectivi- 
tés locales et entreprises ont sponsoris$ 
ce projet. 

Le personnel d'accompagnement — 
étudiants ou représentants du monde 
du travail-qui précédera et suivra les 
patineurs aura pour charge l'inten- 
dance et l’organisation des escales quo- 
tidiennes. 

Mais la plus grande difficulté a été 
lobtention de toutes les autorisations 
pay traverser le territoire soviétique. 

8 responsables d'un mouvement de 
jeunes sportifs russes ont apporté leur 
aide. En échange, 4 la fin de l'été, les 
patineurs d‘aujourd'hui feront partie 
du comité d'accueil et d'hebergement 
de jeunes sovietiques se preparant 4 
une randonnée de cyclotourisme Mos- 
cou-la Bretagne. 


—e 


Now scan for the answers to these questions. 
(1) What is the means of transportation used? 
(2) What city are they leaving from? 

(3) What city are they going to? 

(4) What's the distance to be covered? 

(5) How long will the trip last? 

(6) What countries are they going through? 

(7) What was the greatest difficulty they had? 
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Reading Worksheet 16 
Reading Spanish: 
Predicting 


1. This is an exercise in anticipating the contents of a passage from its 
title. Examine the title and write down 2 things you already know 
about the topic. 


Diabetes - Datos y 
citras 


Zi Share what you’ve written with the rest of the class. Now that you’ve 
built up some background knowledge, what do you expect the text to 
be about? Write down 3 questions you expect to find answers to in 
the text. 


a. 
b. 
C. 


Oi Now flip the page over and read the text. See if you find the answers 
to your questions. 
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Conselo 
de salud 


Diabetes - Datos y 
citras 


Muchas personas estardn 
contentas al conocer los 
progresos logrado contra la 
diabetes. una causa principal 
de muerte en EE.UU. que 
ocasiona 300,000 victimas 
cada afio. 


Hay dos tipos de diabetes: 
La que no depende de insulina 
he que depende de insulina. 

| primer tipo generalmente 
puede controlarse con dieta 
y ejercicio. 

Los que padecen del 
segundo tipo necesitan dos- 
is regulares de insulina. Se 
ha desarrollado un nuevo 
tipo de insulina, llamada 
Humulina. Es una insulina 
humana natural producida 
mediante ADN recombinante. 
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Appendix L 


Predicting: 


Practice Worksheets 


in French and Spanish 


= eee 


This article is from Jours de France, a widely circulated weekl 
Magazine. Using the photograph and the title, can you predict the 
profession of the four men in the photograph? 


Your prediction: 
Now flip the page and read the blurb introducing the article. 
Ces commissaires et 


insoecteurs traquent le gang 
des chefs-d’‘ceuvre voles 


il 


CA 
ic 
NJ 
a a aN ¢), 
nant 8 
HHI A 
\\ 


LA POLICE 


DEL ’ARRT 


i ie 
) TAARIEY 
Fee ees 
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Reading Worksheet 
Reading French 
Practice: Predicting 


Here's the introductory blurb. Was your prediction about the men's 
profession correct? 


Chaque jour, 

un trésor de 

la peinture, 

de ia sculpture, dec porcelaine, du bronze et 

du mobiller disparait. Face 4 cette Industrie interna- 
tionale, jas policiers travallient d'une nouvelle facon. Leurs 
armes principales : les catalogues des ventes, 

les revues spécialisées, la frequentation des galeries et ia 
circulation de renseignements de plus en plus précis. 


4 


Based upon the information in the blurb, what do you think the full 
article will discuss? 


Your prediction: 
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Reading Worksheet 
Reading French 


Practice: Predicting 


Here is an opportunity for you to practice your predicting skills. 
7 browsing through a monthly magazine about education, you spot this 
al e 


1. Make a list of all the coymates you see. 

2. Pased upon the cognates you've identified and your background 
knowledge, make a prediction about the following: 
- Who is the ad addressed to? 
- What is the service offered? 


3. Be prepared to share your predictions with the class and to 
discuss the clues you used to make those predictions. 


ETUDIANTS A L°ETRANGER 


ET L’ASSURANCE ?... 
— LE PRIX D'UNE JOURNEE D’HOSPITALISATION EN “INTENSIVE CARE”. 


VOUS CONNAISSEZ ? 
NOH 2? 0 


- COMMENT ETRE ADMIS DANS L’HOPITAL DE VOTRE CHOIX AUX U.S.A., 
A HONG-KONG, A TOKYO, A RIO DE JANEIRO? 


VOUS SAVEZ? 


ons ALORS : TELEPHONEZ-NOUS AU 42.85.72.72. 


ASSURANCES ET PREVOYANCE INTERNATIONALES 
13, rue Henner <~ 75009 PARIS - , 


LE PREMIER SFECIALISTE FRANCAIS DE LASSURAHUE DE PESSONNES DANS LE MONDE ENTIER 


LE MONDE DE L'EDUCATION — SEPTES#i%: 1968 
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Understanding the article below will be difficult if the words 
"blesses" and "balles"' are cognates. Scan the article to find 
information which can help you to decide if these words are actually 
cognates or not. If not, what might they mean? 


Use the following questions to help you scan the article for the 
information you need to decide. 


(1) Who or what does the article concern? 
(2) What happened? 

(3) Where did it happen? 

(4) Where are those concerned now? 

(5) Why did it happen? 


Could you answer all of these questions? If not, can you at least 
say in which paragraph the answer can be found? 


FAITS DIVERS 
ee 
Dans les Bouches-du-Rhéne 


Deux ouvriers 
— par balles 
lusieurs inconnus, circu- 
ms ae ture, ont ouvert le feu = 
deux ou saisonniers 
mercredi 2 a00t vers 20 bh 30,8 ChE 
teaurenard (Bouches-du-Rbéne), 
dans le quartier de La Cran. 

M. Mohamedine trente- 
buit ans, a été biessé de balles 
de 22 rifle au mentoa, a la main 
et a laine. M. Houmanl, 
di tow uarant aeatie ans, & sa rp vo 
té ee iy rife 

eepivalisée a Avi- 
gnon. eg pe tur eat bra par 

Un litige sur ie prix d’une 
d’occasion serait & Torigine "és 
l'affaire. 


Are they cognates? Yes No 


If not, what might they mean? Your prediction: 
blessés 


balles 


Be prepared to discuss with the class the clues you used to 
understand the article. 


276; 
ERIC L-7 


JA Funrtoxt Provided by ERIC 


Reading Worksheet 
Reading Spanish: 
Predicting 


Here’s a headlir.e. Work with a partner. Use cognates and your background 
knowledge to get a rough idea of what the headline means. 


CONDENAN A DOS MEXICANOS 
A 40 ANOS EN PRISION 


Predict 3 questions yc.’d expect to find answers to in this news story. 


l. 
Ze 
3: 


The complete story is on the flip side of this sheet. Turn over and scan the story 
for the answers to your questions. 
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CONDENs..« A DOS MEXICANOS 
A 40 ANOS EN PRISION 


Ciudad de Méjico. Dos nar- 
cotraficantes mejicanos fueron 
sentenciados el 11 de diciembre 
a cuarenta afios en prisién cada 
uno por el asesinatod agente 
norteamericano antinarcéticos 
Enrique Camarena, dando isi 
por terminado un caso que 
dificult6 las relaciones entre 
ambos paises desde 1985. 

"No existe ninguna posibilidad 
de que esas sentencias sean 
reducidas", dijo el Procurador 


General Enrique Alvarez del 
Castillo. 


Rafael Caro Quintero, de 37 
afios de edad y Ernesto Rafael 
Fonseca Carrillo, de 56, fueron 
encontrados culpables de de la 
autoria intelectual del asesinato 
de Camarena, un agente de la 
DEA y de su piloto mexicano, 
Alfredo Zavia Avelay. 

Un vocero de la Procuraduria 
General dijo que Caro Quintero 


y Fonseca Carrillo deberdn ser- 
vir 74 y 53 afios, respectiva- 
mente y que no hay rebaja de 
condenas en casos relacionados 
con drogas, ni siquiera en un 
dia. 

Don Hamilton, vocero de el 
directo: de Polftica de Control 
de Drogas, dijo en Washington 
que "es alentador ver a personas 
como Caro Quintero en prisién" 


Reading Worksheet 
Reading Spanish 
Practice: Predicting 


1. This is aa exercise in anticipating the contents of a passage from its 
title. Examine the title below and write down what you already know 
about the topic. 


cCUAL ES SU PROBLEMA? 


CALORIAS 


2. Share what you’ve written with the rest of the class. Now that you've 
built up some background knowledge, what do you expect the text to 
be about? Write down THREE questions you expect to find answers 
to in the text. 


a. 


b. 


c. 


3. Now flip the page over and read the text. See if you find the answers 
to your questions. 
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CALORIAS 
ea ees 


**Leo mucho sobre dietas y calorfas, 
pero, ,cémo sé cuantas son las calorfas 
que debo ingerir diariamente? 


Eso depende del peso que usted tenga 
actualmente y de si desea mantenerlo, au- 
mentarlo o disminuirlo. 

Si quiere simplemente mantenerlo, 
multiplique su peso, sies en libras, por 15, 
y si es en kilos, por 30. El resultado sera 
las calorfas que debe consumir. 

Si quiere perder '/2 kilo (1 Ib) a la 
Semana, reste 500 calorfas del anterior 
resultado. 

Si desea engordar, afiada algunas calo- 
rias, unas 750 aproximadamente. 


Ejemplo Kilogramos 
Peso actual .............cccccceesssseeccecs 60 
Para mantenerse ..................eeeee05 x30 
Calorfas diarias ...................00085 1.800 
Para reduci€............cccccceessceeeeaes -500 
Cals. diariaS.............. cc cece cceeees 1.300 
Para aumentar ................ 1.800 +750 
Calorfas diarias.................cc000. 2.550 


Nunca ingiera menos de 1.000 calorfas al 
dia. Las grasas no deben llegar al 30% de 
su dieta. 

7 ee ee es, 


Dirija sus preguntas sobre belleza a: 
VANIDADES Continental, 6355 N.W. 36 St., 
Virginia Gardens, FL. 33166. U.S.A. 
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Reading Worksheet 
Reading Spanish 
Prsctice: Prodicting 


This is an exercise in anticipating the contents of a questionnaire when you know its 
topic. On che flip side of this page is a questionnaire entitled, "{1Cémo come?” The 
questionnaire is intended to help you determine if your eating habits are healthy. 


1. Work with a partner. Using your background knowledge of Spanish 
and what you know about healthy eating habits, write down at least 10 
words in Spanish you think will be used in the questions. 


2. Share your list with another pair. Check the words you have in 
common. Add any words you haven’t listed that the other pair has. 


3. Now flip over to the questionnaire and see if the words you predicted 
are there. Are there any words you didn’t predict that you should 
have, now tha: you see the text? 
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Si desea saber si sus costumbres alimenti- 
cias son saludables, Ilene el siguiente 
cuestionario: 
1. Con qué frecuencia usted come una 
ensalada mixta, con mas de 4 vegetales, 
crudos o verdes? 

a. la mayorifa de los dias. 

b. 465 veces a la semana. 

c. | 6 2 veces a la semana. 

@. casi nunca o nunca. 
2. Con qué frecuencia come una fruta 
fresca? 
+ @. una vez o mas al dia. 

®. 364 veces a la semana. 

c. 3 6 4 veces al mes. 

d. casi nunca o nunca. 
3. ¢Come carne roja o derivados (pas- 
teles, embutidos, prensadas 0 pdtés)? 

a@. una vez al dia lo menos. 


come? 


- 465 dias a la semana. 

. 1 6 2 veces a la semana. 

d. casi nunca o nunca. 
4. ,Con qué frecuencia come de 3 a 4 
rebanadas de pan integral al dia o un 
plato de legumbres (judifas, lentejas...)? 

a. 46 mas veces a la semana. 

b. 2 6 3 veces a la semana. 

G 26 3 veces al mes. 

d. casi nunca o nunca. 
5. Cor qué frecuencia come pescado? 

&, . pescado graso (salmén, trucha, ma- 
carela, atin...) 2 veces a la semana 0 mas. 

b. pescado grasoso y/o blanco y enlata- 
do, 2 veces a la semana o mas. 

c. pescado con papas fritas, una vez a la 
semana o mas. 

d. casi nunca o nunca. 
6. {Qué clase de desayuno hace? 


a. ninguno; o café o té solamente. 

& cereal con leche y azucar, o pan 
blanco con mermelar 1, 

c. pan integral con margarina o mante- 
quilla desgrasada. 

d. cereal integral o avena cocida sin 
azucar y con leche descremada. 
7. £Cudntas piezas de torta, galleticas 
dulces « helados entran en su dieta? 

a. mis de 2 al dfa. 

b. | al dia. 

c. 16 2a la semana. 

d. casi ninguna. 
8. ¢Con qué frecuencia come fritos o 
asados con grasa? 

a. una vez 9 mas al dia. 

b. casi todos los dfas. 

c. 36 4 veces a la semana. 

ch. una vez a la semana o menos. 


RESPUESTAS 
1. ao b) ! punto: Bien hecho. Seria una 
maravilla que comiera vegetales verdes 
todos los dias y varios crudos 0 pocos 


Reading Worksheet 
Reading Spanish: 
Predicting 


Look at the headline and drawing below. Using your background knowledge, what 
type of story usually accompanies headlines and drawings of this sort? 


Work with a partner. Predict five pieces of information you usually find in this type 
of story. State these as questions. 


POLICIA SOLICITA 
AYUDA PARA 
CAPTURAR A LADRON 


Here’s the entire text. Scan the text for the answers to your questions. 


POLICIA SOLICITA — 
AYUDA PARA 


CAPTURAR A LADRON 


Kl 10 de diciembre, alrededor 
de las 8:30 p.m. la Georges 
Spanish American Grocery , 
ubicada en el 3840 Mt. Vernon 
Avenue fue robada por un 
sujeto. El Departamento de 
Policia de Alexandria necesita 
su ayuda para poner al ladrén 
en la carcel. 


La cajera estaba a punto de 
comenzar a anotar la 
mercaderfa que el presunto 
cliente habfa puesto sobre el 
mostrador, cuando el 
sospechoso extrajo una pistola 
y solicité todo el dinero en efex- 
tivo. Tan pronto recibié el 
dinero, se did a la fuga. 


El sospechoso es descrito como 
un hombre blanco de unos 25 
afios de edad de 5 pies y siete 


pulgadas de estatura, de 
complexién median , cabello 
negro y ojos café. La ultima vez 
que fue visto vestia chaqueta 


negra y utilizaba anteojos del 
mismo color. 


Dej6 el drea del robo en un 
automévil Datsun 2802. El 
ladrén no habl6 inglés durante 
el robo. 


Si usted sabe algo acerca de este 
acto criminal, por favor llamea 


Alexandtia Crime 
Solvers al teléfono 
838-4858. 


